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1. Introduction

Entrepreneurship is widely recognized as a key 
driver of economic and social development, serving as 
a sustained engine of growth across countries. This 
contributes to resolving environmental and social 
issues faced by entrepreneurs while creating 
conditions for them to address and overcome 
business-related obstacles, creating job opportunities 
and solving the problem of unemployment [70]. 
Across many countries, government bodies have 
adopted various programs aimed at strengthening the 
capabilities of emerging entrepreneurs, particularly 
youth, through financial assistance and supportive 
start-up environments. Sustainable business policies, 
institutional improvements, and cross-border 
partnerships, especially North-South cooperation, 
continue to encourage new venture creation and long-
term growth [16]. 

The Global Entrepreneurship Monitor (GEM) says 
that Entrepreneurial Intention (EI) among adults has 
steadily increased in many regions, particularly in 
emerging economies. Nations such as the United 
States, China, and Israel have developed robust 
entrepreneurial ecosystems where entrepreneurial 
support policies (ESP) significantly strengthen 
confidence, reduce barriers, and expand opportunities 
for aspiring entrepreneurs. These policies may include 
financial support, tax incentives, management 
training, networking opportunities, and fostering 
innovation through startup incubation programs. 
Support policies are also incentives for businesses 
when starting a business, preferential policies such as 
capital support and the simple legal implementation 
process not only shows a direct impact on business 
intentions but also highlights the psychological factor 
that creates confidence in one’s own capacity [14]. 
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In the past few years, the startup movement in 
Vietnam has expanded at an accelerated pace. Because 
of this, the Vietnamese government named 2016 the 
“Year of National Startups” and started the 
“Supporting the National Innovation Startup 
Ecosystem by 2025” program [71]. The number of 
startups in Vietnam has risen markedly in recent 
periods, making a notable contribution to key 
economic indicators. Startup activities are 
increasingly focused on technology and innovation. 
The Vietnamese government has promoted 
innovation-oriented policies with entrepreneurship at 
the core [38], as exemplified by Project 844 and a 
range of ESP programs directed at particular groups, 
including women and ethnic minorities. In addition, 
many startup funds and business incubator networks 
have emerged, creating favorable conditions for 
young entrepreneurs [76]. The government’s support 
for businesses shows that promoting the role of 
startups is an important aspect of unlocking the 
country’s current economic growth potential [20], 
[24]. 

Moreover, EE serves as a catalyst for fostering 
sustainability in entrepreneurial endeavors [19]. 
Because the COVID-19 pandemic has postponed and 
dampened economic growth prospects, encouraging 
entrepreneurial activities has become increasingly 
salient and essential [1]. From this, universities have 
created many conditions, and compared to other 
startup groups, students have more advantages in 
terms of resources and advantages. Therefore, 
encouraging entrepreneurial entrepreneurship helps 
solve the employment problems of post-graduate 
students and improve their income [37]. 

Despite clear growth in the total number of 
entrepreneurial ventures, the youth entrepreneurship 
rate in Vietnam is still low compared to more 
developed economies, especially considering the 
country’s large and young population. This raises 
important questions: Are there still significant barriers 
preventing young people from engaging in 
entrepreneurial activities? Personal psychological 
factors, such as SE, constitute a crucial influence on 
how EI are formed  [5]. People who have a lot of faith 
in their own abilities are more likely to start their own 
businesses with persistence and ingenuity. However, 
in order for one’s own competence to translate into 
business behavior, intermediary factors such as AU, 
IN and RT are often required. 

From a theoretical perspective, earlier research has 
examined how SE is linked to entrepreneurial intent 
via various mediating variables. SE has had a 
significant positive impact on EI, particularly in the 
post-COVID-19 era, where psychological factors 
profoundly influence entrepreneurial choices [17].  

 

In addition, according to [41] individuals with 
stronger SE typically display higher levels of AU and 
IN, thereby enhancing their likelihood of forming 
entrepreneurial intention. According to [62] 
demonstrate the role of SE in shaping attitudes and 
creating new entrepreneurial projects through the 
sequential mediation of EI and environmental factors. 
The tendency to take risks is considered a key driver 
of EI and serves as an effective channel through which 
high self-confidence influences entrepreneurial 
behavior [69]. Nevertheless, an unexamined facet is 
the moderating function of ESPs within these 
connections. 

This research gap highlights the need for ESPs to 
clarify how SE, AU, IN, risk tolerance, and 
entrepreneurial intent interact within a unified 
framework. This study contributes to theoretical 
discourse on entrepreneurial behavior by investigating 
the conditioning effect of ESP, while providing 
empirical evidence to enhance the formulation of 
more effective policies to promote entrepreneurship in 
Vietnam. The resulting insights are expected to be 
highly relevant for policymakers, advocacy bodies, 
and practitioners when crafting strategies that foster a 
resilient and sustainable entrepreneurial ecosystem. 

The theoretical basis of this study draws on Social 
Cognitive Theory (SCT) [9]. Within this framework, 
particular attention is given to entrepreneurial self-
competence, a central SCT construct that underscores 
how beliefs about one’s capabilities guide and 
regulate behaviour. The aim of this study is to examine 
the roles of AU, IN, and RT as mediators in the 
relationship between SE and emotional intelligence 
(EI). This study both enriches the theoretical discourse 
on entrepreneurship and offers practice-oriented 
recommendations for strengthening individuals’ 
entrepreneurial capabilities. In doing so, it assists 
individuals, organizations and policymakers in 
designing training programs and supportive policies 
that strengthen the foundations of a healthy ecosystem 
for entrepreneurs. 

The structure of this paper is organized into five 
main parts: (1) Introduction – provides an overview 
and identifies the research problem; (2) Research 
theoretical and hypothetical framework – presenting 
related concepts, building research models and 
building hypotheses; (3) Research methods – 
describes the methodological design, procedures for 
data gathering, and analytical techniques; (4) Results 
and discussion – tests hypotheses and interprets 
findings; and (5) Conclusions. 
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2. Theoretical Framework and Hypotheses 
Development   
 
This section establishes the theoretical foundations 

that support the development of the research model 
and its associated hypotheses. 

 
2.1. EE and EI 

 
EE in this study is a group of learning experiences 

that give present students and future graduates the 
skills and information they need to become 
entrepreneurs once they finish school [13], [20], [49], 
[54]. It is special knowledge or information that helps 
business people apply their creativity and innovation 
to the market and be ready to deal with ethical, 
economic, or social challenges [36].  

The premise that supporting entrepreneurship 
education rests on the idea that it offers a structured 
platform through which learners acquire discipline-
specific knowledge about business operations [8], 
[12]. In an educational setting, learners are able to 
participate in responsible entrepreneurial activities 
and undertake practical tasks related to formulating 
business concepts; [19] seeks to cultivate in learners 
an integrated set of knowledge, skills and attitudes that 
enables them to recognize opportunities and transform 
them into viable ventures. Empirical studies report a 
direct and beneficial association between EE and EI 
[3], [36], [73]. 

 

H1: EE is expected to have a favorable influence 
on EI. 

 
2.2. EE and SE 

 
SE is based on perseverance and an openness to 

acquire new approaches and methods that support 
entrepreneurial development [34]. A person with high 
SE, i.e., someone who is able to mobilize mental 
capabilities and organized efforts required to attain 
desired results, which creates independence and belief 
in ability, accepts certain risks, is often more 
interested in startup opportunities and growth 
potentials [74]. Startup education aims to equip 
learners with appropriate strategic approaches for 
initiating and managing entrepreneurial ventures [34], 
but entrepreneurial learning methodologies depend on 
a number of things, one of which is personal SE [35]. 
People that are highly motivated tend to actively 
manage their resources and actions and are more likely 
to get involved with new entrepreneurial frameworks  
[63]. 

Experimentally validated, intentional learning 
experiences and an emphasis on the incorporation of 
digital tools into entrepreneurial learning processes 
might facilitate individuals in acquiring the requisite 
practical skills and knowledge for effective business 
operation [4].  

Numerous prior studies have shown that EE 
correlates with enhancements in learners’ SE [21], 
[24], [50], [59].  

 

H2: EE is expected to exert a favorable influence 
on SE. 

 
2.3. SE and EI 

 
When people have strong SE for a certain business 

activity and can stick with it, they will do better than 
others who do not [80]. At that time, the effectiveness 
of specific tasks and behaviors will play a better 
predictive role in specific results, which is the role and 
motivation for individuals to overcome obstacles, 
thereby shaping business intentions [80]. People who 
are very self-competent usually think they can run a 
firm well, which makes them more likely to make 
great business plans [55].  

Follow [30], business training programs and 
practical experience play an important role in 
improving personal performance through providing 
participants with key skills, tools and a sense of 
confidence. Concurrently, various studies have 
evidenced a substantial positive correlation between 
SE and EI  [14], [63], [80], [81]   highlighting the 
complex interaction between psychological 
characteristics and experiential learning processes that 
influence entrepreneurial objectives. Highly self-
competent individuals often focus on how to realize 
their business ideas [11], especially in those with high 
performance needs [57]. Furthermore, individuals 
demonstrate efficiency by experience, through the 
driving role of competence with EI are realized more 
quickly [30].  

 

H3: SE is thought to have a positive effect on EI. 
 
2.4. The Mediating Influence of SE 

 
Previous research indicates a connection between 

education and EI, in which education acts as an 
important catalyst for favourable attitudes toward 
entrepreneurial activity [30]. EE increases SE, which 
means that educational content and experiences can 
make someone believe they can be an entrepreneur. 
This implies that the beneficial link between education 
and EI becomes weaker when SE is low. This is 
because individuals do not feel sufficiently confident 
to convert what they have learned into entrepreneurial 
behaviour or intentions [58]. 

By doing learning exercises, business students can 
learn more about what’s going on in the digital age and 
how to make their businesses more valuable [22]. 
These experiences offer a richer understanding of 
business operations and equip learners with the skills 
to handle business projects [78].  
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Also, people who are sure they can handle the 
difficulties of a digital business context are better 
positioned to innovate and address challenges linked 
to EI. Therefore, entrepreneurs with strong 
entrepreneurship-related training will be more likely 
to show positive SE, thereby developing EI [23], [25], 
[56], [80] or towards pursuing a career [79].  

 

H4: EE is anticipated to positively influence EI via 
the intermediary function of SE. 

 
2.5. The Relationship Between SE and IN, AU and RT 

 
Besides its direct impact, SE also influences EI 

indirectly through three main aspects of 
entrepreneurial orientation: IN, AU, and RT [47], 
[48].  

IN is commonly understood as the capability to 
generate and implement novel ideas, offerings or 
processes within a business context. At that time, 
innovation and creativity formed in the process of 
discovery, differentiation, support and 
implementation of new ideas require individuals to 
perform many tasks, so they are affected by their own 
abilities [53]. Highly capable individuals often 
possess a strong ability to innovate because they are 
confident in their capacity to find creative solutions to 
business problems, reduce fear and encourage new 
model testing [55]. Moreover, prior studies have 
shown that SE favorably affects emotional 
intelligence [26], [30], [41]. 

AU indicates the extent to which individuals wish 
to control their tasks without being dependent on the 
organization or superiors [48]. Individuals with high 
SE often exhibit a strong sense of AU because they 
believe they can make their own decisions and take 
responsibility for them [28]. Follow as reported in 
[29], SE functions as an important determinant. 
Regarding entrepreneurial success among women, 
including attributes such as AU remain crucial 
throughout business development stages and are a 
driving factor in rural entrepreneurship [30].   

SE is crucial in enabling individuals to engage in 
risk-taking proactively rather than avoiding it [11]. 
Highly self-competent people tend to see risk as a 
natural part of business and believe they can manage 
or minimize negative outcomes. Individuals with 
elevated SE typically manage risk more effectively 
[15]. Prior studies [67] and [52] also indicated that SE 
can tell how willing someone is to accept risks. 

 

H5a: SE is expected to positively influence IN. 
 

H5b: SE is expected to have a positive effect on 
AU. 

 

H5c: SE is expected to strengthen RT. 
 
 
 

2.6. The Linkages Among IN, AU, RT and EI 
 

Innovation reflects the inclination to explore and 
apply novel ideas, offerings or processes [40], [48]. In 
the business context, innovation allows individuals to 
recognize emerging entrepreneurial opportunities and 
develop breakthrough solutions, thereby they are able 
to enhance entrepreneurial motivation. Creating new 
things or creative efforts by individuals is how they 
realize their business intentions in the future, in order 
to bring values to themselves and society [23]. Not 
only that, innovation is a positive motivating factor in 
startups [47], but it is also a way of thinking that 
promotes change, an opportunity to make a difference. 
Especially in agriculture, innovation creates 
conditions for agricultural progress and innovation, 
having a strong impact on agricultural ecology when 
intending to start a business [47]. 

Creative entrepreneurs are generally willing to 
establish their own enterprises since they think their 
ingenuity can lead to a competitive advantage. This is 
considered an intrinsic motivation that motivates 
individuals to make the modern corporate world better 
[3]. In addition, innovation also shows the level of 
positive influence in how SE is positively associated 
to EI, as shown by the study of [51]. 

In the context of business, AU acts as a 
motivational driver that helps individuals recognize 
and capitalize on opportunities and anticipate how 
their decisions will be implemented [47]. Business 
autonomy helps businesses identify the environment 
through business intention, thereby bringing a new 
vision and bringing many benefits and at the same 
time developing new projects, bringing value to 
business people [66]. People that feel very 
independent generally do not like their professions 
because they are too limited, so they quit to create 
their own firms [48]. This aligns with the findings of 
[61], especially when individuals feel empowered to 
realize their vision and goals.  

Following that, individuals who tend to take high 
risks are inclined to pursue potentially profitable 
opportunities and regard risk as an integral element of 
success rather than something to be avoided [68]. 
They may do this by advancing their EI or by engaging 
in other creative and innovative endeavours [23]. 
Uncertainty about business success can become a 
barrier to the formation of business intentions [2]. 
However, in order to be successful, entrepreneurs 
must take risk, which means accepting uncertainty; 
even so, entrepreneurs can achieve the highest 
potential returns in their business intentions [47]. 

Moreover, entrepreneurs often face high financial 
and market risks; consequently, people who are more 
willing to take risks tend to have higher EI [11].  
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Conversely, evidence from [51] show that greater 
acceptance of risk amplifies the positive association 
between one’s perceived capability and EI. 

 

H6a: IN is expected to positively influence EI. 
 

H6b: AU is expected to have a positive effect on 
EI. 

 

H6c: RT is expected to positively affect EI. 
 

2.7. The Moderating Role of ESP 
 

According to [43] proposed to strengthen 
educational institutions to perceive business dreams 
through innovation. Policy support also strengthens 
business orientation and strategic innovation, thereby 
promoting positive intentions for entrepreneurship 
[65]. Government backing is particularly crucial in the 
early stages of venture development, as it provides a 
foundation that enables new projects to compete and 
succeed. Such support helps entrepreneurs remain 
competitive in a rapidly evolving business 
environment [75].  

 

H7a: ESP is supposed to make the connection 
between IN and EI stronger. 

 

Besides, the AU and confidence in the success of 
the entrepreneur is strengthened when supportive 
policies are applied, thus increasing business 
intentions [46].  

The ability to execute business intentions is 
enhanced by confidence in innovation, autonomy in 
starting a business, and policies that support business 
risk mitigation [46]. Moreover, as shown by [72] 
argued that when individuals have greater autonomy 
supported by business policies, they can not only 
implement their business ideas more easily, but also 
reduce the level of risk. 

 

H7b: ESP are expected to enhance the relationship 
between AU and EI. 

 

In addition, ESP encompass the provision of 
critical resources for firms [33]. This support also 
includes government-led initiatives in regulation, 
taxation, monetary policy, and workforce 
development [7]. A major challenge for businesses is 
dealing with risks that cannot ensure sustainability 
[42]. According to [7] indicates that the ability to 
accept business risks is related to sustainable business 
intentions through the impact of positive policy 
support.  

 

H7c: ESP to positively adjust the relationship 
between RT and EI. 

 

Based on these theoretical relationships, the 
proposed research model is presented in Figure 1. 

 
 
 
 

 

 
 

Figure 1. Proposed research model  
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3. Research Methods 
 
This study utilized SmartPLS software for data 

analysis.  PLS-SEM was utilized for its efficacy in 
estimating intricate research models and its 
adaptability to various research circumstances, 
encompassing extensive data evaluation and model 
formulation [32]. 

 
3.1. Research Process 

 
A mixed-methods design was adopted to capture 

both contextual insights and empirical relationships.  
In the qualitative stage, five young entrepreneurs 

participated in group-based interviews. Feedback 
from this phase was used to refine and contextualize 
measurement items to ensure their relevance to the 
Vietnamese socio-cultural environment.  

The quantitative phase employed a bootstrapping 
procedure with 5,000 resamples to test the research 
hypotheses. Measurement reliability was assessed 
using composite reliability (CR) and Cronbach’s 
alpha, with values above 0.6 indicating acceptable 
reliability.  

Convergent validity was established when the 
AVE exceeded 0.5, while discriminant validity was 
evaluated using the Fornell–Larcker criterion, 
requiring the square root of AVE to be greater than 
inter-construct correlations. The structural model was 
examined using R², Q², and f² to assess explanatory 
power, predictive relevance, and effect size. R² values 
of 0.02, 0.16, and 0.26 indicate weak, moderate, and 
strong explanatory power, respectively. Predictive 
relevance was interpreted based on Q² thresholds, and 
effect sizes were classified as small (≈0.02), medium 
(≈0.15), or large (≈0.35). 

 
3.2. Measurement Scale  

 
The study employed established measurement 

instruments adapted from prior empirical research. SE 
was measured using the scale developed by [64], EE 
followed [23]. IN items were adopted from [77], while 
RT was measured based on [44]. AU was assessed 
using items from [6], ESP were adapted from [18]. EI 
was measured using the scale proposed by [45]. An 
overview of the constructs and their corresponding 
measurement items is presented in Table 1.

 

 
Table 1. Scale for variables in the model 

 

Scale Symbol Items Source 
Entrepreneurial education EE 9 [21] 

Self-efficacy SE 8 [64] 
Innovation IN 5 [77] 

Risk-taking propensity RT 4 [44] 
Autonomy AU 4 [6] 

Entrepreneurial support policies (ESP) ESP 3 [18] 
Entrepreneurial intention EI 6 [45] 

 
3.3. Examination of Common Method Bias 

 
In order to evaluate whether Common Method Bias 

(CMB) occurs within the PLS-SEM framework, this 
study adopts the common method proposed by [39], 
which relies on the “full collinearity VIF” approach. 
When all VIF statistics are below the 3.3 threshold 
(the highest value is 1.601 in the additive relationship 
between ESP and EI), CMB can be regarded as non-
problematic in the estimated model.  

 
 
 
 

Thus, the VIF outcomes suggest that any bias 
arising from the common measurement procedure is 
negligible, and the collected data can be considered 
objective and not distorted by the general 
measurement method.  
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4. Results 
 
This section reports the empirical findings 

obtained from the PLS‑SEM analysis conducted in 
this study. It summarizes the sample characteristics, 
evaluates the measurement model, and examines the 
structural relationships among the variables. 

4.1. Characteristic Sample 
 

The characteristics of the sample are presented in 
Table 2. 

 

 
Table 2. Sample profile 

 

Character Amount Rate (%) 

Gender Male 194 56.23 
Female 151 43.77 

Undergraduate 

Year 1 74 21.45 
Year 2 91 26.38 
Year 3 75 21.74 
4 years 105 30.43 

Specialized 

Economic 123 35.65 
Technique 91 26.38 

Society 90 26.09 
Different 41 11.88 

 

With respect to gender distribution, the proportion 
represented by male respondents dominated with 194 
students (56.23%), while female students accounted 
for 151 students (43.77%). In terms of majors, the 
majority of students came from Economics (123 
people, 35.65%), followed by Engineering (91 people, 
26.38%) and Social Sciences (90 people, 26.09%). 
Other majors accounted for the lowest rate with 41 
people (11.88%). The proportion of 3rd and 4th year 
students accounted for more than 50% of the total 
sample (180 students in total – 52.17%), indicating 
that the group of students with a lot of learning 
experience and preparation for graduation often show 
a stronger inclination toward entrepreneurial activities 
due to having a better knowledge and skill base. At the 
same time, they are under professional pressure after 
graduation.  

Meanwhile, first and second year students account 
for 47.83%, which is a group with startup potential but 
is often at the stage of learning and forming ideas. 

 
4.2. Evaluation of the Measurement Model 

 
This subsection evaluates the reliability and 

validity of the measurement model to ensure that the 
constructs are measured accurately and consistently. 
The assessment includes examining factor loadings, 
Cronbach’s alpha, composite reliability, and 
convergent and discriminant validity. The results of 
the measurement model assessment, including factor 
loadings, Cronbach’s alpha, composite reliability, and 
AVE, are presented in Table 3.
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Table 3. Test Indicators 1 (Cronbach Alpha, Aggregate Reliability, AVE, Load Factor) 
 

Factor Items  Factor 
loadings α C.R AVE 

 
Self-efficacy 

[64] 

SE1. I am able to handle challenging problems whenever I 
make a proper effort. 0.799  0.832 0.873 0.568 

SE2. I usually find it manageable to stay committed to my 
goals and achieve them. 0.732     

SE3. I feel assured in my ability to respond effectively to 
unforeseen situations. 0.767     

SE4. By putting in sufficient effort, I can resolve most 
problems I encounter. 0.747     

SE5. I am able to remain composed during difficulties as I 
trust my coping abilities. 0.732     

SE6. When confronted with an issue, I can typically identify 
workable solutions. 0.534     

SE7. If I find myself in trouble, I am able to think of an 
appropriate solution. 0.546     

SE8. I can generally deal with whatever comes my way. 0.550     

Innovation 
[77] 

IN1. I am constantly participating in new activities. 0.724  0.752 0.834 0.501 
IN2. I carry out different tasks by continuously learning 
from fresh ideas. 0.712     

IN3. I am always seeking new technologies, methods, or 
product concepts. 0.754     

IN4. I generate ideas that are original and creative. 0.769     
IN5. I consistently display innovative behavior in practical 
work contexts. 0.777     

Riskt-taking 
propensity 

[44] 

RT1. I don’t follow a routine. 0.885  0.877 0.915 0.731 
RT2. To reach higher professional goals, I am willing to take 
certain risks. 0.893     

RT3. I enjoy tasks that present significant challenges. 0.850     
RT4. For my future career, I am inclined toward choices that 
involve higher risks and potential rewards. 0.787     

Autonomy 
[6] 

AU1. I like a job where I don’t have to depend on anyone. 0.824 0.878 0.916 0.731 
AU2. I respect the rules and procedures that have been 
established because they guide me. 0.872    

AU3. I want to stand on my own two feet. 0.863    
AU4. I am quite independent of other people’s opinions. 0.860    

Entrepreneurial 
support policies 

[18] 

ESP1. I have received enough subsidies from the 
government since its establishment and development. 0.864  0.850 0.909 0.770 

ESP2. My business has always been given top priority in 
terms of support policies when it was first established in the 
locality. 

0.890     

ESP3. Taxes and government policies are consistent when 
applied to my start-up business. 0.878     

Entrepreneurial 
Intention  

[45] 

EI1. I am willing to invest all required effort in pursuing an 
entrepreneurial path. 0.784  0.795 0.863 0.547 

EI2. Building a career as an entrepreneur represents one of 
my main long-term career objectives. 0.824     

EI3. I intend to devote my full effort to establishing and 
managing my own business. 0.813     

EI4. I am firmly committed to building a business of my 
own in the future. 0.839     

EI5. I have given considerable thought to the idea of 
launching a business. 0.786     

EI6. I expect to start my own business at a later stage in my 
career. 0.087     

 
The results show that all the measuring scales are 

reliable because Cronbach’s Alpha and the composite 
reliability coefficients are both higher than the 
recommended level of 0.7.  

This shows that the scales are consistent enough 
for quantitative research. The AU and RT scales are 
exceptionally reliable, with Alpha values of 0.878 and 
0.877.  
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The EI, IN, ESP, EE, and SE scales also performed 
well, reporting Alpha values of 0.732, 0.752, 0.850, 
0.838 and 0.832.   

With respect to convergent validity, most 
constructs report AVE values above 0.5, confirming 
that the indicators sufficiently capture the intended 
latent constructs. 

Specifically, AU, EI, IN, and RT all have an AVE 
≥ 0.5. The analytical results show that most observed 
variables meet the recommended factor‑loading 
threshold of 0.7.  

Although several items in the SE scale (SE6, SE7, 
SE8) and one item in the EI scale (EI6) fall below this 
value, such loadings are still acceptable in exploratory 
research, particularly when the AVE criterion is 
satisfied [31]. Therefore, the scales all ensure 
convergence. The discriminant validity of the 
constructs, assessed using the Fornell–Larcker 
criterion, is presented in Table 4. 

 

 
Table 4. Fornell–Lacrker values 

 

Factor AT EE SE ESP IN RT EI 
AT 0.855       
EE 0.211 0.821      
SE 0.540 0.386 0.740     

ESP -0.471 -0.231 -0.602 0.877    
IN 0.393 0.263 0.667 -0.396 0.708   
RT 0.279 0.280 0.503 -0.462 0.309 0.855  
EI 0.335 0.388 0.536 -0.343 0.435 0.320 0.684 

Source: SmartPLS compilation, 2025 
 
 All potential variables in the model reach a 

distinguishing value according to [27]. This shows 
that the concepts measured are separate and not 
overlapping in terms of content, ensuring value in the 
measurement model. 

 
4.3. Structural Model Evaluation 

 
The hypothesis-testing results indicate that the 

associations delineated in the model possess T-
statistics more than 1.96 and P-values inferior to 0.05, 
leading to the rejection of the null hypotheses and 
confirming the presence of statistically significant 
effect.  

Specifically, the associations between independent 
and dependent variables such as AU → EI, EE -> EI, 
EE -> SE, IN → EI, RT → EI, SE → AU, SE → EI, 
SE → IN, and SE → RT all have a statistically 
significant influence, proving that these factors have a 
strong and important impact on EI. Meanwhile, ESP 
positively and positively regulated the intermediaries 
of AU, IN and RT to EI. These results support the 
proposed research hypotheses and indicate that the 
specified structural relationships are statistically 
meaningful and robust. The results of the direct 
hypothesis testing are presented in Table 5.

 

Table 5. Direct hypothesis testing 
 

Relationship Original 
sample (O) 

Sample mean 
(M) 

Standard deviation 
(STDEV) 

T statistics 
(|O/STDEV|) 

P 
values 

AU -> EI 0.177 0.178 0.034 5.165 0.000 
EE -> EI 0.085 0.086 0.032 2.649 0.008 
EE -> SE 0.388 0.391 0.051 7.627 0.000 

ESP x AU -> EI 0.034 0.034 0.034 1.017 0.009 
ESP x IN -> EI 0.122 0.122 0.034 3.633 0.000 
ESP x RT -> EI 0.099 0.098 0.030 3.249 0.001 

IN -> EI 0.335 0.335 0.036 9.301 0.000 
RT -> EI 0.161 0.160 0.033 4.847 0.000 
SE -> AU 0.335 0.337 0.043 7.829 0.000 
SE -> EI 0.112 0.111 0.032 3.457 0.001 
SE -> IN 0.435 0.438 0.043 10.200 0.000 
SE -> RT 0.320 0.322 0.044 7.325 0.000 

 
From the results of testing the hypothesis of 

indirect relationships, it is shown that the indirect 
paths in the model exhibit T-statistics above 1.96 and 
P-values lower than 0.05, which means that all indirect 
effects are statistically significant and positive.  

Specifically, the indirect correlation between EE 
and EI is most positively reflected when there is the 
participation of SE intermediaries.  
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On the other hand, the remaining intermediary 
relationships are also statistically significant, 
confirming that SE and EE exert strong and 
meaningful effects on EI through RT, IN, AU, or SE 
as mediating variables.   

The results of the indirect hypothesis testing, 
including indirect effects, T-statistics, and p-values, 
are presented in Table 6.

 
Table 6. Indirect hypothesis testing 

 

Relationship Original 
sample (O) 

Sample mean 
(M) 

Standard deviation 
(STDEV) 

T statistics 
(|O/STDEV|) P values 

SE -> RT -> EI 0.051 0.052 0.013 3.859 0.000 
SE -> IN -> EI 0.146 0.147 0.021 7.028 0.000 
SE -> AU -> EI 0.059 0.060 0.014 4.103 0.000 
EE -> SE -> AU 0.130 0.132 0.024 5.329 0.000 
EE -> SE -> EI 0.043 0.043 0.014 3.162 0.002 
EE -> SE -> IN 0.169 0.171 0.030 5.668 0.000 
EE -> SE -> RT 0.124 0.126 0.026 4.772 0.000 

So, all the research hypotheses are confirmed, and 
the relationships in the model are meaningful and 
reliable. 

The structural model results obtained from the 
PLS-SEM analysis, including path coefficients and 
significance levels, are illustrated in Figure 2. 

 

 
 

Figure 2. PLS-SEM results 
 

The R² and adjusted R² values for the endogenous 
constructs are presented in Table 7. 

 

 
 

Table 7. Determination coefficient R2 
 

Factor R2 R2 adjusted 
AU 0.112 0.110 
SE 0.702 0.696 
IN 0.189 0.187 
RT 0.102 0.100 
EI 0.151 0.149 
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Based on the R² and adjusted R² statistics, the 
proposed model explains the different degrees of 
variance for each dependent variable. Specifically, SE 
has the highest level of explanation. Having an R-
square of 0.702, which means that the model’s 
predictors explain 70.2% of the change in SE. This 
shows that the model accounts for a large part of SE. 
In contrast, the constructs of AU, IN, RT, and EI have 
a low level of explanation, with R-squares of 0.112, 
0.189, 0.102, and 0.151, respectively, indicating that 
the model does not explain much of the volatility of 
these variables. 

The f2 value also demonstrates how the constructs 
in the model affect each other. The association 
between entrepreneurship education with business 
intention is small with f2 = 0.02; between 
entrepreneurship education and self-competence, 
between SE and innovation or between innovation and 
EI are the three different relationships with moderate 
impact, with f-square values equal to 0.177, 0.233, and 
0.258, indicating that the EE factor is the basis for self-
capacity development, thereby building the ability to 
innovate and have a significant impact on EI.  

Other relationships such as IN and EI, RT and EI, 
ESP and EI, SE and AU, SE and EI, or SE and RT, all 
have an f² below 0.15, indicating a very weak effect 
on these dependent variables. In particular, the AU–EI 
relationship exhibits a very weak effect when there is 
a regulatory involvement of ESP, with f2 only 
reaching 0.003, it proves that AU does not affect EI 
much when there is a regulatory reference from ESP. 
Moderately or strongly impactful relationships such as 
EE → SE, SE → IN and IN → EI should be 
emphasized in model development. The predictive 
relevance (Q² predict), along with RMSE and MAE 
values for the endogenous constructs, are presented in 
Table 8. 

 
 
 
 
 
 
 

 
Table 8. Q2 value 

 

Factor Q² predict RMSE MAE 
AU 0.036 0.986 0.825 
SE 0.333 0.819 0.686 
IN 0.058 0.975 0.794 
RT 0.053 0.977 0.866 
EI 0.141 0.931 0.737 

 
Based on the Q² value from the test result table, the 

model showed different predictability for dependent 
variables. Specifically, the model has the best 
predictive ability for EI (startup intent) with Q² = 
0.333, indicating that the model has a strong impact 
and is likely to explain the volatility of this variable. 
However, for other variables such as AU, IN, RT, and 
SE, the model’s predictability is quite weak, with Q² 
being 0.036, 0.058, 0.053, and 0.141, respectively. 
This shows that the model is not strong enough to fully 
account for the fluctuations of these variables.  

 
5. Discussion 

 
The results of this study empirically validate Social 

Cognitive Theory by illustrating the interrelated 
functions of EE and SE in influencing EI. The findings 
demonstrate that EE and SE collaboratively influence 
EI via IN, AU, and RT underscoring the significance 
of both individual cognitive elements and contextual 
mechanisms in entrepreneurial decision-making. 

The analysis demonstrates that EE directly impacts 
EI and significantly influences it indirectly through SE 
and other mediating variables.  

This association indicates that entrepreneurship 
education has a fundamental function in enhancing 
individuals’ confidence and perceived competencies, 
especially among youth. These results align with 
previous empirical evidence documented by [22], 
[50]. 

Additionally, the findings show that SE favorably 
affects EI. This study corroborates previous research 
indicating that individuals with elevated SE are more 
inclined to participate in entrepreneurial endeavors 
and pursue firm establishment [57] and [11].  

The research elucidates the intermediary functions 
of IN, AU, and RT in the correlation between EE and 
EI. Consistent with prior research SE is closely 
associated with individuals’ innovative capacity and 
their ability to set independent entrepreneurial goals 
[10]. In addition, higher SE encourages individuals to 
perceive risk more positively by focusing on potential 
gains rather than possible losses [60].  

In terms of contextual factors, the results show that 
entrepreneurship support policies (ESP) have a 
moderating effect. When people are assisted by good 
policy conditions, the links between IN and EI and 
between RT and EI get stronger.  
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This outcome corresponds with [7] and 
underscores the significance of policy frameworks in 
augmenting the efficacy of individual 
entrepreneurship. 

The data suggest that entrepreneurial inclination is 
influenced by a combination of educational inputs, 
psychological resources, behavioral mechanisms, and 
institutional support. In particular, EE influences EI 
both directly and indirectly, with SE acting as a central 
mechanism through which IN, AU, and RT are 
activated. The regulatory role of ESP further 
strengthens these relationships by creating a 
supportive entrepreneurial environment that enables 
individuals to better develop and utilize their 
capabilities. 

 
6. Conclusion 

 
This section summarizes the major findings of the 

study, highlights its theoretical and practical 
implications, and outlines the key limitations that 
should be considered when interpreting the results. It 
also proposes several directions for future research 
aimed at strengthening the understanding of 
Entrepreneurial Intention within emerging‑economy 
contexts. 

 
6.1. Theoretical Contributions 

 
This study investigates the impact of EE on EI, 

incorporating the mediating roles of SE, IN, AU, and 
RT, alongside the moderating role of ESP. The 
findings provide clear empirical evidence that EE 
contributes to EI through both direct and indirect 
pathways, with SE serving as a key psychological 
mechanism. 

By integrating individual cognitive factors with 
contextual policy support, this study extends existing 
entrepreneurship literature and offers a more 
comprehensive explanation of how EI is formed in 
emerging economies such as Vietnam. 

 
6.2. Practical Contributions 

 
In practical terms, the study proposes several 

governance and policy implications for educational 
institutions and policymakers, with the aim of 
enhancing the EI of young people while 
simultaneously identifying directions for future 
research: 

Entrepreneurial education: This is an important 
input factor, which has the strongest impact on one’s 
own capacity, thereby promoting business intentions 
in young entrepreneurs. This factor is implemented 
close to reality, experiential in combination with the 
process of organizing education.  

Organizations need to deeply incorporate start-up 
education knowledge into the curriculum, increase its 
applicability in practice (combining soft skills such as 
critical thinking, group activities, presenting speeches 
in business models, raising capital, etc.). In addition, 
creating favorable conditions, such as technical 
support, training from reality, from practical 
opportunities for start-up business is a need. At the 
same time, if it is possible for organizations to carry 
out international associations, cooperate with 
educational support enterprises from abroad or build 
exchanges between schools, all of which aim to bring 
an open space for the development of business 
intentions and orientations. 

Innovativeness: This is the factor most strongly 
influenced by SE, and at the same time exhibits the 
greatest impact on startup intentions. In addition, this 
is also the second strongest regulated factor from the 
start-up support policy. In practice, SE is the 
foundation for promoting innovation in training 
programs, so focus on building confidence because 
this motivates them to think more innovatively and 
creatively. Innovation is the bridge between personal 
competence and real entrepreneurial action. 
Therefore, businesses and schools should create a 
space for young people to try - make mistakes - learn, 
accept failure as part of the innovative process. Start-
up support policies are important (tax incentives, start-
up capital...) which will help young people strengthen 
their faith and strong motivation so that they can 
realize their entrepreneurial intentions. 

Autonomy: It is the second factor influenced by SE 
and the third strongest impact on startup intentions. 
AU is not subject to the regulatory influence of startup 
support policies. Improving SE is the foundation for 
developing AU in young people. Activities such as 
actual project management, fundraising presentations, 
and self-planning will help practice effective self-
control. On the other hand, since AU is an intrinsic 
factor, it does not depend much on external support 
policies. People with high AU often start a business 
from personal motivation, passion or desire to create 
value rather than from favorable support conditions. 
For individuals with a high degree of autonomy, 
policies can be effective if they are used as a tool to 
promote the process of realizing ideas. 

Risk-taking propensity: It is the factor least 
affected by SE, while representing the second 
strongest impact on EI, and is also most strongly 
influenced by ESP. Enhancing SE alone is insufficient 
to increase RT. So, entrepreneurship training 
programs should not just help people improve their 
own talents, but they should also create situations 
where people can learn by doing that help individuals 
become familiar with risk in a controlled and 
supportive manner (e.g., simulations and practical 
exercises).  



TEM Journal. Volume 15, Issue 2, pages 1962-1977, ISSN 2217-8309, DOI: 10.18421/TEM152-84, May 2026. 
 

1974                                                                                                                           TEM Journal – Volume 15 / Number 2 / 2026. 

In addition, institutional support from the state or 
organizations, such as financial, legal, and consulting 
assistance, can reduce perceived risk and strengthen 
individuals’ readiness to act on entrepreneurial 
intentions. Accordingly, support policies should be 
designed with a focus on risk mitigation mechanisms, 
including insurance schemes and non-refundable 
financial support. 

 
6.3. Limitations and Future Research Directions 

 
This work offers useful insights; nevertheless, 

numerous limitations must be acknowledged when 
interpreting the data, which may also provide avenues 
for future research. 

First, most of the people in the study are college 
students. Consequently, the results may not 
comprehensively reflect the impact of ESP on EI 
among various groups, including employed 
individuals, those who have initiated a business, or 
individuals aspiring to establish a business without 
access to higher education. 

The present research framework emphasizes three 
mediating variables, innovation, AU, and RT, along 
with regulatory factors related to entrepreneurial 
support. However, EI may also be shaped by other 
influences, including personal motivation, social 
networks, practical experience, and perceived 
financial constraints. Adding these things to future 
models could help better understand how people 
decide to start a business. 

Ultimately, this study utilizes a cross-sectional 
research approach, which constrains the capacity to 
monitor variations in EI over time. Longitudinal study 
methodologies are thus advocated for subsequent 
investigations to analyze the dynamic progression of 
SE and entrepreneurial ambition throughout various 
learning phases, degrees of practical exposure, and 
shifting policy contexts. 
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