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Abstract — The escalating issue of graduate
unemployment is mostly associated with
entrepreneurship, and scholars specializing in

entrepreneurship emphasize promoting university
students’ involvement in entrepreneurial activities.
Thus, this research aims to examine the influence of
entrepreneurship education and creativity on students’
entrepreneurial intentions (Enln) via components of
the Theory of Planned Behavior (TPB) model.
Information was collected from 205 third-year business
students enrolled at universities in Vietnam using
Google Forms. Structural equation modeling was
implemented to analyze the data. The findings revealed
that the components of the TPB (attitudes towards
behavior - AtTB, subjective norms - SuN, and
perceived behavioral control - PeBC) directly and
positively influenced students’ Enin. A further
research finding was that EnEd substantially benefited
students’ Enin and students’ AtTB, SuN, and PeBC.
Furthermore, the research revealed that creativity
substantially influenced students’ Enln, AtTB, SuN,
and PeBC. Additionally, this study provides
implications for theory and management and
recommendations for more research.
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1. Introduction

Entrepreneurship has become a crucial remedy for
addressing unemployment in recent years. In addition
to fostering economic development, entrepreneurship
has been shown to increase income per person and
reduce poverty levels [1]. Besides, in the current age
of globalization and rapidly developing technologies,
a nation’s ability to achieve sustained economic
growth relies heavily on a robust commercial and
entrepreneurial field [2]. Moreover, entrepreneurial
intention (EnlIn) is essential for cultivating a culture
of entrepreneurship and stimulating economic
development, particularly among undergraduates at
university institutions [3]. Similarly, EnlIn is a critical
prerequisite for promoting substantial entrepreneurial
activity, which is indispensable for economic
development and social stability [4]. Likewise,
entrepreneurship is seen as a critical component in
the ever-increasing issue of graduate joblessness.
Promoting entrepreneurial activities among college
students has become a significant focus for
entrepreneurship scholars [5]. Motivating students to
think like entrepreneurs is crucial. As young people,
students are ripe with the opportunity to carve out
lucrative entrepreneurial niches, fueling creativity
and economic expansion [6].

Moreover, according to [7] entrepreneurial
education (EnEd) imparts information to students
about establishing and administering businesses to
stimulate their enthusiasm for establishing new
companies. Students’ recognition of the efficacy of
EnEd has the potential to alter their thinking and
behavior, leading to success and fostering their
enthusiasm for entrepreneurship [8]. Likewise,
individuals can gain the essential skills for starting,
managing, and growing a firm via EnEd [9]. As a
result, educational institutions of higher learning play
a significant role in encouraging students to go into
their business ventures and equipping them
appropriately for such endeavors. The application of
EnEd may encourage the development of a proactive
and inventive mindset in students [10].
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It can be accomplished by facilitating students’
grasp of business concepts, management, and
financing [6]. In the first phases of their
entrepreneurial endeavors and professional careers,
university students have been identified as a suitable
cohort for investigating Enin [11]. Many empirical
studies have investigated the influence of EnEd on
students’ Enin (e.g., [12], [13], [14]). Nevertheless,
despite the commonly held belief that EnEd has a
good impact on students’ Enln, the current empirical
evidence on the connection between EnEd and
students’ Enln is inconclusive and contradictory.
Several investigations have shown a favorable
correlation between EnEd and students’ Enin [1],
[15], [12]. However, several studies have shown a
negative correlation between EnEd and students’
Enin [16], [17]. Some studies disclosed that EnEd
had a favorable correlation with students’ Enin;
however, this association was not statistically
significant [18], [19]. The link between EnEd and
students’ Enin is more intricate than a direct one.
Given the unclear results on the association between
EnEd and students’ Enln, it is necessary to confirm
further if EnEd directly and substantially enhances
students’ Enlin.

Additionally, creativity (Cre) plays a vital part in
attaining achievement as an entrepreneur. Cre is the
capacity to derive novel and inventive concepts and
distinctive approaches to surmount diverse obstacles
a corporation encounters [20]. The role of Cre in
entrepreneurship is widely acknowledged as a
significant determinant of entrepreneurial success
[21]. Despite the increasing consensus and
recognition of the substantial impact of Cre in
fostering new ideas and  expertise in
entrepreneurship, scholars contend that further
empirical investigation is necessary to examine the
correlation between Cre and entrepreneurship,
particularly in the context of universities [22], [23],
[24]. Some empirical studies have investigated the
influence of Cre on students’ EnIn. These studies
include those carried out by [25], [26], [27].
Nevertheless, while it is well acknowledged that Cre
has a beneficial impact on students’ Enin, the current
empirical evidence regarding the relationship
between Cre and students’ Enin lacks consistency. A
direct relationship between Cre and students’ Enln
has been shown by many investigations, including
the study undertaken by [6], [15], and [22]. In
contrast, some studies revealed Cre had no link with
students’ Enln, as shown by [26] and [27]. Due to the
ambiguous findings on the connection between Cre
and students’ Enln, it is essential to conduct more
research to establish if Cre directly and significantly
impacts students’ Enin.
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Furthermore, former studies have primarily
focused on using the components of the Theory of
Planned Behavior (TPB) - attitudes towards behavior
(AtTB), subjective norms (SuN), and perceived
behavioral control (PeBC) - to examine the influence
of EnEd and Cre on students” Enin. However, these
studies have not directly explored the effects of EnEd
and Cre on students’” Enin (e.g., [28], [29], [30],
[31]). In addition, scientific data about the direct or
particular impacts of EnEd and Cre on students’
AtTB, SuN, and PeBC are scarce. The existing
research on EnEd and Cre-students’ Enln does not
definitively demonstrate whether EnEd and Cre
significantly impact students’ Enin via AtTB, SuN,
and PeBC. Therefore, this study aims to investigate
how EnEd and Cre affect students’ Enin, with a
specific focus on the components of the TPB model.

2. Literature Review

This section describes the Theory of Planned
Behavior as a theoretical underpinning and previous
research associated with the study, concentrating on
constructs such as entrepreneurial intention,
entrepreneurial education, and creativity. The
discussion provides an outline for formulating
research hypotheses and proposed research model.

2.1. Entrepreneurial Intention (Enin)

An intention is a state of mind that motivates an
individual toward a specific goal [32]. Intention is
also a mental representation of an individual’s will
aimed toward a certain task [30]. The greater an
individual’s desire to carry out a certain activity, the
higher the likelihood of doing that behavior.
Moreover, “intentions have proven the best predictor
of planned behavior, particularly when that behavior
is rare, hard to observe, or involves unpredictable
time lags™[33]. It is possible to describe Enln as the
aspiration of an individual to establish and run a
startup company [33]. Enln is also the “self-
acknowledged conviction by a person that they
intend to set up a new business venture and
consciously plan to do so at some point in the future”
[34]. Hence, examining individuals’ intentions
towards engaging in entrepreneurial activities might
aid in predicting their actual entrepreneurial activity.
Prior studies indicate that the intention to engage in
some activities, such as entrepreneurship, may be
accurately anticipated in entrepreneurial behavior
[35], [36].
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2.2. Theory of Planned Behavior (TPB)

TPB is a widely used framework in behavioral
and social science for understanding the deliberate
actions of individuals, with a specific focus on
entrepreneurship [37]. The TPB posits that the
purpose of doing the activity clarifies conduct. The
theory suggests that an individual’s intention to
participate in a certain action is affected by their
AtTB, SuN, and PeBC dimensions [38]. AtTB is a
“disposition to respond favorably or unfavorably to
an object, institution, or event” [38]. Thus, “AtTB to
entrepreneurship may be described as the degree to
which an individual has a favorable or adverse
individual assessment of participating in an
entrepreneurial endeavor” [30]. SuN is a person’s
perspective about the approval or disapproval of
“reference people” towards a particular conduct.
Therefore, connecting “SuN to entrepreneurship
refers to a person that individuals in their
surroundings would either endorse or disapprove of
their choice to pursue business. Entrepreneurial
activity is influenced by an individual’s perceived
societal pressure or impact™ [30]. PeBC measures an
individual’s confidence in their ability to carry out a
particular activity [38]. Applying the concept of
“PeBC to entrepreneurship refers to the level of ease
or difficulty in effectively establishing and managing
a business endeavor’ [39].

While the TPB does not accurately forecast
conduct in real-life situations, it successfully predicts
intention and establishes a strong connection between
intention and behavior [37]. Enln serves as a
precursor to entrepreneurial action, as stated by [40].
It is contended that a correlation exists between the
positivity of the AtTB, SuN, and PeBC and the
strength of an individual’s desire to engage in certain
conduct [41]. Therefore, according to the TPB, it can
be deduced that if students have a more positive
AtTB, SuN, and PeBC, they would be more inclined
to engage in entrepreneurial conduct [42], [43].
Given the information provided, the hypotheses may
be stated as follows:

H1: AtTB positively influences students’ Enlin.

H2: SuN positively influences students’ Enlin.
H3: PeBC positively influences students’ Enlin.

2.3. Entrepreneurial Education (EnEd)

EnEd is an educational program that focuses on
improving expertise, abilities, views, and individual
characteristics ~ with entrepreneurship [44].
Furthermore, [45] describe EnEd as the capacity to
contemplate one’s activities to facilitate knowledge
acquisition.
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Similarly, [46] have described EnEd as *“the
process of providing individuals with the ability to
recognize commercial opportunities and the insight,
self-esteem, knowledge, and skills to act on them™.
Entrepreneurship, similar to other fields, may be
acquired and honed via activities that include the
dissemination and acquisition of information,
abilities, views, and traits that contribute to the
achievement of students [47]. Empirical evidence has
demonstrated that students exposed to EnEd are more
likely to pursue entrepreneurial professions or
trajectories than those not [39]. Former studies have
thoroughly examined the effect of EnEd on students’
Enin [19], [48]. Furthermore, there are many
empirical proofs in the literature on EnEd and Enln
that support the beneficial impact of EnEd on
students’ Enln [6], [1], [49]. Several researchers have
observed that the connection between EnEd and Enin
is ambiguous and have therefore advocated for more
investigation [39]. In addition, past research has
mainly concentrated on using the components of the
TPB to evaluate the influence that EnEd has on
students” Enln, with no explicit study of the impacts
that EnEd has on AtTB, SuN, and PeBC. These
investigations include those conducted by [28], [29],
and [30]. According to [39], EnEd couldn’t have
indirectly influenced students’ Enln, with no initial
direct impact on AtTB, SuN, and PeBC. According
to the premise presented, the hypotheses may be
stated as follows:

H4: EnEd positively influences students’ Enlin.
H5: EnEd positively influences students” AtTB.
H6: EnEd positively influences students’ SuN.

H7: EnEd positively influences students’ PeBC.

2.4. Creativity (Cre)

According to [50], Cre is defined as the capacity
to develop unique ideas, develop imaginative
approaches for solving challenges, and recognize
possibilities in difficult circumstances. Cre is crucial
in entrepreneurship as it enables individuals to
conceive unique business ideas, distinguish
themselves from competitors, and devise new
approaches to traverse the dynamic and challenging
commercial landscape [51]. According to [52],
people who have a greater degree of Cre are inclined
to demonstrate invention in the form of the creation
of unique goods or services, the identification of
undiscovered market potential, and the design of
inventive marketing strategies. Cre is frequently
fueled by enthusiasm and innate desire. People with a
propensity for Cre exhibit a powerful drive to
investigate, create novel solutions, and manifest their
distinct concepts into reality.
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Students’ motivation to explore creative ideas via
entrepreneurship is significantly influenced by their
desire and enthusiasm, which are crucial for the
growth and sustenance of their purpose to participate
in entrepreneurial  activities [25]. Likewise,
developing the capacity for creative thinking expands
students’ understanding of the possibilities within the
business realm and inspires them to pursue
implementing their ideas. Cre also enables
individuals to confront challenges, surmount hurdles,
and devise distinctive solutions in managing their
organization [6]. There is also a lot of evidence in the
research on Cre and Enlin that Cre can help students’
Enin [6], [12], [15]. Several scholars have
highlighted the lack of clarity in the relationship
between Cre and EnIin and advocated for more
research [22], [24], [27].

On the other hand, there has been little using the
TPB constructs to assess the effect of Cre on
students” Enin. In addition, several studies examine
Cre’s impact on a specific component of the TPB
[53]. Very few studies have examined Cre on TPB
components, thus requiring more in-depth research
on the influence of Cre on TPB components.
Considering the analysis presented, further
hypotheses are proposed:

H8: Cre positively influences students’ Enlin.
H9: Cre positively influences students’ AtTB.
H10: Cre positively influences students’ SuN.
H11: Cre positively influences students’ PeBC.

After completing the literature review, the study
framework is shown in Figure 1.

Attitudes towards behavior

Entrepreneurial education

Subjective norms

Entrepreneurial intention

Creativity

Perceived behavioral control

Figure 1. Research model

3. Methodology

This section outlines the research design,
measurement  scales, survey procedures, and
sampling approach. It also describes the method used
to assess common method variance.

3.1. Research Design

For this research, a quantitative survey approach
was used to evaluate EnEd and Cre’s influence on
students’ EnlIn via the components of the TPB. The
research was conducted in Ho Chi Minh City, a
renowned educational center in Vietnam with over
30 universities. The correlation between variables in
this study was determined via actual data and
information gathered from previous research, as seen
in Figure 1.
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3.2. Measures

For this investigation, former researchers have
thoroughly researched and verified measuring scales.
A Likert scale with five points was used in this study;
the scale ranged from one, which indicated entire
disagreement, to five, which showed complete
agreement. In this study, four items of EnEd were
developed by [15]. Four items of Cre were developed
by [54]. Four items of AtTB, SuN, and PeBC were
established by [55], [42], [56]. Four items of Enin
were developed by [57].

3.3. Survey and Sample Technique

This study employed a convenience sample, a
technique widely applied in entrepreneurship
research [20]. Between December 2023 and January
2024, 230 surveys were sent via Zalo (Zalo is the
most popular communication platform in Vietnam) to
third-year business students in Vietnam.
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These questionnaires were created using the
Google Forms platform. After eliminating twenty-
five deemed invalid responses, 205 responses from
third-year students were deemed suitable for data
analysis. Among the responses that were considered
appropriate, 38.5% were defined as male (79
responses), while 61.5% were identified as female
(126 responses) participants.

Moreover, the ethical statement for this research
is as follows: “(1) The survey didn’t involve
vulnerable populations (children, elderly, etc.); (2)
The survey didn’t ask sensitive questions (health,
finances, etc.); (3) There wasn’t a risk of deception
or coercion; (4) Informed consent. Participants
understand the purpose of the survey, how their data
is wused, and their right to withdraw; (5)
Confidentiality and anonymity: Data is protected and
respondents can’t be identified”.

3.4. Common Method Variance (CMV)

As noted before, a questionnaire on self-reporting
methods to obtain data for analysis is carried out. On
the other hand, it has been shown that the CMV
considers information obtained from a self-reported
guestionnaire. A new issue, CMV, arises when data
on constructs is obtained from a single source.
Consequently, it is highly recommended that the data
be verified to determine whether a specific factor is
the cause of the data fluctuation. When testing for
CMV, the single-factor test developed by Harman is
very widely utilized to perform this analysis [58]. As
a result of Harman’s test, it was discovered that a
single component was responsible for just 30.255%
of the overall fluctuation, which is a substantial
decrease from the 50% that was predicted. This
indicates that there is no need to be concerned about
the presence of CMV in this study.

4. Results

The main statistical method used in this study was
Structural Equation Modeling (SEM), which is a tool
for assessing complex interactions between
observable and underlying elements. It is extensively
used to investigate causal linkages and multiple
assumptions in social science, marketing, and other
domains [12].

4.1. Reliability and Validity

SEM is employed to assess the precision and
dependability of research that requires certain
conditions. A hidden variable in the study is regarded
as legitimate if it has a Cronbach’s alpha value of 0.7
or above [59].
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Table 1 shows that the a value, [0.709-0.869] for
each latent variable meets the required requirements
for the wvalidity of this inquiry. Similarly, the
composite reliability, CR index, [0.705-0.857]
exceeds the acceptable threshold of 0.7. Based on the
findings, it is possible to infer that the data exhibits a
high level of reliability. The average variance
extracted (AVE) is a well-recognized metric that
quantifies the reliability of a given entity; based on
the research of [59], a dependability acceptance score
should have a value higher than 0.5. Table 1 displays
AVE values for the variables, ranging from 0.536 to
0.685; this exemplifies the dependability of the
research model. Before evaluating the structural
model, ensure no direct links exist between the
elements. Conforming to [59], variance inflation
factor (VIF) scores below five were deemed suitable
(Table 1).

Table 1. Reliability and validity

a CR AVE VIF
AtTB 0.815 0.817 0.643 1.789-2.105
SuN 0.728 0.739 0.648 1.352-1.531
PeBC 0.869 0.872 0.720 1.600-3.120
Cre 0.709 0.705 0.536 1.928-2.991
EnEd 0.847 0.857 0.685 1.456-1.633
Enin 0.793 0.795 0.617 1.585-1.869

AtTB-Attitudes towards behavior, SuN-Subjective norms, PeBC-
Perceived behavioral control, Cre-Creativity, EnEd-Entrepreneurial
education, EnIn-Entrepreneurial intention

Next, the Fornell-Larcker criterion is implemented
to evaluate discriminant validity (DVa) [60]. As
shown in Table 2 a), the square root of AVEx for
factors Att, AtTB, SuN, PeBC, Cre, EnEd, and Enin
was greater than that associated with the factor
correlation. Consequently, the DVa of these
constructs was met. The heterotrait-monotrait
(HTMT) value was also employed to estimate DVa.
The DVa is confirmed if the HTMT value is less than
0.90 [61]. Following Table 2 b), the HTMT values
for all variables were less than 0.90. In addition, the
research used cross-loadings to evaluate discriminant
validity. The findings demonstrated that the values
representing correlations between concepts exceeded
those representing associations with other concepts,
confirming discriminant validity assumptions. The
information is shown in Table 2 c¢). Therefore, the
DVa of the research is also substantiated.
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Table 2. a) Fornell-Larcker criterion

b) HTMT value

AtTB | Cre | EnEd | Enin |PeBC | SuN AtTB Cre | EnEd | Enin | PeBC | SuN

AtTB | 0.802 AITB

Cre | 0.379 | 0.828 Cre 0.451

EnEd | 0.290 | 0.213 | 0.732 EnEd | 0.373 | 0.267

Enin | 0.595 | 0.535 | 0.519 | 0.786 Enin | 0.739 | 0.648 | 0.686

PeBC | 0.297 | 0.347 | 0.281 | 0.597 | 0.849 PeBC | 0.355 | 0.396 | 0.359 | 0.720

SuN 0.301 | 0.452 | 0.307 | 0.585 | 0.404 | 0.805 SuN 0.389 | 0.567 | 0.423 | 0.771 | 0.504

AtTB-Attitudes towards behavior, SuN-Subjective norms, PeBC-

Perceived behavioral control, Cre-Creativity, EnEd-Entrepreneurial

education, Enin-Entrepreneurial intention

c) Cross-loading value

AtTB Cre EnEd Enin PeBC SuN

AtTB1 0.792 0.298 0.210 0.474 0.190 0.239
AtTB2 0.769 0.285 0.205 0.453 0.279 0.241
AtTB3 0.824 0.294 0.288 0.504 0.253 0.260
AtlTB4 0.821 0.337 0.223 0.474 0.234 0.227
Crel 0.258 0.780 0.216 0.401 0.218 0.368
Cre2 0.265 0.786 0.105 0.390 0.206 0.412
Cre3 0.349 0.864 0.158 0.471 0.354 0.325
Cred 0.367 0.876 0.221 0.499 0.349 0.399
EnEdl 0.192 0.145 0.765 0.366 0.160 0.264
EnEd2 0.155 0.096 0.768 0.344 0.245 0.119
EnEd3 0.256 0.190 0.633 0.412 0.186 0.216
EnEd4 0.229 0.176 0.753 0.381 0.231 0.277
Eninl 0.451 0.365 0.422 0.750 0.387 0.484
Enin2 0.507 0.473 0.460 0.830 0.434 0.461
Enin3 0.463 0.422 0.397 0.787 0.528 0.459
Enind 0.446 0.418 0.351 0.774 0.525 0.438
PeBC1 0.250 0.342 0.201 0.506 0.875 0.321
PeBC2 0.239 0.313 0.265 0.521 0.881 0.344
PeBC3 0.230 0.238 0.254 0.485 0.747 0.350
PeBC4 0.289 0.282 0.234 0.513 0.884 0.357
SuN1 0.227 0.266 0.275 0.449 0.316 0.760
SuN2 0.280 0.484 0.215 0.501 0.400 0.849
SuN3 0.216 0.319 0.262 0.461 0.249 0.802

4.2. Structural Model

The investigation found that AtTB, SuN, and
PeBC had a significant positive impact on students’
Enln, as indicated by the B and t values (§ = 0.308, t
= 6.340 for AtTB; B = 0.227, t = 4.218 for SuN; B =
0.288, t = 5.763 for PeBC). This confirms hypotheses
H1, H2, and H3. Additionally, the study revealed that
EnEd had a significant positive impact on students’
Enln, as well as on AtTB, SuN, and PeBC (B =
0.244, t = 5.125 for EnEd; p = 0.219, t = 3.260 for
AtTB; B = 0.221, t = 3.338 for SuN; B = 0.217, t =
3.394 for PeBC).
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Therefore, hypotheses H4, H5, H6, and H7 were
supported. Similarly, the study found that Cre had a
significant positive impact on students’ Enin, as well
as on AtTB, SuN, and PeBC (= 0.164, t = 3.363 for
Cre; p = 0.332, t = 5.458 for AtTB; f = 0.405, t =
6.046 for SuN; B = 0.301, t = 4.370 for PeBC). This
confirms hypotheses H8, H9, H10, and H11l. The
results are presented in Figure 2 and Table 3.
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Table 3. Hypothesis testing

Hypothesis Path Coefficient t-value p-value Decision
H1 AtTB - Enlin 0.308 6.340 0.000 Confirmed
H2 SuN = EnlIn 0.227 4.218 0.000 Confirmed
H3 PeBC - Enin 0.288 5.763 0.000 Confirmed
H4 EnEd - Enln 0.244 5.125 0.000 Confirmed
H5 EnEd > AtTB 0.219 3.260 0.001 Confirmed
H6 EnEd ->SuN 0.221 3.338 0.001 Confirmed
H7 EnEd - PeBC 0.217 3.394 0.001 Confirmed
H8 Cre = Enln 0.164 3.363 0.001 Confirmed
H9 Cre > AtTB 0.332 5.458 0.000 Confirmed
H10 Cre 2 SuN 0.405 6.046 0.000 Confirmed
H11 Cre - PeBC 0.301 4.370 0.000 Confirmed

AtTB-Attitudes towards behavior, SuN-Subjective norms, PeBC-Perceived behavioral control, Cre-Creativity, EnEd-Entrepreneurial education,

EnlIn-Entrepreneurial intention

Attitudes towards behavior

Entrepreneurial education

0.217"

Subjective norms

Entrepreneurial intention

0.332™"

Creativity

Perceived behavioral control

Note: 205; ""p< .001; "p< .01

Figure 2. Hypothesis testing results

5. Discussion

The findings revealed that all TPB components
(AtTB, SuN, and PeBC) positively impacted
students’ Enin, supported by hypotheses H1, H2, and
H3. The results are in accordance with the TPB [38]
and are in line with prior research on Enlin carried out
by [43] and [42]. This suggests that students’
favorable evaluation of entrepreneurship, the
encouragement and assistance they receive from
relevant individuals and acquaintances, and the
amount of ease or difficulty they experience in
successfully initiating and overseeing a business
venture will result in the development of their
entrepreneurial inclination.  Similarly, students’
positive perceptions of their environment contribute
to their decision to pursue a business career,
ultimately resulting in their EnIn. Nevertheless,
previous research has shown no statistically
significant association between SuN and students’
Enin [22], [39].

TEM Journal —Volume 15 / Number 2 / 2026.

This might be elucidated as being relevant in a
Vietnamese collectivist society. Friends and relatives
are very important in encouraging the development
of businesses by supporting and inspiring individuals
pursuing a career in entrepreneurship, hence
contributing to the rising number of entrepreneurs.
This effect is particularly pronounced in Eastern
cultures, particularly in Vietnam, where the
perspectives and judgments of others profoundly
impact individuals [23]. A previous study in Nigeria
also indicated no meaningful statistical connection
between PeBC and students’ Enin [39]. The
difference  might arise from the various
entrepreneurial cultures, such as those in Vietham
and Nigeria.

Moreover, the results signified that EnEd
positively influenced students” Enin (H4). The
findings of this study align with the recent
investigations on entrepreneurship conducted by [6],
[1], and [49].
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This indicates that a favorable educational
experience, which involves how an individual
perceives a program that aims to enhance their
knowledge, skills, perspectives, and personal
qualities in regard to entrepreneurship, might result
in students” Enin. EnEd offers students an
understanding of theory as well as practice: It
impacts students’ job choices in determining whether
they will ultimately pursue entrepreneurship [18].
Furthermore, as suggested, the findings indicate that
EnEd had a notably favorable correlation with
students” AtTB, SuN, and PeBC (H5, H6, and H7).
The findings align with the research investigating the
impact of EnEd on students” AtTB, SuN, and PeBC
[39]. This implies that EnEd can enhance students’
AtTB, SuN, and PeBC to start a business.

Additionally, the findings demonstrated that Cre
positively influenced students’ Enin (H8). The
results of this study are consistent with prior research
on entrepreneurship [6], [12], [15]. In contrast, [27]
conducted an empirical study on a population of 180
students in a college. They found no evidence that
the level offered for Cre in academics and teaching at
universities impacted their entrepreneurial ambition.
Therefore, the previous empirical findings are
inconclusive and require more empirical testing,
particularly within the new culture framework;
Further investigation is needed [22]. Moreover, the
findings demonstrated that Cre positively influenced
students” AtTB, SuN, and PeBC (H9, H10, H11).
Individuals with a firm foundation in Cre are driven
and possess a positive disposition towards generating
novel ideas or pursuing self-employment. In addition,
the findings indicate that having confidence in one’s
Cre affects how individuals perceive their social
surroundings (including friends, relatives, and
colleagues). The results provide more evidence
supporting the hypothesis that the decision to engage
in entrepreneurial activities is based on human
perceptions rather than on an “objective reality” [23].
Additionally, the amount of originality that students
possess is a factor that makes them more confident in
their ability to launch a new business. Through
developing their creative talents, people can cultivate
self-assurance in their capabilities and take on the
challenge of starting a new company. Other research
that has been done on the subject of entrepreneurship
has produced conclusions that are in line with the
findings of this study [23].

6. Implications
This section highlights the theoretical and

practical implications, specifying how the findings of
this research contribute to both theory and practice.
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6.1. Theoretical Implications

From a theoretical perspective, this study
contributes to and enhances the current literature on
EnEd and Cre and students’ Enin by incorporating
elements of the TPB in many ways.

First, the current study on EnEd, Cre, and
students’ EnIn does not conclusively establish
whether EnEd and Cre substantially influence
students’ Enln via AtTB, SuN, and PeBC. This study
adds to the theoretical basis of the correlation among
EnEd, Cre, and students’ EniIn. It examines the TPB
model’s components (AtTB, SuN, and PeBC) via
systematic empirical and theoretical analysis.
Furthermore, this research is one of the pioneering
studies in applying how EnEd and Cre impact
students’ Enln via AtTB, SuN, and PeBC.

Second, the results corroborated that the validity
of the scales was confirmed: EnEd, Cre, the
constructs of TPB (AtTB, SuN, and PeBC), and
students’” Enln. All of these scales were verified. As a
consequence, the findings of this research contribute
to establishing these scales that will be used in the
future to estimate the students’ Enln.

6.2. Practical Implications

The present study’s findings could be helpful to
practitioners in certain respects. Initially, the results
indicated that all components of the TPB (AtTB,
SuN, and PeBC) positively affected students’ Enin.
Among these factors, students’ AtTB showed the
most significant relevance regarding its capacity to
influence students’ Enlin. Therefore, policymakers
and educational managers should improve students’
views of entrepreneurship and the support and
encouragement they receive from relevant
individuals and acquaintances of entrepreneurship;
Especially in Vietnam, where the opinions and
evaluations of others significantly influence
individuals and their confidence in their ability to
establish and manage a business venture
successfully. Consequently, this contributes to the
increasing number of students’ EnIn. Moreover, the
study may shed light on the role of communication in
delivering entrepreneurial education. It can also help
policymakers and educational managers understand
how effective communication strategies enhance the
impact of educational programs on students’ Enlin.
This includes language, messaging, and pedagogical
approaches that resonate with students. Likewise, the
significance of these results lies in the fact that
policymakers and educational managers should
strongly emphasize encouraging students to develop
a favorable attitude toward entrepreneurship.
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Through this action, they will be able to
contribute to the aims of sustainable development by
fostering the emergence of a new generation of
entrepreneurs who are socially responsible and
inventive.

Moreover, the results confirmed that EnEd
beneficially affected students’ Enln, and the findings
also reveal a considerably favorable correlation
between EnEd and students’ AtTB, SuN, and PeBC.
To enhance the influence of EnEd on students’ Enin
and students’ AtTB, SuN, and PeBC at the tertiary
education level, educational administrators and
policymakers must include EnEd in the curriculum of
students in elementary and secondary schools. If
children in elementary and secondary schools were
equipped with the information, competencies, and
abilities necessary for entrepreneurship, they could
establish a happy entrepreneurial attitude and be
prepared for a profession in entrepreneurship before
enrolling in higher education institutions [39].
Moreover, policymakers and educational
administrators can establish learning environments
that foster sustainable entrepreneurial mindsets,
enabling students to recognize and pursue
opportunities that enhance economic growth while
tackling societal and environmental issues. EnEd,
through meticulously crafted policies and innovative
curricula, can act as a catalyst for empowering the
forthcoming generation of responsible and innovative
entrepreneurs equipped to implement sustainable
solutions and promote inclusive, long-term
advancement at both local and global scales.

Likewise, the results indicated that Cre had a
beneficial impact on students’ Enin. Besides, the
results indicated Cre had a beneficial effect on
students” AtTB, SuN, and PeBC. Hence,
policymakers and educational administrators need to
stimulate the Cre of students, thereby equipping them
with the capacity to comprehend, use, and integrate
many forms of thinking and problem-solving. Within
the field of entrepreneurship, this skill enables
students to see company prospects from several
viewpoints and use imaginative thinking to create
groundbreaking solutions. Innovative students can
construct novel concepts, explore many possibilities,
and use a wide range of information and experiences
to expand their perspective on a firm’s potential [6].
Individuals with a pronounced creative inclination
are more likely to foster a robust Enln and enhance
students’ AtTB, SuN, and PeBC. Additionally, the
findings emphasize the importance of Cre in
cultivating Enlin, indicating that policymakers and
educational leaders should prioritize programs
centered on creativity in education. Integrating
creativity into EnEd programs enhances students’
capacity for inventive thinking, complex problem-
solving, and adaptability to dynamic challenges skills
vital for sustainable development.
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Policymakers and educational administrators must
devise curricula and policies that foster creative
thinking and incorporate sustainability principles,
allowing students to establish entrepreneurial
initiatives that promote economic growth while
tackling social and environmental issues.

6.3. Limitations and Further Direction

Like several other investigations, the present
research is subject to several limitations. The primary
constraint is the selection of the sample. The research
sample included just third-year business students. It
is recommended that future studies include students
from various educational backgrounds, including
first, second, third, and final-year students, as well as
different educational levels, such as undergraduate,
graduate, and doctoral students from numerous
nations. Furthermore, the research specifically
examined the EnEd, Cre, and the components of TPB
(AtTB, SuN, and PeBC) as critical determinants of
the number of persons initiating business ventures.
Potential future research should broaden the
suggested model by investigating the impacts of
other pertinent factors, such as entrepreneurial self-
efficacy and other determinants of Enin.

7. Conclusion

The present investigation of the relationship
between EnEd, Cre, and students’ Enin does not
provide a definitive answer to whether EnEd and Cre
significantly impact students’ Enln via AtTB, SuN,
and PeBC. The findings of this study contribute to
the theoretical underpinning of the link between
EnEd and Cre’s impact on students’ Enln via AtTB,
SuN, and PeBC. The findings revealed that all
elements of the TPB (AtTB, SuN, and PeBC) had a
beneficial impact on students’ Enin. Among these
variables, students’ AtTB demonstrated the highest
degree of significance in its ability to impact
students’ EniIn. Furthermore, the results indicated
that EnEd had a notably favorable correlation with a
good effect on students” Enin and that EnEd had a
good impact on students’ AtTB, SuN, and PeBC.
Furthermore, the findings also demonstrated that Cre
positively influenced students’ Enlin. In addition, the
findings revealed that Cre positively influenced
students” AtTB, SuN, and PeBC. The findings of this
study will enable policymakers and educational
administrators to recognize the significance of EnEd,
Cre, and the elements of TPB with students’ Enln.
Consequently, they will be guided in formulating
suitable policies to enhance students Enlin.
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