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A Multi-Faceted Examination of Self-Concept
Discrepancies among Higher Education
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Abstract — The study examines the ideal and real self-
concepts of 1571 pre-service teachers of Nueva Ecija
University of Science and Technology across its three
major campuses: Sumacab, Gabaldon, and San lIsidro.
The study specifically gathered extensive data regarding
the socio-demographic characteristics of pre-service
teachers, encompassing variables such as gender, age,
marital status, academic program, year level, and the
educational attainments of both parents. Additionally, it
aims to determine the students’ ideal and actual self-
concepts across various dimensions, including
academic, social, and self-presentation. Quantitative
data were obtained using descriptive research. The
analysis identified significant disparities between the
participants' ideal and actual self-concepts, while also
establishing the correlation between these self-concepts
and the socio-demographic profiles of the respondents.
Results show that students aspire to consistently achieve
academic excellence, positive social interactions, and
strong self-presentation; however, these are realistically
only attained most of the time. While pre-service
teachers maintain consistently positive familial
relationships, their ideal academic and social self-
concepts generally surpass their actual experiences.
Gender influences their perceived academic abilities
and self-presentation, while also impacting their ideal
peer relationships and honesty. Age affects academic
confidence, with older students displaying higher levels.
Furthermore, students' academic programs, grade
levels, parental education, and campus environment
significantly shape their ideal and actual self-concepts.
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Academic programs affect perceived abilities and
family connections, grade levels influence peer
relationships and physical self-image, as parental
education impacts achievement perceptions and social
interactions. The campus plays a crucial role in shaping
ideal social and academic aspirations, with a notable
link between perceived academic achievement and the
campus attended.

Keywords — Self-concept, academic excellence, social
interactions, self-presentation, campus environment.

1. Introduction

Self-concept, characterized as the intricate
perception that individuals possess regarding
themselves, serves an essential function in influencing
academic achievement, psychological health, and
holistic development, particularly during the critical
period of higher education. It embodies a sophisticated
interaction of beliefs, emotions, and assessments
pertinent to one’s competencies, character, and social
functions [1]. This investigation focuses on a pivotal
dimension of self-concept: the divergence between
one’s ideal self (the aspirational self) and their actual
self (the self they perceive). This divergence,
commonly termed as self-concept incongruence, has
been associated with a variety of adverse outcomes,
such as anxiety, depression, and diminished self-
esteem [2]. In contrast, a reduced divergence or an
emphasis on self-improvement may foster motivation,
resilience, and individual development.

Higher education constitutes a significant period of
self-exploration and identity formation. Students
embarking on their university journey frequently
encounter novel academic challenges, diverse social
environments, and professional ambitions, all of
which can markedly influence their self-concept.
Students find themselves immersed in a multitude of
perspectives, competitive dynamics, and opportunities
for self-assessment, each of which can instigate
alterations in both their ideal and actual self-
perceptions. Comprehending the evolution of these
perceptions and the resultant discrepancies is
imperative for facilitating student success and
psychological well-being. As a fundamental catalyst
of human action, the self dictates behavior; thus, any
inconsistencies within a student's self-concept can
severely impact a student’s ability to manage the
complexities and demands of higher education [3].
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High self-concept positively influences career
education satisfaction, but this relationship is
mediated by goal orientation and career maturity [4].
Understanding how these factors interact can provide
valuable insights into the development of effective
support systems that enhance students’ academic
experiences and overall personal growth. A high
physical self-concept correlates with lower social
fears among female students, suggesting that
improving physical self-perception can alleviate
social anxiety [5]. This underscores the importance of
fostering a positive self-image and promoting holistic
approaches to student support, which can lead to better
mental health outcomes and increased academic
performance.

Self-concept clarity is linked to lower levels of
loneliness among college students, with fear of
negative evaluation and self-disclosure acting as
mediators [6]. This indicates that fostering a
supportive environment where students feel safe to
express themselves and share their experiences can
significantly enhance their self-concept, thereby
reduce feelings of isolation and promoting overall
well-being. Social support and physical self-concept
are positively correlated with  self-efficacy,
highlighting the need for supportive environments in
educational settings [7].

This  investigation  scrutinizes  self-concept
discrepancies among pre-service teachers enrolled at
the Nueva Ecija University of Science and
Technology (NEUST), a distinguished institution in
the Philippines. NEUST, with its heterogeneous
student population and emphasis on scientific and
technological disciplines, provides a pertinent context
for exploring the ways in which academic, social, and
personal dimensions contribute to the evolution of
self-concept and the potential for discrepancies. The
university's focus on pragmatic skills and
technological progress may shape students' ideal self-
perceptions, while the stark realities of academic
achievement and professional prospects could
influence their actual self-perceptions. Additionally,
the cultural milieu of the Philippines, with its
prioritization of collectivism and social cohesion, may
also significantly impact how students perceive and
address self-concept discrepancies. Although existing
literature has examined self-concept across various
educational frameworks, there exists a pressing need
for more contextually-relevant research that delves
into the distinct challenges and opportunities
confronted by students in higher education institutions
[8] such as NEUST.

Using a multifaceted hierarchical model on ideal
and real self-concepts, this study specifically aims to
collect comprehensive information about pre-service
teachers’ socio-demographic profiles such as gender,
age, civil status, course, year level, parents’ education,
and campus.
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It also intends to describe the students’ ideal and
real-self-concepts along the aspects of academic,
social, and presentation of self. The significant
differences between their ideal and real self-concepts
were determined, and the relationship between
respondents’ ideal and real self-concepts and socio-
demographic profiles was established.

2. Methodology

This section provides a detailed account of the
research process, outlining the methods and
procedures used to collect and analyse data.

2.1. Research Design

Descriptive method of research was used in this
study. It involves collection of data in order to answer
questions concerning the current status of students’
self-concepts. As such, this study determines and
reports the way things are. This research employed
quantitative techniques in gathering data. Quantitative
data were obtained through use of questionnaires.
Observation and focused group discussions were done
to gather additional information relevant to the study
and to validate the responses from the questionnaires.
Employing this approach ensured the accuracy and
reliability of data.

2.2. Sample and Sampling Technique

The participants of the study were pre-service
teachers enrolled across all education programs, levels
and campuses in the Nueva Ecija University of
Science and Technology (NEUST). The participants
were composed of 475 Bachelor of Science in
Education (BSE) students, 292 Bachelor of
Elementary Education (BEEd) students and 87
Bachelor of Science in Industrial Education (BSIE)
students enrolled at Sumacab Campus. Ninety (90)
BSE, 146 BEEd and 31 BSIE students enrolled at
Gabaldon Campus were also respondents of the study.
Moreover, 228 BSE, 208 BEEd, and 14 BSIE enrolled
at San Isidro Campus and were involved in the study.
Total sampling technique was used in the study. This
technique involves studying an entire population
rather than a sample. This necessitates gathering data
from every individual in the population of interest to
eliminate sampling bias.

2.3. Materials and Instruments

A survey questionnaire was used in gathering the
needed data of the study. The multi-faceted,
hierarchical model of ideal and real self-concept was
adopted for this study. The questionnaire is divided
into two parts.
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Part | consists of personal information or
demographic profile of the respondents such as
gender, age, civil status, course, year level, and
educational attainment of parents. Part Il contains
items where the respondents rated themselves as to
their ideal self-concept and to their real self-concept.
Academic self-concept is divided into three
categories: capability, perception of achievement, and
confidence in academic life. Social self-concept has
three categories: same gender peer, opposite gender
peer, and family. Presentation of self also has three
categories: physical self, personal confidence, and
honest/trustworthy self-concept.

The questionnaire used in the study was developed
by the researcher and was grounded in the hierarchical
model of ideal and real self-concept [9]. To ensure
content validity, the items were reviewed and
evaluated by a panel of 15 faculty experts in the field
of education. The Lawshe method was employed,
wherein each expert assessed the items as either
“essential” or “non-essential.”

The Content Validity Ratio (CVR) for each item
was computed using the formula: CVR = (ne — N/2) /
(N/2), where ne represents the number of experts who
rated the item as essential, and N is the total number
of experts. The Content Validity Index (CVI) was
determined by calculating the average of all CVR
values across the items. Based on Lawshe’s table, the
minimum acceptable CVR and CVI values for 15
raters is 0.49.

As shown in Table 1, the CVI values for the
subscales are as follows: academic self-concept —
0.88, social self-concept — 0.85, and presentation of
self-concept — 0.79. These results indicate that all
three components of the questionnaire demonstrate
strong content validity.

Table 1. Content validity index of the questionnaires
Content Validity

Interpretation

Index (CVI)
Academic 0.88 Valid
self-concepts
Social self- 0.85 Valid
concepts
Presentation 0.79 Valid
of self-
concepts

The respondents for the reliability testing of the
questionnaire were pre-service teachers enrolled in
BSE, BEEd, and BSIE programs in a higher education
institution in Nueva Ecija. The computed Cronbach
Alpha for the instrument is « = 0.811 with a verbal
description of Good, implying that the instrument was
reliable.
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2.4. Data Collection

A request from the dean of the NEUST College of
Education was sought before administering the
research instruments. Likewise, permission from all
the campus directors was secured. The guestionnaires
were administered in person. Observation was done
objectively without the respondents’ knowledge in
order to validate their responses. Selected parents,
teachers, and peers of the respondents were
interviewed to secure relevant data that will
substantiate their responses. A focused group
discussion was done to elicit the students’ thoughts,
sentiments, and reactions, specifically on the content
of the questionnaires and on their responses.

2.5. Data Analysis

Descriptive statistical tools were used to analyze
the study data. The personal information or
demographic profiles of the respondents were
analyzed using descriptive statistics such as mean,
frequency counts, and percentage (%). To determine
the description of the respondents’ ideal and real self-
concept, descriptive statistics such as frequency
counts, percentages, and means were used. The
significance of differences between the respondents’
ideal and real self-concepts in all items was analyzed
using a t-test. In determining the correlation between
the respondents’ self-concepts and their specific
socio-demographic profile, Cramer’s V and Kendall’s
Tau_b were used. One-way ANOVA with multiple
comparisons was used to determine comparisons
between the respondents’ self-concepts and the

campus.

Each category in the self-concept instrument has
five statements which the respondents rated
numerically using the parameters below:

Choices Equivalent

All the time or nearly all the time 3

Most of the time 2

Some of the time 1

Never 0

All analyses were done using the Statistical
Package for Social Sciences (SPSS) software. The
significance level was set at .05 alpha.

3. Results
This section provides the key findings in form of

summarized data, statistical analyses, and tabular
presentations without interpretations.
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3.1. Socio-demographic Profiles of Pre-Service Teachers

Presented in Table 2 are the socio-demographic
profiles of the 1571 pre-service teachers of Nueva
Ecija University of Science and Technology, with the
majority (73.30%) being female, while 26.70% were
male. Majority (68.43%) were in the age range of 16-
19, while the remaining respondents were distributed
among 20-30 years old (28%), 24-27 years old
(2.55%), 28-31 years old (0.70%), and 32 years old
and above (0.32%). Regarding civil status, 97.70%
were single, and 2.30% were married. As to course,
50.50 % were enrolled in Bachelor of Science in
Education (BSE), 41.10% in Bachelor of Elementary
Education (BEEd), and 8.50% in Bachelor of
Industrial Education (BSIE). The distribution of
respondents according to year level reveals that
27.37% were in third year, 26.80% in first year,
24.95% in second year, and 20.88% in fourth year.

Table 2. Socio-demographic profiles of pre-service teachers

Educational attainment of parents varied, with
43.03% of fathers as high school graduates, 16.49%

college  undergraduates, 13.11%  elementary
graduates, 12.29% college graduates, 12.16% high
school undergraduates, 2.67%  elementary

undergraduates, 0.19% with no formal education, and
0.06% with master's or doctoral degrees. Mothers’
educational attainment also varied, with 40.10% who

finished high school, 14.96% high school
undergraduates, 14.64% college undergraduates,
14.51% elementary graduates, 12.92% college

graduates, 2.48% elementary undergraduates, 0.32%
with no formal education, and 0.06% with a post-
graduate degree. As to the distribution of respondents
by campus, the majority (54.26%) were enrolled in the
Sumacab Campus, Cabanatuan City, 28.64% in the
San Isidro Campus, San Isidro, Nueva Ecija, and
17.00% in the Gabaldon Campus, Gabaldon, Nueva
Ecija.

Profiles Characteristics f (%)

Gender
Male 420 26.70
Female 1151 73.40

Age
16 to 19 years 1075 68.43
20 to 23 years 440 28.00
24 to 27 years 40 2.55
28 to 31 years 11 0.70
32 years and above 5 0.32
Civil Status

Single 1535 97.70
Married 36 2.30

Course
BSE 793 50.48
BEEd 645 41.05
BSIE 133 8.47

Year Level
First Year 421 26.80
Second Year 392 24.95
Third Year 430 27.37
Fourth Year 328 20.88
Educational Attainment of Father
No Formal Education 3 0.19
Elementary Undergraduate 42 2.67
Elementary Graduate 206 13.11
High School Undergraduate 191 12.16
High School Graduate 676 43.03
College Undergraduate 259 16.49
College Graduate 193 12.29
MA/MS/PhD 1 0.06
Educational Attainment of Mother

No Formal Education 5 0.32
Elementary Undergraduate 39 2.48
Elementary Graduate 228 1451
High School Undergraduate 235 14.96
High School Graduate 630 40.10
College Undergraduate 230 14.64
College Graduate 203 12.92
MA/MS/PhD 1 0.06

Campus
Sumacab Campus 854 54.36
Gabaldon Campus 267 17.00
San Isidro Campus 450 28.64
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3.2. Academic Self-concepts of Pre-Service Teachers

Table 3 presents the academic self-concepts of pre-
service teachers in the following subscales: capability,
perception of achievement, and confidence in
academic life.

In terms of capability, results show that ideally, the
pre-service teachers would like to become capable of
obtaining good grades all the time (2.81); smart
enough to cope with university work (2.58); proud of
their works at the university (2.68); feeling good about
their academic works in the university (2.61); and able
to get results they would like at the university (2.61).
In reality, however, most of the time capable of
obtaining good grades (1.81); smart enough to cope
with university work (1.67); proud of their works at
the university (1.78); feeling good about their
academic works in the university (1.76); and able to
get results they would like at the university (1.75).

As to the perception of achievements, the
respondents ideally would like to feel good about their
assignments/marks at the university all the time
(2.70), but in reality, felt good only most of the time
(1.93).

Table 3. Academic self-concepts of pre-service teachers

The students ideally would like to be proud of their
achievement at the university all the time (2.65), but
in reality, were so only most of the time (1.86).
Ideally, would like to be satisfied with their academic
works at the university all the time (2.59), but in
reality, only most of the time (1.78). Moreover,
ideally would like to be happy with academic works
at the university all the time (2.61), but in reality, were
so, only most of the time (1.85). Ideally would like
achieving at high level at the university all the time
(2.58), but in reality, were so, only most of the time
(1.712).

In terms of confidence in academic life, the pre-
service teachers ideally all the time would like to feel
as good as the other people in their classes (2.67), have
good rapport with lecturers at the university (2.61),
feel good in university classes (2.63), be sure of
themselves in the university (2.65), and feel involved
in academic life in the university (2.53). In reality,
however, most of the time felt as good as the other
people in their classes at the university (1.92), had
good rapport with lecturers at the university (1.92),
felt good in university classes (1.94), were sure of
themselves at the university (2.00), and felt involved
in academic life at the university (1.72).

Ideal Self-Concept

Real Self-Concept

Statement Weighted Verbal Weighted Verbal
Mean Description Mean Description
Capability
Capable of obtaining good grades 2.81 AT 1.81 MT
Smart enough to cope with university work 2.58 AT 1.67 MT
Proud of my works at the university 2.68 AT 1.78 MT
Feeling good about my academic works in 2.61 AT 1.76 MT
the university
Able to get the results | would like at the 2.62 AT 1.75 MT
university
Perception of Achievement
Feeling good about my assignment/marks at 2.70 AT 1.93 MT
the university
Proud of my achievement at the university 2.65 AT 1.86 MT
Satisfied with my academic works at the 2.59 AT 1.78 MT
university
Happy with academic works at the university 2.61 AT 1.85 MT
Achieving at a high level at the university 2.58 AT 1.71 MT
Confidence in Academic Life
Feeling as good as the other people in my 2.67 AT 1.92 MT
classes at the university
Having good rapport with lecturers at the 2.61 AT 1.86 MT
university
Feeling good in university classes 2.63 AT 1.94 MT
Sure of myself at the university 2.65 AT 2.00 MT
Feeling involved in academic life at the 2.53 AT 1.72 MT
university
AT - All the time  MT — Most of the time
1748 TEM Journal — Volume 15 / Number 2 / 2026.
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3.3. Social Self-Concepts of Teacher Education Students

The social self-concepts of the respondents are
categorized into three subscales: same gender peer
self-concept, opposite gender peer self-concept, and
family self-concept. These are presented in Table 4.

Ideally, in terms of same gender peer self-concept,
pre-service teachers would like to experience the
following all the time: having persons of their age and
gender who enjoy their company (2.55), having same
gender friends who have confidence in them (2.64),
able to get along well with others of the same gender
(2.72), popular with others of the same gender and age
(2.40), and being important to their same gender
friends (2.40). In reality, however, pre-service
teachers experience these only most of the time:
having persons of their age and gender who enjoy their
company (1.98), having same gender friends who
have confidence in them (2.08), able to get along well
with others of the same gender (1.96), popular with
others of the same gender and age (1.72), and being
important persons to their same gender friends (2.01).

In terms of opposite gender peer self-concept, the
respondents ideally would like to experience the
following all the time:

Table 4. Social self-concepts of pre-service teachers

having persons of their age and opposite gender
who enjoy their company (2.50), having their opposite
gender friends who have confidence in them (2.50),
popular with others of the opposite gender and age
(2.36), able to get along well with others of the
opposite gender (2.39), and are important persons to
their opposite gender (2.43). In reality, however, the
pre-service teachers only experience them most of the
time: having persons of their age and opposite gender
who enjoy their company (1.87), having their opposite
gender friends who have confidence in them (1.83),
popular with others of the opposite gender and age
(1.64), able to get along well with others of the
opposite gender (1.77), and are important persons to
their opposite gender (1.80).

As to family self-concept, pre-service teachers
ideally would like to experience the following all the
time: treated fairly by their family (2.81), trusted by
their family (2.86), loved by their family (2.89), knew
their family is proud of them (2.87), and felt wanted at
home (2.65). In reality, they also experience these all
the time: treated fairly by their family (2.41), trusted
by their family (2.48), loved by their family (2.66),
knew their family is proud of them (2.40), and felt
wanted at home (2.23).

Ideal Self-Concept

Real Self-Concept

Statement Weighted Verbal Weighted Verbal
Mean Description Mean Description

Same Gender Peer Self-Concept
Having persons of my age and gender who enjoy 2.55 AT 1.98 MT
my company
Having my same gender friends who have 2.64 AT 2.08 MT
confidence in me
Able to get along well with others of the same 2.72 AT 1.96 MT
gender
Popular with others of the same gender and age 2.40 AT 1.72 MT
I am an important person to my same gender 2.61 AT 2.01 MT
friends
Opposite Gender Peer Self-Concept
Having persons of my age and opposite gender 2.50 AT 1.87 MT
who enjoy my company
Having my opposite gender friends who have 2.50 AT 1.83 MT
confidence in me
Popular with others of the opposite gender and 2.36 AT 1.64 MT
age
Able to get along well with others of the opposite 2.39 AT 1.77 MT
gender
I am an important person to my opposite gender 243 AT 1.80 MT
Family Self-Concept
Treated fairly by my family 2.81 AT 241 AT
Trusted by my family 2.86 AT 2.48 AT
Loved by my family 2.89 AT 2.66 AT
Knowing my family is proud of me 2.87 AT 2.40 AT
Feeling wanted at home 2.65 AT 2.23 MT

AT - All the time MT — Most of the time

TEM Journal —Volume 15 / Number 2 / 2026.
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3.4. Presentation Pre-Service

Teachers

of Self-Concepts of

Table 5 shows the presentation of self-concepts of
the respondents in three subscales: physical self-
concept, personal self-concept, and
honest/trustworthy self-concept.

In terms of physical self-concept, the respondents
ideally would like to be the following all the time: an
attractive person (2.57), just as nice as they should be
(2.72), of good physical appearance (2.58), and
feeling that others like their physical appearance
(2.52), and not wanting to change anything about
themselves (2.46). In reality, however, pre-service
teachers consider themselves most of the time as
attractive persons (1.76), just as nice as they should be
(2.14), of good physical appearance (1.82), feeling
that others like their physical appearance (1.82), and
not wanting to change anything about themselves
(1.98).

Table 5. Presentation of self-concepts of pre-service teachers

As for personal confidence self-concept, the pre-
service teachers ideally would like all the time to have
confidence in themselves (2.73), be cheerful persons
(2.70), be satisfied with themselves (2.76), have
respect for themselves (2.84), and be worthwhile
persons (2.72). In reality, however, the respondents
were only most of the time confident in themselves
(2.08), cheerful persons (2.20), satisfied with
themselves, had respect for themselves (2.55), and
worthwhile persons (2.28).

In terms of honesty/trustworthiness self-concept,
the respondents ideally would like all the time to be
trustworthy persons (2.83), be honest persons (2.77),
be someone on whom their family can rely (2.75), be
someone on whom their friends can rely (2.76), and be
persons valued by others (2.79). In reality, pre-service
teachers also considered themselves all the time as
trustworthy persons (2.40), honest persons (2.29),
someone on whom their family can rely (2.32),
someone on whom their friends can rely (2.36), and
persons valued by others (2.35).

Ideal Self-Concept

Real Self-Concept

Statement Weighted Verbal Weighted Verbal
Mean Description Mean Description

Physical Self-Concept

An attractive person 2.57 AT 1.76 MT
Just as nice as | should be 2.72 AT 2.14 MT
Of good physical body appearance 2.58 AT 1.82 MT
Feeling that others like my physical appearance 2.52 AT 1.82 MT
Not wanting to change anything about myself 2.46 AT 1.98 MT
Personal Confidence Self-Concept

Confident in myself 2.73 AT 2.08 MT
A cheerful person 2.70 AT 2.20 MT
Satisfied with myself 2.76 AT 2.26 MT
Having respect for myself 2.84 AT 2.55 MT
A worthwhile person 2.72 AT 2.28 MT
Honest/Trustworthy Self-Concept

A trustworthy person 2.83 AT 2.40 AT
An honest person 2.77 AT 2.29 AT
Someone on whom my family can rely 2.75 AT 2.32 AT
Someone on whom my friends can rely 2.76 AT 2.36 AT
A person valued by others 2.79 AT 2.35 AT

AT - All the time MT — Most of the time

3.5. Comparison of Pre-Service teachers’ Ideal and Real

Self-Concepts

Table 6 presents the comparison between the

Table 6. Comparison of pre-service teachers’ ideal and real

self-concepts

respondents’ ideal and real self-concepts. The results
revealed that there were significant differences
between the ideal and real self-concepts of the
respondents in all the subscales measured.

1750

Self-Concepts Ideal Real t-value
Capability 13290 877° 11
Perception of 13.122  9.12° .08
Achievement

Confidence in 13.092  9.43° 21
Academic Life

Same Gender Peer 12.742  9.75° .54
Opposite Gender Peer 12.18% 8.89° .48
Family 14,058 12.18° .32
Physical 12.858  9.53P .19
Personal Confidence 13.74*  11.36® .24
Honest/Trustworthy 13.90° 1171 .27

TEM Journal — Volume 15 / Number 2 / 2026.
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3.6. Relationship of Academic Self-Concepts and Socio-
Demographic Profile of Pre-service Teachers

Table 7 shows the correlation of the academic self-
concepts of the respondents to their demographic
profile. Results showed that the real self-concept in
terms of capability was significantly correlated to
gender, the ideal and real self-concepts were

significantly correlated to course, and the ideal self-
concept was significantly correlated to campus.

The real self-concept of the respondents in terms of
perception of achievement was found to be
significantly correlated to father’s educational
attainment and to campus. Their ideal self-concept in
terms of confidence to academic life was found
significantly correlated to age.

Table 7. Relationship of academic self-concepts and socio-demographic profile of pre-service teachers

Perception of Achievement

Confidence in Academic Life

Socio-Demographic Capability

Profile Ideal Real Ideal Real Ideal Real
Gender .00 07" .06 .02 .04 .04
Age .00 .01 -.02 -.00 .05" .00
Civil Status .01 .01 .02 .03 .02 .02
Course .08™ .06" .02 .05 .04 .05
Year Level .03 .00 .01 -.01 .03 -.01
Father’s Education .02 .03 -.00 04" -.01 .02
Mother’s Education -.00 .00 -.01 .03 -.003 .01
Campus 3.06" 242 1.27 3.117 2.57 3.59"

** _ Correlation is significant at 0.01 level
* - Correlation is significant at 0.05 level

3.7. Relationship of Social Self-Concepts and Socio-
Demographic Profile of Pre-Service Teachers

Table 8 presents the relationship of social self-
concepts of pre-service teachers to their socio-
demographic profile. The ideal self-concept of the
respondents in terms of same gender peer subscale
was significantly correlated to gender, course, year
level, and campus; while their real self-concept was
significantly correlated to father’s and mother’s
education.

In terms of opposite gender peer subscale, the ideal
self-concept of pre-service teachers was significantly
correlated to campus; while their real self-concept of
the same subscale was significantly correlated to their
course, and father’s and mother’s education. In terms
of family subscale, their ideal self-concept was
significantly correlated to campus; while their real
self-concept was significantly correlated to course.

Table 8. Relationship of social self-concepts and socio-demographic profile of pre-service teachers

Same GenderPeer Opposite Gender Peer Family
Socio-Demographic Profile Ideal Real Ideal Real Ideal Real
Gender .09" .05 .03 .03 .05 .06
Age .03 .02 .02 .01 -.01 -.03
Civil Status .04 .02 .02 .05 .02 .02
Course 07" .04 .05 07" .04 07"
Year Level .04" -.02 .00 -.00 -.01 -.02
Father’s Education .01 .04" -.00 .05" -01 -.03
Mother’s Education .01 .07 -.00 .05" -.02 .00
Campus 7.53" 1.02 12.39" .79 5.15™ 1.85

** _ Correlation is significant at 0.01 level
* - Correlation is significant at 0.05 level

3.8. Relationship of Presentation of Self-Concepts and
Socio-Demographic Profile of Pre-Service Teachers

Table 9 presents the relationship of presentation of
self-concepts and socio-demographic profile of pre-
service teachers. The ideal self-concept of the
respondents in terms of physical subscale was found
significantly correlated to their course, year level, and
campus; while their real self-concept in the same
subscale was significantly correlated to their gender,
and father’s and mother’s education.
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The ideal self-concept of the respondents in terms
of personal confidence subscale was significantly
correlated to campus; while their real self-concept in
the same subscale was significantly correlated to their
course, and father’s and mother’s education. Their
ideal self-concept in terms of the honest/trustworthy
subscale was significantly correlated to their gender
and campus; while their real self-concept was directly
correlated to their gender and course.
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Table 9. Relationship of social self-concepts and socio-demographic profile of pre-service teachers

. . Physical Personal Confidence Honest/Trustworthy
Socio-Demographic

Profile Ideal Real Ideal Real Ideal Real

Gender .04 .07* .02 .03 .09* .08*
Age .00 -.00 .00 .01 .00 .01
Civil Status .04 .02 .02 .05 .02 .02
Course 07" .04 .05 07" .04 07"
Year Level .04” -.02 .00 -.00 -.01 -.02
Father’s Education .01 04" -.00 .05" -.01 -.03
Mother’s Education .01 07" -.00 .05" -.02 .00
Campus 7.53™ 1.02 12.39" .79 5.15™ 1.85

** - Correlation is significant at 0.01 level
* - Correlation is significant at 0.05 level

3.9. Comparison of Self-Concepts of Pre-Service

Teachers across Campuses

Table 10 shows the comparison of the self-
concepts of pre-service teachers from the different
campuses. Analysis by comparison of different
campuses showed that pre-service teachers at
Sumacab Campus and San Isidro Campus had similar
self-concept in terms of capability, but Sumacab
Campus and Gabaldon Campus significantly differed
both in their ideal and real self-concepts. Gabaldon
Campus and San Isidro Campus also differed
significantly in terms of the respondents’ ideal self-
concept on capability. In terms of perception of
achievement, only Sumacab Campus and Gabaldon
Campus significantly differed in the respondents’
ideal and real self-concepts. The real self-concept of
the respondents in terms of confidence in academic
life was also significantly different between Gabaldon
Campus and San Isidro Campus.

San Isidro Campus and Sumacab Campus were
found not to have significant differences both in their
ideal and real self-concepts.

The respondents’ ideal self-concept in terms of
same gender peer self-concept was significantly
different between Sumacab Campus and Gabaldon
Campus. The real self-concept of the respondents in
terms of opposite gender peer self-concept was found
to be significantly different between Sumacab
Campus and Gabaldon Campus, and between
Gabaldon Campus and San Isidro Campus. In terms of
ideal family self-concept, Sumacab Campus and
Gabaldon Campus significantly differed.

The respondents’ ideal physical self-concept was
found to be significantly different between Sumacab
Campus and Gabaldon Campus, and between
Gabaldon Campus and San Isidro Campus. The ideal
self-concept of teacher education students in terms of
personal confidence significantly differed between
Gabaldon Campus and San Isidro Campus.

Table 10. Comparison of self-concepts of pre-service teachers across campuses

Self-Concept Campus
SC-GC SIC-SC GC-SIC

Capability Ideal .018* -0.3302 0.986 -2.03E-03 .031* 0.3322
Real .032* 0.3684 0.273 -0.1564 0.263 -0.212
Perception of Ideal 0.163 -0.2066 0.733 -4.20E-02 0.127 0.2486
Achievement Real .023* 0.4168 0.104 -0.247 0.399 -0.1698
Confidence in Ideal .024* -0.3722 0.526 8.65E-02 0.115 0.2856
Academic Life Real .018* 0.4237 0.616 7.42E-02 .011* -0.4979
Same Gender Peer Ideal .002* 0.6024 0.156 -0.2329 .000* 0.8353
Real 0.217 -0.249 0.738 -5.59E-02 0.17 0.3049
Opposite Gender Ideal .000* -0.7785 .035* -0.366 .000* 1.1445
Peer Real 0.256 -0.2482 0.836 -3.75E-02 0.236 0.2857
Family Ideal .025* -0.2734 0.122 -0.1562 .001* -0.4296
Real 0.521 -0.1279 0.12 -0.2576 0.079 0.3855
Physical Self Ideal .007* -0.4425 0.596 7.21E-02 .040* 0.3704
Real 0.425 0.1526 0.252 0.182 0.113 -0.3346
Personal Ideal 0.053 -0.259 0.222 -0.1358 .008* 0.3949
Confidence Real 0.269 -0.1966 0.918 -.1.5212E-02 0.355 -0.1814
Honest/ Ideal 0.161 -0.1866 0.532 -6.91E-02 0.081 0.2557
Trustworthy Real 0.718 6.45E-02 0.148 0.2148 0.156 -0.2792

Legend: SC — Sumacab Campus
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GC - Gabaldon Campus

SIC - San Isidro Campus
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4. Discussion

This section interprets the significance of the
results in relation to the research questions and
existing literature, while also outlining implications
for future research.

The findings of this study provide a comprehensive
insight into the self-concepts of teacher education
students in the three major campuses of Nueva Ecija
University of Science and Technology, namely:
Sumacab Campus, San Isidro Campus, and Gabaldon
Campus. Results revealed that majority of teacher
education students of NEUST were females. This
validates the reports from the Philippine Statistics
Authority (PSA) that there were more females
(25.6%) than males (21.3%) among those with college
or academic degrees, with education science as most
popular course [10]. Teaching is often perceived as a
"feminine” profession, a perception that is deeply
ingrained in societal gender roles and stereotypes.
This perception significantly contributes to women's
interest in teaching, as it aligns with the expectation
that women should occupy nurturing and supportive
roles [11], [12]. Most of the respondents were in the
age range of 16 to 19 or late adolescence stage where
are more conscious of their personal and social
identities. Late adolescents' personal and social
identities significantly shape their self-concept and
influence their relationships with peers and family.
During this developmental stage, individuals are
dealing with complex social environments and
making critical decisions that impact their future. The
interplay between personal and social identities
provides a framework for understanding how
adolescents perceive themselves and interact with
others. As reported, teenagers develop their sense of
self through their group memberships, as explained by
social identity theory [13]. These groups provide
guidelines  for  behavior and relationships.
Consequently, adolescents' social identities, formed
by these affiliations, determine their interaction with
their peers and family, giving them a sense of place
and direction.

Pre-service  teachers at  NEUST  were
predominantly single (97.70%). This conforms with
the findings that many Filipino students pursuing
education courses are young and unmarried, likely
focusing on their academic and professional
development before entering into marriage or other
long-term commitments [14]. Bachelor of Secondary
Education (BSE) was the most preferred course
among education students. Many students personally
chose the degree, indicating their intrinsic motivation
towards secondary school teaching. It is found that
about 90% of the BSE graduates of Benguet State
University in Northern Philippines were gainfully
employed, mostly as classroom teachers and very few
were unemployed and self-employed [15].
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This shows that BSE graduates likely land teaching
jobs after graduation and after securing professional
licenses. The predominance of third-year students in
teacher education programs in NEUST can be
attributed to several interrelated factors, including
curriculum structure, student demographics, and the
nature of pre-service training. This level often serves
as a critical juncture for students, where engaging
deeply with both theoretical and practical aspects of
teaching. Teacher education programs typically have
a structured curriculum that emphasizes foundational
courses in the first two years, with more specialized
training occurring in the third year. Third-year
students often participate in practicum experiences,
which are essential for developing teaching
competencies and confidence [16]. Third year is
crucial for integrating environmental education and
other pedagogical strategies into the curriculum,
enhancing students' competencies [17]. Students also
begin to focus on employability skills, which are
emphasized in their training programs [18], [19].

The predominance of high school graduates among
parents of teacher education students in the
Philippines can be attributed to several factors,
including  socioeconomic  status, educational
aspirations, and cultural values. These elements shape
the educational landscape and influence parental
involvement in their children's education. Many
Filipino families, particularly those from lower
socioeconomic  backgrounds, face  financial
constraints that limit educational opportunities.
Parents often prioritize basic education, leading to a
higher likelihood of them being high school graduates
themselves. The interdependence within Filipino
families means that educational decisions are often
collective, reflecting family welfare rather than
individual aspirations. This cultural dynamic can
result in parents being high school graduates while
still actively supporting their children's higher
education goals [20]. Filipino parents place a high
value on education, viewing it as a pathway to better
opportunities for their children. This cultural emphasis
on educational achievement often leads parents to
support their children's aspirations, even if themselves
have limited educational backgrounds [20], [21].
More than half of pre-service teachers in NEUST were
enrolled at Sumacab Campus, the university’s main
campus in Cabanatuan City. The city’s location at the
hub of commerce results in high population density
and attracts students from surrounding towns and
provinces in Central Luzon. Urban teacher education
is advantageous because it allows future teachers to
develop the specialized skills needed to effectively
serve diverse student populations, leading to improved
educational equity. However, rural settings can serve
as laboratories for innovative teaching methods,

leveraging technology to enhance learning
experiences through telepresence and online
pedagogies [22].

1753



TEM Journal. Volume 15, Issue 2, pages 1744-1761, ISSN 2217-8309, DOI: 10.18421/TEM152-66, May 2026.

The unique challenges faced by rural schools, such
as geographic isolation, can inspire creative solutions
that may not be as necessary in urban environments
[23].

Empirical findings on academic self-concept of
pre-service teachers in terms of capability indicate
that, ideally, they all the time aspire to be capable of
obtaining good grades, be smart enough to cope with
university work, be proud of their works at the
university, feel good about their academic works in
the university, and be able to get the results they would
like at the university. However, in reality, they were
predominantly capable of obtaining these capability
indicators only most of the time.

Clearly, there is a discrepancy between the ideal
and real academic self-concept of teacher education
students in the capability subscale. This discrepancy
highlights a significant gap between students'
perceptions of their academic abilities and the actual
outcomes t experienced, suggesting a need for
improved support systems and resources within
educational institutions. Such support could include
enhanced tutoring programs, mental health resources,
and workshops aimed at developing effective study
habits, all of which can empower students to bridge
this gap and achieve their academic goals more
consistently.

Academic self-concept is a strong predictor of
educational outcomes, often surpassing other
motivational constructs in its predictive power [1].
Individuals who possess a positive self-concept have
a greater likelihood of having increased academic
achievement, better course selection, and increased
persistence in educational settings [24]. A significant
positive correlation between academic self-efficacy
and academic achievement of the students is reported
[25]. Pre-service teachers’ self-efficacy significantly
impacts their self-learning activities, suggesting that
confidence in their teaching abilities enhances their
academic  performance [26]. These findings
underscore the importance of fostering an
environment that nurtures the academic self-concept
of students, as this can enhance their capability in
achieving their academic goals. Moreover, creating
programs that promote self-reflection and personal
growth can significantly contribute to the
development of a positive academic self-concept,
enabling students to recognize their strengths and
areas for improvement.

Regarding the perception of achievement, the
respondents consistently aspire to feel good about
assignment/marks at the university, be proud of
achievements, be satisfied with academic works, and
attain high levels of achievement at the university.
However, in actuality, pre-service teachers reported
experiencing these only most of the time.
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Results show a discrepancy between the ideal and
real self-concept of teacher education students
regarding their perception of achievement. This means
struggling in meeting their academic expectations.
Perception of achievement can be influenced by
various factors such as academic performance, self-
efficacy, and institutional support. Academic self-
concept is a multidimensional construct that not only
reflects students' beliefs about their capabilities but
also predicts their motivation and engagement in
academic tasks [27]. Pre-service teachers’ self-
concept is significantly influenced by their academic
achievement [28]. This connection underscores the
importance of tailored interventions that address
individual student needs, allowing for a more
personalized approach to learning and development.
Incorporating mentorship opportunities and peer
support systems can further bolster this personalized
approach, providing students with the guidance and
encouragement necessary to lead them in their
educational journeys effectively. The institutional
climate and support from teachers are critical in
shaping students' self-perceptions, which in turn
predict their academic achievement [29].

In terms of confidence in academic life, the pre-
service teachers ideally aspire to feel as good as the
other people in their class, have good rapport with
lecturers at the university, feel good in university
classes, be sure of themselves, and feel involved in
academic life at the university. In reality, however,
they achieve confidence in their academic life only
most of the time.

Findings reveal a discrepancy between the ideal
self-concept and the actual academic confidence level
reported by pre-service teachers. The respondents’
confidence in academic life can be influenced by
various factors, including trust in the teacher-student
relationship, teaching styles, emotional intelligence,
and the context of learning. Trust is the defining
element of a healthy teacher-student relationship,
distinct from reliance. This relational trust is crucial
for students to internalize knowledge, gain intellectual
confidence, and comfortably seek help. Without it,
students are unlikely to expose their weaknesses.
Therefore, trust is fundamental for effective teaching
and learning, facilitating cooperation and providing
mutual support [30]. A strong trust relationship
encourages students to engage more deeply with the
material, enhancing their academic performance. To
ensure high-quality student learning in teacher
training, it is recommended that teacher trainers focus
on increasing pre-service teachers' academic
engagement through autonomy-supportive teaching
styles, as engagement mediates the relationship
between teaching styles and academic confidence
[31].
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Moreover, teacher training should include
developing self-confidence and emotional
intelligence, as these skills are essential for educators
to be more effective [32]. This recommendation aligns
with a broader trend in education that emphasizes the
importance of emotional and psychological factors in
teacher preparation, not just academic knowledge. It
is found that meaningful connections between
academic content and real-world experiences, fostered
by contextualized learning, significantly boost
students' academic confidence [33]. Additionally,
effective teaching methods and a nurturing learning
environment play crucial roles in enhancing student
success.

The ideal and real social self-concepts of pre-
service teachers of NEUST in terms of same gender
peer relationship show a substantial difference.
Respondents ideally aspire for high levels of social
acceptance and significance among same age, same
gender peers. This includes being popular, enjoying
mutual company, and serving as important, trusted
individuals within their peer group. However, in
actuality, pre-service teachers attain same gender peer
relational satisfaction only most of the time. Results
show that the "ideal" scores, ranging from 2.40 to
2.72, are consistently higher than the "reality"” scores,
which range from 1.72 to 2.08. This gap indicates that
teacher education students often feel a lack of
fulfillment in their same-gender peer relationships.
They are not experiencing the desired levels of
acceptance, confidence, and belonging. The data point
to a potential need for greater attention to the social-
emotional well-being of teacher education students. A
poor self-concept can lead to low self-efficacy. If the
students do not feel liked or supported, it can impact
their confidence in their teaching abilities.

Confidence on same-gender peers is shaped
through various educational experiences and
dialogues that challenge heteronormative frameworks.
These interactions foster critical self-awareness and
promote inclusivity, allowing students to deal with
their identities within a complex social landscape.
Dialogues between student teachers and peers of
diverse sexual orientations enhance understanding of
sexual diversity and the realities of bullying and
harassment [34]. Such dialogues cultivate compassion
and a quest for knowledge, leading to a more inclusive
educational environment. This enhanced
understanding not only contributes to a more
supportive  educational environment but also
empowers students to advocate for themselves and
others, fostering resilience in the face of societal
challenges. In the contemporary societal context
characterized by the proliferation of liberalism, a
significant number of students are increasingly
encountering same-gender romantic relationships.
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The same-gender relationships among students
enrolled in teacher education programs frequently
grapple with internalized homophobia and societal
ostracism, factors that profoundly impact their
professional identity [35]. These challenges
underscore the importance of creating inclusive
curricula and training programs. Such initiatives not
only promote understanding and acceptance but also
empower educators to challenge discriminatory
practices within educational institutions, ultimately
contributing to a more equitable learning environment
for all students.

Pre-service teachers’ ideal opposite gender peer
self-concept is characterized by a consistent aspiration
for full acceptance, popularity, and status as a valued,
important person within peer group. However, the
findings reveal a disparity because confidence in
opposite gender peer relationship is achieved only
most of the time, indicating that ideal social standing
is not consistently attained.

The findings indicate a divergence between the
aspirational and actual self-conception of students
enrolled in teacher education programs at Nueva Ecija
University of Science and Technology (NEUST). This
gap highlights the need for targeted interventions and
curriculum reforms that align students' ideals with
their lived experiences, ultimately bridging the
division between theory and practice in fostering an
inclusive educational atmosphere. This alignment is
crucial for equipping future educators with the tools
necessary to create safe and affirming spaces, where
all students feel valued and respected regardless of
their sexual orientation. Creating such an environment
not only enhances student well-being but also
promotes a culture of acceptance and understanding,
which is essential for effective teaching and learning
in diverse classrooms.

A classroom that respects women and espouses
gender studies positively develops alliances with
teachers and cohesion among students [36]. Alliance
and cohesion are associated with changes toward more
egalitarian attitudes. Moreover, cohesion in classroom
is associated with increased confidence to others.
Encouraging the implementation of reflective
practices among individuals enrolled in teacher
education programs can facilitate their recognition
and critical examination of their inherent biases,
consequently leading to the adoption of more
equitable pedagogical approaches. Engaging in
reflective practices correlates with an enhanced
understanding of gender disparities in educational
contexts, as well as the utilization of instructional
methodologies that advocate for autonomy and
individualization [37]. This pedagogical strategy not
only enriches the educational experience but also
equips prospective educators to foster inclusive
classroom environments that honor and celebrate
diversity, ultimately serving the interests of all
learners.
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By emphasizing these reflective practices,
educational institutions can nurture a culture
characterized by continuous enhancement and

innovation, thereby ensuring that all educators possess
the requisite skills to effectively address the diverse
needs of their student populations. This dedication to
reflective practices promotes ongoing professional
development among educators, cultivating an
atmosphere conducive to the adaptation of their
teaching strategies in response to the distinct
backgrounds and learning preferences of their
students.

Regarding family self-concept, the results
demonstrate that the respondents’ ideal aspirations are
perfectly aligned with actual experiences. The
consistent desire to be treated fairly, to feel loved and
trusted, to have a family that is proud, and to feel
wanted at home is matched by the reality of pre-
service teachers’ family relationships.

Family climate plays a crucial role in shaping self-
concept. As articulated, the cultivation of a positive
self-concept is facilitated when individuals perceive
acceptance and support from their familial units,
particularly when their behaviors and values are
congruent with familial expectations and when they
are exposed to emotional expressiveness [38]. It is
reported that familial structures exert a profound
influence on the self-concept of their members across
various domains, including ideological, educational,
character development, religious, and political spheres
[39]. Acknowledging this influence empowers
families to proactively enhance their capacity to foster
a constructive self-concept in their children. The
research entitled "An Exploratory Study of Self-
Concept, Family Structure, Quality of Family Life,
Attitude Toward School, Involvement in Activities,
Birth Order, and Gender" [40] underscored that a
high-quality family life is pivotal for the cultivation of
a positive self-concept, thereby accentuating the
significance of nurturing familial dynamics.

Results of this study show that there is a
discrepancy between the ideal and real physical self-
concept of teacher education students of NEUST. All
the time, they ideally would want to be attractive, be
just as nice as they should be, be at good physical body
appearance, feeling that others like their physical
appearance, and not changing anything about
themselves. In reality, however, they only consider
themselves as such most of the time.

Physical self-concept plays a role in academic
success; however, its influence is comparatively less
pronounced than that of social self-concept [41]. This
implies that the manner in which students evaluate
their physical characteristics may affect their
academic performance, yet it does not represent the
paramount determinant.
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Fostering a positive physical self-concept can lead
to increased motivation and engagement in school,
ultimately enhancing overall academic achievement.
Building strong social connections and a sense of
belonging within the school community can
significantly ~ improve  students'  confidence,
encouraging them to take risks in their learning and
pursue their goals with determination. Self-assurance
of preservice teachers regarding their physical
competencies has a favorable influence on their
perceived efficacy in delivering physical education
instruction [42]. This relationship indicates that when
preservice teachers possess a sense of physical
competence, they are more inclined to actively engage
their students and foster a vibrant educational
atmosphere that promotes participation irrespective of
students' diverse backgrounds or abilities. This vibrant
educational  atmosphere ultimately  facilitates
inclusivity, enabling all students to flourish and
cultivate a sense of belonging within the academic
setting. By nurturing this sense of belonging,
educators can further augment students' social-
emotional competencies, which are essential for
effectively managing both academic endeavors and
personal challenges throughout their lifetimes.

There is also a discrepancy between the pre-service
teachers’ ideal and real self-concepts in terms of their
personal confidence.

Personal confidence, particularly in the form of
self-efficacy, plays a significant role in the academic
performance of preservice teachers. Academic self-
efficacy has a positive impact on the academic
performance of university students, especially those
enrolled in pre-service teacher training programs.
Individuals who possess a strong conviction in their
capability to achieve academic success generally
exhibit superior performance in their academic
endeavors [25]. This association underscores the
significance of fostering a robust sense of self-efficacy
through the provision of supportive mentorship and
the implementation of inclusive practices, which can
ultimately contribute to enhanced educational
outcomes and increased retention rates in teacher
training programs. The application of evidence-based
methodologies that promote self-efficacy, including
goal setting and reflective practices, can further
enhance students' confidence and motivation, thereby
facilitating their prospective success within the
classroom.

In terms of honest/trustworthy self-concept, pre-
service teachers’ ideal aspirations perfectly align with
actual experiences. The consistent desire to be seen as
trustworthy, reliable, and valued by family and friends
is matched by the self-assessment, clearly
demonstrating a consistency between pre-service
teachers’ ideal and real self-concepts.
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Trust is recognized as an essential component in
cultivating high-quality interactions between students
and educators. This is particularly pertinent for
individuals from historically underrepresented groups,
as trust can significantly improve their educational
experience, foster a sense of belonging, and enhance
their overall achievements in higher education [43].
Building trust therefore requires consistent
communication, empathy, and a commitment to
understanding the unique challenges faced by these
students, ultimately creating an inclusive environment
where all learners can thrive. A significant correlation
between self-concept and honesty is reported,
indicating that students who possess a more favorable
self-concept are predisposed to demonstrate elevated
levels of truthfulness and integrity in their conduct
[44]. This relationship underscores the importance of
fostering a positive self-concept among students, as it
not only promotes honesty but also contributes to their
overall academic success and personal development.
Encouraging self-reflection and providing supportive
feedback can play a crucial role in enhancing students'
self-concept, paving the way for a more honest and
engaged learning experience.

Promotion of trust and a sense of belonging can
potentially augment individuals' confidence in their
capabilities and their sense of community within the
educational setting [45]. Students who experience a
sense of belonging and trust are more inclined to attain
superior performance, creativity, and innovation in
their respective roles, thereby contributing to a more
constructive school environment. Fostering these
positive relationships not only benefits the students'
individual growth but also enhances collaboration and
teamwork, essential skills for their future endeavors in
both academic and professional arenas. Creating an
environment that prioritizes these values ultimately
leads to a more holistic approach to education, where
learners feel empowered to take risks and explore their
interests without fear of judgment.

The empirical findings indicated that the real self-
concept of pre-service teachers, particularly in relation
to capabilities, exhibited a significant correlation with
gender. Moreover, both the ideal and real self-
concepts demonstrated significant correlations with
their course, while their ideal self-concept was
significantly correlated with campus.

The respondents' real self-concept, with respect to
their perception of achievement, was found to be
significantly correlated with the educational
attainment of their fathers as well as their campus
affiliation. Furthermore, their ideal self-concept in
terms of confidence in academic life was found to be
significantly correlated with their age. However, a
previous study reported that there is no relationship
between self-concept and gender, age and course [46].
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These discrepancies highlight the complexity of
self-concept formation and suggest that various
contextual factors may play a crucial role in shaping
individuals' perceptions of themselves within
academic environments. Understanding these nuances
is essential for educators and policymakers aiming to
foster positive self-concepts among students, as
tailored interventions may be necessary to address the
unique influences of familial background and campus
culture on individual development.

Students' ideal self-concept with same-gender
peers was influenced by demographic factors like
gender, course, year level, and campus), while their
real self-concept was correlated to parental education.
For opposite-gender peers, the pre-service teachers’
ideal self-concept was influenced by campus, and their
real self-concept was related to course and parental
education. Family ideal self-concept varied by
campus, and real self-concept by course. These
findings suggest that the social environment and
familial background play significant roles in shaping
students' perceptions of themselves, both ideally and
realistically. The variations across different campuses
indicate that institutional culture might foster distinct
self-concepts among peers, while the impact of
parental education highlights the importance of family
support and values in developing a student's identity.
Furthermore, the influence of course selection on real
self-concept suggests that academic experiences can
further refine how students view their capabilities and
aspirations in relation to others.

Adolescents exhibiting a general self-concept
marked by enhanced internal consistency in self-
beliefs and elevated self-worth, along with a
perception of their interpersonal competencies as
more advanced, demonstrated increased self-esteem
and body esteem, augmented self-efficacy, and
diminished intimacy anxiety [47]. These findings
suggest that fostering a positive self-concept in
adolescents could play a crucial role in enhancing their
intimate health and well-being, ultimately leading to
healthier relationships and more confident expressions
of intimacy. Such an approach emphasizes the
importance  of  supportive environments  that
encourage self-reflection and personal growth,
allowing adolescents to navigate their identities with
greater resilience and understanding.

The ideal self-concept of pre-service teachers
within the physical subscale revealed a substantial
correlation with their course, year level, and campus
affiliation; conversely, their actual self-concept in the
same subscale exhibited a significant relationship with
their gender, as well as the education of both their
father and mother.
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The ideal self-concept of the participants
concerning the personal confidence subscale
demonstrated a significant correlation with campus
affiliation; in contrast, their actual self-concept within
the same subscale was significantly correlated to their
course and to the education of both their father and
mother. Moreover, their ideal self-concept in relation
to the honest/trustworthy subscale was significantly
correlated with gender and campus affiliation; while,
their actual self-concept displayed a direct correlation
with both gender and course. These results show the
close dynamics between personal identity and external
influences, indicating that both familial background
and institutional context are important in shaping
individuals'  self-perceptions  across  diverse
dimensions. This underscores the necessity of
comprehending how these variables interact, as they
can profoundly affect students' academic experiences
and personal growth throughout their educational
journey. Such insights can guide educators and
policymakers in devising supportive frameworks that
nurture positive self-concepts, ultimately augmenting
student engagement and success. In light of these
findings, it becomes imperative to implement tailored
interventions that cater to the distinctive needs of
varied student populations, ensuring that all
individuals perceive themselves as valued and
supported in their academic endeavors.

Personality traits may vary according to gender,
which could potentially affect academic achievement
and self-assurance [48]. Cultivating a nurturing
environment can further amplify these favorable
outcomes, motivating adolescents to adopt principles
of honesty and integrity in their studies. Establishing
environments where students feel esteemed and
comprehended not only enhances their self-worth but
also fosters a culture of collaboration, culminating in
enhanced overall academic performance. The manner
in which parents rear their children is pivotal in
molding their self-esteem. This implies that proficient
parenting can result in elevated self-worth and
confidence among students, which are crucial for their
academic and professional ambitions [49]. Effective
communication between parents and their children,
coupled with consistent encouragement, can empower
students to engage in risk-taking throughout their
educational journey, ultimately nurturing resilience
and adaptability in  confronting challenges.
Cultivating robust relationships founded on trust and
support can further augment this dynamic,
establishing an atmosphere wherein students are not
only driven to achieve academically but also feel at
gase in seeking assistance when necessary.
Adolescents exhibiting elevated levels of self-
confidence are less inclined to engage in deception.
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This indicates that self-assured individuals may
possess the security to convey the truth without the
compulsion to misrepresent information. This
observation underscores the potential influence of
self-esteem on ethical conduct [50]. Promoting open
discussions regarding values and ethics within
educational contexts can further reinforce the
significance of honesty, aiding students in
comprehending the consequences of their decisions on
themselves and others.

The development of self-concept among
individuals enrolled in teacher education programs is
profoundly impacted by a multitude of educational
practices and environments. The campus atmosphere
is instrumental in molding the self-identity of
adolescent learners. It underscores that the diverse
elements of the campus, including social interactions
and academic support, substantially facilitate this
developmental process. Positive social interactions
among peers are essential for the enhancement of self-
identity. Participating in a collegial environment
enables students to cultivate self-assurance and a more
profound comprehension of their individual identities
[51].

Campus experiences, particularly those that
integrate playful pedagogical strategies, nurture a
favorable professional self-concept, which is
imperative for prospective educators. This self-
concept encapsulates how students evaluate their
competencies, responsibilities, and ambitions as
educators, ultimately influencing their professional
identity. Engaging in playful methodologies allows
future student teachers to investigate and redefine
their identities as future educators. By transcending
conventional roles, they can foster a more dynamic
and adaptable understanding of the processes of
teaching and learning [52]. It is essential to
incorporate pedagogical frameworks that support the
development of students' self-concept. These
frameworks encompass a system for both diagnosing
and self-assessing "selfness" processes, which aids
students in recognizing their own creative
development while on campus. Promoting a nurturing
environment for creative self-development can result
in substantial enhancements in students' personal and
professional competencies [53]. It highlights that
educationalinstitutions  should  prioritize  the
development of students' self-concept and creativity.
By implementing pedagogical frameworks, it
facilitates self-awareness and provides a nurturing
environment, students can unlock their full potential
and achieve greater success in their personal and
professional lives.
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5. Conclusion

Based on the analysis and discussion of the
research findings, this section summarizes the main
outcomes and implications of the study.

A predominant proportion of pre-service teachers
are female, aged between 16 and 19 years, unmarried,
enrolled in the Bachelor of Secondary Education
(BSE) program, and currently positioned in their third
academic year. A majority of the respondents' parents
have attained a high school education. Most of the
participants are enrolled at Sumacab Campus.
Respondents believe in the importance of consistently
exhibiting academic competence, achievement, and
confidence throughout educational endeavors;
however, these attributes are realistically experienced
only most of the time. Additionally, the perception is
that positive social relationships with both same-
gender and opposite-gender peers must be
consistently maintained, yet, in actuality, this is
achieved only most of the time. Both ideally and
realistically, pre-service teachers report having
positive familial relationships at all times. The
respondents express the necessity of consistently
demonstrating effective self-presentation, confidence,
honesty, and trustworthiness. Pre-service teachers
generally succeed in self-presentation and confidence
most of the time, while being honest and trustworthy
at all times.

The ideal self-concepts of the students are observed
to exceed their actual self-concepts. The actual
academic self-concept, in terms of capability and self-
presentation relating to physical appearance and
honesty/trustworthiness,  exhibit a  significant
correlation with gender; conversely, the ideal self-
concept regarding same-gender and opposite-gender
peer relationships, as well as the ideal presentation of
self in relation to honesty/trustworthiness, is
influenced by the gender of the teacher education
students. The actual self-concept concerning
confidence in academic pursuits is significantly
affected by age, with older students tending to exhibit
elevated levels of self-confidence.

Students' course of study shapes their ideal
academic and social self-concepts, as well as their real
self-concepts regarding capabilities and family. Grade
level affects their desired same-gender peer
relationships and their real physical self-image.
Parental education impacts their real academic
achievement perceptions and their social interactions
with peers. The campus influences their ideal social
and academic self-concepts, as well as their desired
self-presentation. Notably, perceived academic
achievement is connected to the campus attended.

Parents may consistently encourage their children
to further enhance their capabilities in academic
works.
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Continuous parental supervision is imperative
regarding the selection of their children's same-gender
and opposite-gender peers and associates, ensuring
that these individuals exert a positive influence.
Additionally, fostering a cordial, amicable, and
nurturing rapport between teachers and students is
crucial for cultivating trust, honesty, and confidence.
Curriculum developers may consider integrating
courses on personality development and human
behavior to enhance students’ self-esteem and enrich
their self-concept. Educational administrators and
supervisors may reinforce the students’ academic,
social, and personal competencies by actively
implementing peer counseling programs and
conducting training sessions and forums focused on
student development supports. Further research may
be pursued along this line. More comprehensive case
studies may be undertaken, as it has become evident
that campus environments differ significantly and that
they substantially impact students’ self-concept.
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