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Bridging Theory and Practice: How Field
Study and Practicum Contribute to Preservice
Teachers’ Classroom Management and
Assessment Proficiency
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Abstract - This study investigated the impact of field
study and practicum experiences on the classroom
management and assessment skills of 122 preservice
teachers from the Nueva Ecija University of Science
and Technology — Gabaldon Campus. Employing a
descriptive quantitative approach, data were collected
through validated questionnaires, supplemented by
observations and interviews. The research focused on
two core domains: classroom management and
assessment proficiency. Results indicate that field study
and practicum experiences greatly enhance preservice
teachers’ competencies in both domains, bridging the
gap between theoretical knowledge and practical
application. Participants reported increased confidence
and effectiveness in managing diverse classrooms and
implementing robust assessment practices. However,
challenges such as limited practicum duration and the
need for stronger supervisory support were identified
as barriers to optimal skill development. The study
underscores the necessity of integrating comprehensive
experiential learning components within teacher
education curricula to better prepare future educators
for the complexities of contemporary classrooms.
Recommendations include extending practicum
periods, enhancing mentorship quality, and providing
targeted training in assessment methodologies.
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These findings contribute to the ongoing discourse
on teacher education reform in the Philippines,
emphasizing the centrality of experiential learning in
cultivating competent and adaptive educators.
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1. Introduction

The quality of education in the Philippines heavily
depends on its teachers’ competence. Preservice
teachers undergo rigorous training, with field study
and practicum experiences crucial for bridging the
gap between theory and practice. Developing strong
classroom management and assessment skills is vital
in the Philippine educational landscape, helping
preservice teachers create inclusive and engaging
learning environments [1].

However, preservice teachers often struggle to
translate theoretical knowledge into practical
strategies. Challenges include maintaining student
engagement, managing  disruptive  behavior,
addressing diverse learning needs, and designing
practical assessments. While internal obstacles like
classroom  management  difficulties  impact
instructional practices, external factors such as
student motivation and resource scarcity also pose
challenges. Constructive feedback from experienced
mentors can significantly enhance a preservice
teacher’s practicum experience [1]. Many preservice
teachers also feel the practicum duration is
insufficient, hindering adequate experience for
professional growth. Adequate supervision is also
critical, as nurturing supervisors enrich the
experience, while its absence can lead to frustration
[2].

Preservice teachers frequently exhibit low
assessment skills, impacting their ability to evaluate
students accurately [3].
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Although they have a basic understanding of
assessment, focused training in practical application
is needed to equip them for real-world scenarios.
Enhancing these skills is crucial for improving
pedagogical practices and student outcomes [4].

The Nueva Ecija University of Science and
Technology (NEUST) in the Philippines emphasizes
practical, classroom-ready skills in its teacher
education program. Through immersive internships
and collaborative projects, NEUST aims to equip
graduates to meet the demands of the Philippine
educational  landscape.  Experiential  learning
significantly boosts students’ practical
understanding, confidence, and instructional and
assessment competencies [5]. A strong correlation
exists between the quality of field-based experiences
and preservice teachers’ professional enhancement,
underscoring the importance of practical experiences
in teacher education [5].

Experiential learning and practicum components
are fundamental. They allow preservice educators to
develop classroom management strategies by
building positive relationships with  students,
demonstrating empathy, and fostering a nurturing
atmosphere [6]. They also help preservice teachers
learn to provide tailored support for diverse student
needs. Hands-on and collaborative learning
environments are essential for developing practical
evaluation and assessment methodologies and
fostering critical thinking and problem-solving skills
[7].

These immersive experiences bridge the gap
between theoretical knowledge and practical
application, allowing prospective educators to adapt
instructional strategies to diverse student needs.
Understanding teacher learning during practicum is
vital for  enhancing  teacher  preparation
methodologies and cultivating a more skilled
teaching workforce [8]. Experiential learning
significantly boosts student teachers’ self-efficacy
and understanding of instructional obligations,
improving pedagogical skills through practical
endeavors [9]. Field study and practicum refine
classroom management and assessment techniques
through authentic interactions, deepening
understanding of teaching dynamics and empowering
aspiring educators to adapt their approaches based on
feedback and observations in diverse classroom
environments.

This research explored the vital role of field study
and practicum experiences in developing preservice

teachers’ classroom management (maintaining
engagement, managing  disruptive  behavior,
establishing ~ routines,  creating a  positive

environment) and assessment skills (designing and
implementing valid assessments, using formative and
summative strategies, providing feedback, analyzing
data).
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The study also intended to recommend measures
to enhance these skills. By examining challenges and
opportunities in these experiences, this research aims
to strengthen teacher education programs in the
Philippines, contributing to the ongoing discourse on
improving the quality of teaching and learning across
the Philippine educational system.

2. Methodology

This section presents the systematic approach and
procedures employed to address the research
objectives. It serves as the blueprint for the
investigation, detailing the rationale for the selected
research design and the specific techniques used for
data gathering and analysis.

2.1. Research Design

Descriptive method of research was employed in
this study. Specifically, quantitative technique was
used in gathering data. Quantitative data were
obtained through the use of questionnaires.
Observation and supplementary interviews were
conducted to gather the information relevant to the
study and validate the responses. Employing this
approach ensured the accuracy and reliability of data.

2.2. Sample and Sampling Technique

The participants of the study are one hundred
twenty-two  (122) elementary and secondary
preservice teachers of the Nueva Ecija University of
Science and Technology - Gabaldon Campus,
Gabaldon, Nueva Ecija who underwent field studies
and practicums in various public elementary and high
schools during the academic years 2023-2024 and
2024-20025.

2.3. Materials and Instruments

A survey questionnaire was used to gather the
needed data. Part 1 contains items on the contribution
of field study and practicum to preservice teachers’
classroom management proficiency in four (4)
variables:  maintaining  student  engagement,
managing disruptive behavior, establishing effective
classroom routines, and creating a positive and
inclusive learning environment. Part 2 contains items
on the contribution of field study and practicum to
preservice teachers’ assessment proficiency in four
(4) variables, namely: designing and implementing
valid and reliable assessments, utilizing formative
and summative assessment strategies, providing
constructive feedback to students, and analyzing
assessment data to inform instructional decisions.
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The construction of the research instrument
involved a multi-stage process to ensure validity and
reliability. Initially, a thorough review of existing
literature and relevant theoretical frameworks
informed the development of the instrument’s
content. Questions were formulated to directly
address the research objectives, with careful attention
to wording and clarity to minimize bias. The
instrument then underwent expert review, where five
(5) professionals in the field assessed its content
validity and provided feedback on its structure and
relevance. A pilot study was conducted with a small
sample population, allowing for the identification
and correction of any ambiguities or inconsistencies.
Based on the pilot study results, the instrument was
refined and finalized, ensuring that it effectively
captures the necessary data for the research.

Table 2. Reliability analysis

The reliability of the research instruments was
established by analyzing the data gathered in the
field-test for internal consistency and determining the
corresponding Cronbach’s alpha (o) based on the
Table 1 scale described below [10]:

Table 1. The Alpha Cronbach value
Alpha (o) Value

Verbal Interpretation

091 <a<1.00 Excellent
0.71 <0 <0.80 Acceptable
0.61 <a<0.70 Questionable
0.51 <a<0.60 Poor
0.00 < <0.50 Unacceptable

The results of reliability test is presented in Table
2.

Variable

Cronbach a Value Verbal Interpretation

Maintaining Student Engagement

Managing Disruptive Behavior

Establishing Effective Classroom Routines
Creating Positive and Inclusive Learning
Environment

Designing and Implementing Valid and Reliable
Assessments

Utilizing Formative and Summative Assessments

Providing Constructive Feedback to Students
Analyzing Assessment Data to Inform Instructional
Decisions

.850 Good
.890 Good
.900 Excellent
910 Excellent
.880 Good
.870 Good
.880 Good
.870 Good

2.4. Data Collection

Permission from the Teacher Education
Department Chair of NEUST Gabaldon Campus was
sought before administering the research instruments.
Coordination with the Student Teaching Supervisor
was likewise done to facilitate communication with
preservice teachers. The respondents’ consent was
obtained. Those who refused to participate were not
obliged to participate. The research instrument was
administered via a Google form. Observation and
interviews were also done to clarify their responses
whenever needed.

2.5. Data Analysis

To assess the contribution of field study/practicum
in the development of preservice teachers’
proficiency in classroom management and learning
assessment, a quantitative approach utilizing
frequency counts and weighted mean was
implemented. Frequency counts represent the number
of respondents selecting each response option.
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At the same time, the weighted mean provides a
composite measure of the overall perceived
contribution, accounting for the ordinal nature of the
response scale.

Each variable has ten-item statements, which
respondents rated numerically using the scale below:
1 - Strongly Disagree (SD); 2 - Disagree (D); 3 -
Neutral (N); 4 - Agree (A); 5 - Strongly Agree (SA).

All analyses were done using the Statistical
Package for the Social Sciences (SPSS) software.
Significance level was set at .05 alpha.

3. Results

Table 3 presents the data on the contribution of
field study and practicum to preservice teachers’
classroom management proficiency in terms of
maintaining  student  engagement, = managing
disruptive behavior, establishing effective classroom
routines, and creating a positive and inclusive
learning environment.
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Table 3. Contribution of field study and practicum to preservice teachers’ classroom management proficiency

A. Maintaining Student Engagement Mean Verbal Interpretation
Using diverse instructional strategies effectively to keep  students engaged; 4.61 Strongly Agree
Adapting lessons to maintain student interest throughout the class period; 4.58 Strongly Agree
Developing strategies to address students with varying attention spans; 4.09 Agree
Incorporating student participation and active learning activities to enhance 4.69 Strongly Agree
engagement;

Observing and implementing techniques to create a stimulating and interactive ~ 4.61 Strongly Agree
learning environment;

Gaining confidence in motivating students and fostering students’ intrinsic 4.54 Strongly Agree
interest in learning;

Utilizing technology to increase student engagement in the classroom; 4.68 Strongly Agree
Monitoring and adjustment of teaching to maintain student focus; 4.17 Agree
Understanding the importance of varied pacing in keeping students engaged,; 4.56 Strongly Agree
Observing an experienced teacher and learning engagement strategies. 4.55 Strongly Agree
Total Weighted Mean 4.51 Strongly Agree
B. Managing Disruptive Behavior

Implementing effective strategies to prevent and address disruptive behavior; 4.19 Agree
Establishing clear expectations and consequences for student behavior; 4.40 Strongly Agree
Gaining confidence in handling challenging student behavior constructively; 2.51 Disagree
Understanding the importance of consistent and fair discipline; 4.45 Strongly Agree
Creating a favorable classroom climate that minimizes disruptive behavior; 4,58 Strongly Agree
Using proactive strategies to redirect student behavior; 4,52 Strongly Agree
Learning the difference between minor disruptions and severe behavioral 3.38 Neutral

issues;

Gaining experience in implementing behavior management plans; 2.56 Disagree
Working with students who have diverse behavioral needs; 4.57 Strongly Agree
Observing an experienced teacher and learning behavior management 4.61 Strongly Agree
techniques.

Total Weighted Mean 3.98 Agree

C. Establishing Effective Classroom Routines

Establishing and maintaining effective classroom routines; 4.61 Strongly Agree
Learning to create smooth transitions between activities; 4.54 Strongly Agree
Understanding the importance of clear and consistent  routines; 4.73 Strongly Agree
Creating routines for managing classroom materials and resources; 4.61 Strongly Agree
Establishing routines for student participation and collaboration; 4,71 Strongly Agree
Implementing routines for effective assessment and feedback; 4,57 Strongly Agree
Creating routines for managing student movement within the classroom; 4.69 Strongly Agree
Learning to adapt routines to meet the needs of diverse learners; 4.61 Strongly Agree
Understanding the importance of student input in establishing routines; 4.59 Strongly Agree
Observing an experienced teacher and learning classroom routines. 4.66 Strongly Agree
Total Weighted Mean 4.63 Strongly Agree
D. Creating a Positive and Inclusive Learning Environment

Creating a positive and inclusive learning environment; 4.71 Strongly Agree
Promoting respect and empathy among students; 4.74 Strongly Agree
Understanding the importance of celebrating diversity; 4.61 Strongly Agree
Creating a safe and supportive learning environment for all students; 4.65 Strongly Agree
Addressing issues of bullying and discrimination; 4.09 Agree

Gaining experience in creating a culturally responsive classroom; 4.63 Strongly Agree
Creating a learning environment that values student contributions; 4.70 Strongly Agree
Learning how to differentiate instruction to meet the needs of diverse learners;  4.18 Agree
Understanding the importance of building positive relationships with students;  4.84 Strongly Agree
Observing an experienced teacher and learning strategies to create an inclusive  4.75 Strongly Agree
learning environment.

Total Weighted Mean 4.59 Strongly Agree
Cumulative Mean Score 4.43 Strongly Agree
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In terms of maintaining student engagement, eight
item statements obtained a mean within the range of
4.54 to 4.69, indicating strong agreement. These are
the following: “Incorporating student participation
and active learning activities to enhance
engagement” (4.69), “Utilizing technology to
increase student engagement in the classroom”
(4.68), *“Using diverse instructional strategies
effectively to keep students engaged” (4.61),
“Observing and implementing techniques to create a
stimulating and interactive learning environment”
(4.61), “Adapting lessons to maintain student interest
throughout the class period” (4.58), “Understanding
the importance of varied pacing in keeping students
engaged” (4.56), and *“Observing an experienced
teacher and learning engagement strategies” (4.55),
and “Gaining confidence in motivating students and
fostering students’ intrinsic interest in learning”
(4.54). Two item statements were rated lower by the
respondents, but still verbally interpreted as “Agree”.
These are the following: “Monitoring and adjustment
of teaching to maintain student focus” (4.17) and
“Developing strategies to address students with
varying attention spans” (4.09) Overall, the section
“Maintaining Student Engagement” obtained a total
weighted mean of 4.51, with verbal interpretation of
“Strongly Agree”.

In terms of managing disruptive behavior, the
following item statements obtained a mean within the
range of 4.40 to 4.61, indicating strong agreement:
“Observing an experienced teacher and learning
behavior management techniques” (4.61), “Creating
a favorable classroom climate that minimizes
disruptive behavior” (4.58), “Working with students
who have diverse behavioral needs” (4.57), “Using
proactive strategies to redirect student behavior”
(4.52), “Understanding the importance of consistent
and fair discipline” (4.45), and “Establishing clear
expectations and consequences for student behavior”
(4.40). The respondents agreed on the statement
“Implementing effective strategies to prevent and
address disruptive behavior” (4.19), and neutral on
the statement “Learning the difference between
minor disruptions and severe behavioral issues”
(3.38). The two item statements rated lowest by the
respondents with verbal interpretation of “Disagree”
are the following: “Gaining experience in
implementing behavior management plans” (2.56),
and “Gaining confidence in handling challenging
student behavior constructively” (2.51). Overall, the
section “Managing Disruptive Behavior” obtained a
total weighted mean of 3.98, with verbal
interpretation of “Agree”.

In terms of establishing effective classroom
routines, all the item statements obtained a mean
within the range of 4.54 to 4.73, indicating strong
agreement.
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These are the following: “Understanding the
importance of clear and consistent routines” (4.73),
“Establishing routines for student participation and
collaboration”  (4.71), *“Creating routines for
managing student movement within the classroom”
(4.69), “Observing an experienced teacher and
learning classroom routines” (4.66), “Establishing
and maintaining effective classroom routines” (4.61),
“Creating routines for managing classroom materials
and resources” (4.61), “Learning to adapt routines to
meet the needs of diverse learners” (4.61),
“Understanding the importance of student input in
establishing routines” (4.59), “Implementing routines
for effective assessment and feedback” (4.57), and
“Learning to create smooth transitions between
activities” (4.54). Overall, the section “Establishing
Effective Classroom Routines” obtained a total
weighted mean of 4.63, with verbal interpretation of
“Strongly Agree”.

In terms of creating a positive and inclusive
learning environment, eight of the ten-item
statements obtained a mean within the range of 4.61
to 4.84, indicating strong agreement. These are the
following: “Understanding the importance of
building positive relationships with students” (4.84),
“Observing an experienced teacher and learning

strategies to create an inclusive learning
environment” (4.75), “Promoting respect and
empathy among students” (4.74), “Creating a

positive and inclusive learning environment” (4.71),
“Creating a learning environment that values student
contributions” (4.70), “Creating a safe and supportive
learning environment for all students” (4.65),
“Gaining experience in creating a culturally
responsive classroom” (4.63), and “Understanding
the importance of celebrating diversity” (4.61). The
lowest-rated items in this section, but still verbally
interpreted as “Agree” are *“Learning how to
differentiate instruction to meet the needs of diverse
learners” (4.18), “Addressing issues of bullying and
discrimination” (4.09). Overall, the section “Creating
a Positive and Inclusive Learning Environment”
obtained a total weighted mean of 4.59, with verbal
interpretation of “Strongly Agree”.

The cumulative mean score for the contribution of
field study and practicum to classroom management
proficiency of preservice teachers was 4.43,
indicating strong agreement. It suggests that
preservice teachers affirm that their field study and
practicum experiences are highly effective in
enhancing their classroom management skills. These
practical experiences have equipped them with
strategies for maintaining student engagement,
managing disruptive behaviors, establishing effective
classroom routines, and creating a positive and
inclusive learning environment.
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Moreover, these experiences allowed them to
apply theoretical knowledge in real classroom
settings, resulting in high level of confidence and
competence in  managing diverse classroom
situations.

Table 4 presents the data on the contribution of
field study and practicum to preservice teachers’
assessment proficiency in terms of designing and
implementing valid and reliable assessments,
utilizing formative and summative assessment
strategies, providing constructive feedback to
students, and analyzing assessment data to inform
instructional decisions.

Table 4. Contribution of field study and practicum to preservice teachers’ assessment proficiency

A. Designing and Implementing Valid and Reliable Assessments Mean Verbal Interpretation
Designing assessments that accurately measure student learning; 4.49  Strongly Agree
Creating assessments that are aligned with learning objectives; 4,54  Strongly Agree
Understanding the importance of validity and reliability in assessment; 4.08  Agree

Creating assessments that are appropriate for diverse learners; 457  Strongly Agree
Learning how to use various assessment tools and formats; 4.46  Strongly Agree
Gaining experience in developing rubrics and scoring guides; 413  Agree

Creating assessments that are fair and unbiased,; 415  Agree
Learning how to analyze assessment data to improve future assessments; 417  Agree
Understanding the importance of providing clear assessment criteria; 4,76  Strongly Agree
Observing an experienced teacher and learning how to design valid assessments. 4.77  Strongly Agree
Total Weighted Mean 4.41  Strongly Agree
B. Utilizing Formative and Summative Assessment Strategies

Using formative assessment strategies effectively; 4,79  Strongly Agree
Using summative assessment to evaluate student learning; 4.83  Strongly Agree
Understanding the differences between formative and summative assessments; 4.82  Strongly Agree
Using formative assessment to provide ongoing feedback to students; 4.66  Strongly Agree
Using summative assessment to inform instructional decisions; 459  Strongly Agree
Using a variety of formative assessment techniques; 4.75  Strongly Agree
Using summative assessment to measure student progress; 4.65  Strongly Agree
Using assessment data to adjust my teaching strategies; 4.62  Strongly Agree
Understanding the importance of balancing formative and summative assessment; 4.66  Strongly Agree
Observing an experienced teacher and learning to use formative and summative 4.69  Strongly Agree
assessments.

Total Weighted Mean 4,71  Strongly Agree
C. Providing Constructive Feedback to Students

Providing constructive feedback to students; 4.62  Strongly Agree
Giving feedback that is specific and actionable; 4.64  Strongly Agree
Understanding the importance of timely feedback; 4.66  Strongly Agree
Giving feedback that focuses on student strengths and areas for improvement; 4,71  Strongly Agree
Giving feedback that is respectful and encouraging; 4.77  Strongly Agree
Using various feedback methods; 4.09  Agree

Giving feedback that is aligned with learning objectives; 419  Agree

Using feedback to promote student self-reflection; 410  Agree
Understanding the importance of involving students in the feedback process; 4.09  Agree
Observing an experienced teacher and learning how to provide feedback to students. 419  Agree

Total Weighted Mean 441  Strongly Agree
D. Analyzing Assessment Data to Inform Instructional Decisions

Analyzing assessment data to inform instructional decisions; 410  Agree

Using assessment data to identify student learning needs; 4.34  Strongly Agree
Understanding the importance of using data to improve teaching; 4.30  Strongly Agree
Using assessment data to differentiate instruction; 3.87  Agree

Using assessment data to monitor student progress; 4.32  Strongly Agree
Using data to adjust pacing and content; 3.98  Agree

Using assessment data to evaluate the effectiveness of instruction; 4.75  Strongly Agree
Using data to provide targeted interventions; 4.22  Strongly Agree
Understanding the importance of sharing assessment data with students and parents; 253  Disagree
Observing an experienced teacher and learning how to analyze assessment data. 4.28  Strongly Agree
Total Weighted Mean 4.07  Agree
Cumulative Mean Score 441  Strongly Agree

TEM Journal —Volume 15 / Number 2 / 2026.

1421



TEM Journal. Volume 15, Issue 2, pages 1416-1433, ISSN 2217-8309, DOI: 10.18421/TEM152-39, May 2026.

In terms of designing and implementing valid and
reliable assessments, six (6) item statements obtained
a mean within the range of 4.46 to 4.77, indicating
strong agreement. These are the following:
“Observing an experienced teacher and learning how
to design valid assessments” (4.77), “Understanding
the importance of providing clear assessment
criteria” (4.76), “Creating assessments that are
appropriate for diverse learners” (4.57), “Creating
assessments that are aligned with learning
objectives” (4.54), “Designing assessments that
accurately measure student learning” (4.49), and
“Learning how to use various assessment tools and
formats” (4.46). There are four (4) item statements
that obtained a mean within the range of 4.08 to 4.17,
indicating agreement by the respondents. These are
the following: “Learning how to analyze assessment
data to improve future assessments” (4.17), “Creating
assessments that are fair and unbiased” (4.15),
“Gaining experience in developing rubrics and
scoring guides” (4.13), and “Understanding the
importance of validity and reliability in assessment”
(4.08). Overall, the section *“Designing and
Implementing Valid and Reliable Assessments”
obtained a total weighted mean of 4.41, with verbal
interpretation of “Strongly Agree”.

In terms of utilizing formative and summative
assessment strategies, all the item statements
obtained a mean within the range of 4.59 to 4.83,
indicating strong agreement. These are the following:
“Using summative assessment to evaluate student
learning” (4.83), “Understanding the differences
between formative and summative assessments”
(4.82), *“Using formative assessment strategies
effectively” (4.79), “Using a variety of formative
assessment techniques” (4.75), “Observing an
experienced teacher and learning to use formative
and summative assessments” (4.69), “Using
formative assessment to provide ongoing feedback to
students” (4.66), “Understanding the importance of
balancing formative and summative assessment”
(4.66), “Using summative assessment to measure
student progress” (4.65), “Using assessment data to
adjust my teaching strategies” (4.62), and “Using
summative assessment to inform instructional
decisions” (4.59). Overall, the section “Utilizing
Formative and Summative Assessment Strategies
obtained a total weighted mean of 4.71, with verbal
interpretation of “Strongly Agree”.

In terms of providing constructive feedback to
students, six (6) item statements obtained a mean
within the range of 4.22 to 4.77, indicating strong
agreement.
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These are the following: “Giving feedback that is
respectful and encouraging” (4.77), “Giving
feedback that focuses on student strengths and areas
for improvement” (4.71), “Understanding the
importance of timely feedback” (4.66), “Giving
feedback that is specific and actionable” (4.64),
“Providing constructive feedback to students” (4.62),
and “Observing an experienced teacher and learning
how to provide feedback to students” (4.19). The
four (4) item statements that obtained a mean within
the range of 4.09 to 4.19, with verbal interpretation
of “Agree” are the following: “Giving feedback that
is aligned with learning objectives” (4.19), “Using
feedback to promote student self-reflection” (4.10),
“Using various feedback methods” (4.09), and
“Understanding the importance of involving students
in the feedback process” (4.09). Overall, the section
“Providing Constructive Feedback to Students”
obtained a total weighted mean of 4.41, with verbal
interpretation of “Strongly Agree”.

In terms of analyzing assessment data to inform
instructional decisions, six (6) item statements
obtained a mean within the range of 4.22 to 4.75,
indicating strong agreement. These are the following:
“Using assessment data to evaluate the effectiveness
of instruction” (4.75), “Using assessment data to
identify student learning needs” (4.34), *“Using
assessment data to monitor student progress” (4.32),
“Understanding the importance of using data to
improve teaching” (4.30), “Observing an experienced
teacher and learning how to analyze assessment data”
(4.28), and “Using data to provide targeted
interventions” (4.22). Four item statements obtained
a mean within the range of 3.87 to 4.10, indicating
agreement. These are the following: “Analyzing
assessment data to inform instructional decisions”
(4.10), “Using data to adjust pacing and content”
(3.98), and “Using assessment data to differentiate
instruction” (3.87). The lowest rating was obtained
by the item statement “Understanding the importance
of sharing assessment data with students and parents”
(2.53), with verbal interpretation of “Disagree”.
Overall, the section “Analyzing Assessment Data to
Inform Instructional Decisions” had a total weighted
mean of 4.07, with verbal interpretation of “Agree”.

The cumulative mean score for the contribution of
field study and practicum to assessment proficiency
of preservice teachers was 4.41, indicating strong
agreement. It suggests that the experiences gained by
preservice teachers through field study and practicum
have significant contributions in enhancing their
skills in designing and implementing valid and
reliable assessments, utilizing formative and
summative  assessment  strategies,  providing
constructive feedback to students, and analyzing
assessment data to inform instructional decisions.
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4. Discussion

This section interprets the findings of the study
and evaluates their significance in relation to the
research objectives. By comparing the results with
existing literature, this section explores the
implications of the data and addresses the broader
impact of the study’s findings.

4.1. Maintaining Student Engagement

Field study and practicum are important parts of a
teacher education curriculum. These are considered
crucial elements in the training of preservice
teachers, significantly enhancing their skills in
maintaining student engagement. Practicum, in
particular, serves as a bridge between academic
learning and professional practice, where preservice
teachers are equipped with the tools necessary in
fostering student engagement. The practicum phase
allows pre-service teachers to confront and adapt to
various pedagogical challenges, reinforcing their
adaptability and resilience in educational settings
[11].

Maintaining student engagement is crucial for
enhancing learning outcomes and fostering a positive
educational environment. All preservice teachers
who participated in this study strongly agreed on its
importance in enhancing students’ academic
achievement. Their immersion in public elementary
and high schools for a minimum of twelve (12)
weeks enabled them to strengthen their skills in
getting students engaged in class activities. Engaged
students are likely to have better understanding and
learning retention. They participate more actively,
and have higher academic achievements [12]. It is
therefore vital that preservice teachers have skills in
establishing connections with learners. They must
ensure that students’ interest towards learning is
sustained. Relationships and sense of belonging are
essential factors in maintaining student engagement.
Building strong connections among students and
between students and teachers can have positive
impact on their levels of engagement [13]. Student-
teacher dynamics is identified as a critical factor in
fostering learning engagement. Positive interactions
and relationships between students and teachers can
enhance students’ sense of belonging and motivation
[14]. Teacher education institutions, therefore, need
to ensure that preservice teachers are adequately
trained in establishing positive relationships with
their students. Moreover, they need to be equipped
with effective strategies in developing their
classroom management skills. The importance of
fostering a productive learning environment cannot
be ignored.
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It is also vital to train preservice teachers in
making informed choices about classroom design and
management techniques to enhance student
engagement and learning outcomes [15].

Field study and practicum are very helpful in
developing Filipino preservice teachers’ skills in
using diverse instructional strategies. As the
demographic landscape of classrooms becomes
increasingly diverse, preservice teachers must be
equipped to meet varied student needs. Multicultural
education is incorporated in the present teacher
education curricula in the Philippines. It highlights
the importance of addressing inclusivity as a key
aspect in students’ academic success. Implementing
culturally responsive teaching strategies is important
to meet the needs of culturally and linguistically
diverse students [16]. Filipino preservice teachers
also meet challenges in dealing with learners of
diverse culture and background. Children from
indigenous people groups and tribes are now
integrated in the mainstream Philippine education
program; hence, preservice teachers need adequate
knowledge of these learners’ unique traits, attitudes,
and capacities toward academic works. Preservice
teachers felt the need for more trainings in
multicultural competence. These include enhanced
awareness, knowledge, and skills for teaching
multicultural classroom [17]. Teaching preservice
teachers about culturally and linguistically diverse
students, employing a community of practice-based,
service-learning approach resulted to preservice
teachers’ increased knowledge, self-efficacy, and
projected use of culturally responsive pedagogy [18].

Equipping preservice teachers with the skills
necessary to create stimulating and interactive
learning environments is crucial. These experiences
provide practical opportunities for preservice
teachers to apply theoretical knowledge in real-world
settings, enhancing their teaching effectiveness and
engagement strategies. Instruction is not only
confined to the corners of a classroom. Knowledge
acquisition also takes place in the community and
when utilizing varied community resources.
Community-based setting provides expanded and
varied opportunities for preservice teacher learning.
Community-based field experiences, when and where
feasible, may serve as an important clinical
component for preservice teacher learning [19].
Integration of community-based learning activities in
the context of Philippine education allows students to
see how academic concepts translate into real-life
situations. Exposure to individuals from diverse
socio-economic and cultural backgrounds fosters
empathy, helps students understand different
challenges, and broadens their perspectives. This can
also help prevent prejudices and promote inclusivity.
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Preservice teachers also need to carefully observe
the behavior of their students, as well as their
capacity to learn. This will enable them to employ
strategies to increase student engagement. Measuring
student engagement, establishing good
communication between pre-service teachers and
students, balancing structure and student autonomy
through cooperative learning methods, promoting
digital media as an innovation in the learning
process, providing evaluation questions, and
increasing the engagement of students with exciting
activities are practical strategies to enhance the
engagement of students during practicum [20].
Filipino learners have deep interest in music. Classes
in the elementary and high school levels frequently
integrate music as a way of establishing a stimulating
and interactive learning environment. Gamified
learning is also implemented by most teachers
because these are proven effective in motivating
students.  Preservice teachers also  acquire
indispensable experiences in effectively utilizing
technology to enhance student engagement. These
experiences provide a practical platform for them to
apply theoretical knowledge and develop skills in
integrating technology into their teaching practices.
The integration of technology during practicum aids
in engaging students and also prepares preservice
teachers to respond to the technological demands of
modern classrooms. Practicum also provides
opportunities for them to experiment with various
technological tools and methods to foster effective
communication and collaboration with students.
Educational technology significantly supports student
engagement, particularly in the behavioral and
affective dimensions, with social networking tools,
knowledge organization and sharing tools, text-based
tools, and website creation tools being the most
effective in promoting engagement among students
[21]. Most students today are highly interested in
digital and social media. Preservice teachers may
capitalize on this phenomenon. However, care must
be ensured in order not to overuse these platforms in
the teaching-learning process. Students may become
overly reliant on it for problem-solving rather than
developing their own critical thinking, analytical, and
reasoning skills. Digital technology may also widen
the digital divide because not all students have equal
access to technology or knowledgeable in its use.

Preservice teachers have problems in terms of
engaging students with varying attention spans;
hence, they should be trained on this facet of
teaching. Inquiry-based and project-based learning,
differentiated instruction, and the integration of
technology are effective strategies for enhancing
student engagement and learning outcomes in
elementary education [22].
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Teacher training institutions are therefore playing
essential roles in developing the skills of preservice
teachers in employing varied instructional strategies
to engage students with problems in attention span.
The success of preservice teachers on use of music
and literacy activities enhanced their classroom
management and student focus [23]. It indicates the
importance of developing preservice teachers’
interest in music, arts, and other creative facets of
instruction. It is important to implement attention-
grabbing strategies to the classroom environment and
the specific needs of students, suggesting that
effective classroom management is crucial for
successful teaching and learning. The use of physical
gestures, such as clapping hands or using specific
body language, was a prominent strategy. However,
excessive movements or loud voices can create
discomfort among students [24]. Preservice teachers
need to consider the appropriateness of their methods
based on the ongoing classroom dynamics to
maintain a conducive learning atmosphere.

4.2. Managing Disruptive Behavior

Preservice teachers who participated in this study
have a strong affirmation that effective management
of disruptive student behavior is crucial for a good
learning environment. They believe that disruptive
behavior can hinder both teaching and learning.
Effective management of such behaviors enhances
the educational experience and also fosters a more
conducive classroom atmosphere. Observing and
learning from experienced teachers about behavior
management techniques is invaluable for both new
and seasoned teachers. Such observations provide
insights into effective strategies that enhance
classroom environments, promote positive behaviors,
and ultimately improve academic outcomes.
Techniques such as setting clear expectations, using
positive reinforcement, and integrating Social-
Emotional Learning (SEL) were found to be
particularly effective in promoting positive social
interactions among students and reducing disruptive
behaviors [25]. Positive reinforcement, such as praise
and rewards, was identified as an effective strategy
for decreasing negative behaviors. Teachers with
better training in behavior management tend to have
higher self-efficacy, which contributes to their
success in the classroom [26]. Positive Behavioral
Interventions and  Supports (PBIS) is a
comprehensive framework schools use to promote
school safety and appropriate behavior. This
proactive approach to behavior management focuses
on teaching and rewarding prosocial behaviors.
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Among the strategies that can positively impact
student behaviors include welcoming students
positively to set constructive tone for the day,
building on students’ existing behaviors to encourage
further compliance, maintaining a higher ratio of
positive feedback to foster a more encouraging
atmosphere, and engaging parents in the process to
enhance the effectiveness of interventions [27]. It is
clearly implied that effective behavior management
is not just about controlling disruption; it is a
proactive, multi-faceted approach that is fundamental
to creating a thriving educational environment.

Majority of Filipino preservice teachers who
participated in this study have neutral stand in terms
of knowing the difference between minor disruptions
and severe behavioral issues. This implies that they
lack knowledge in identifying the severity of
behavioral problems. Severe behavioral issues are
physically dangerous behaviors, such as self-injury
and aggression, while minor disruptions include
noncompliance, teasing, and inattention [28].
Disruptive  behavior disorders as psychiatric
disorders are characterized by behaviors that violate
the rights of others or create conflicts with society
[29]. Although none of these severe behavioral
problems were reported during the course of the
participants’ field study and practicum engagements,
preservice teachers must be properly trained in
handling dangerous behaviors that may significantly
affect the mental and social states of learners, and
also impede learning of the whole class.

The findings of this study also highlight the need
of preservice teachers to gain experiences in
implementing behavior management, and to gain
confidence in handling challenging student behavior
constructively. Pre-service teachers can implement
behavior management through rapport building,
which  fosters  interpersonal ~ communication.
Establishing mock classrooms during college
education can also help identify and manage
behavioral issues [30]. Filipino preservice teachers
need to be trained early on behavior management to
adequately prepare them for actual classroom
management during practicums. Virtual Training
Environments (VTES) provide realistic, engaging,
and supportive learning environments where
preservice teachers can amplify their skills in
handling classes. Preservice teachers benefit from
reflecting on their decisions during simulations,
which helps them connect their virtual experiences to
real-life classroom situations [31]. Aspiring teachers
feel more confident handling difficult student
behavior when they get thorough training and hands-
on experience. It is essential for their training
programs to focus on proven ways to manage
behavior, teach them how to communicate well, and
show them how to step in early when problems arise.
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It is necessary to provide preservice teachers
trainings on effective behavior management,
implying that high-quality preparation promotes
teacher retention and student success [32].

4.3. Establishing Effective Classroom Routines

This study found that field study and practicum
are very helpful for preservice teachers in
establishing effective classroom routines. The
integration of field-based learning experiences into
the Philippine teacher education curricula has
significantly  contributed to the professional
development of preservice teachers, equipping them
with the necessary skills to manage classrooms
effectively. The participants in this study believe that
clear and consistent classroom routines are essential
for an effective learning environment. Effective
classroom routine provides structure, reduce
uncertainty, and allow everyone to focus on learning.
Establishing these routines early sets a positive tone,
maintains order, enhances learning, and supports
students’ emotional and social development. Stronger
& Clearer Each Time (S&C) routine promotes
student discourse, meaningful note-taking, and
revision, which enhances understanding and
language development [33]. These routines help
teachers create an equitable learning environment
where all students can reflect on their learning and
engage deeply with content. Philippine classes,
particularly in elementary and high school, follow
certain class routines. Classes often begin with
greetings, simple classroom conditioning, and
checking of attendance. Energizers are essential parts
of each class to set the tone of the day. Preliminary
activities are also done like recall and synthesis of
past lessons, sharing of experiences, and providing
learning feedback. Main lessons are introduced often
using questions to motivate students to think
analytically and critically. Classes are loaded with a
variety of activities to strengthen learning and to
address the different learning needs of students.
Assessments are indispensable components of each
class to measure students’ extent of learning. As the
classes end, assignments are usually given to serve as
follow up for the day’s lesson. Preservice teachers
are required to master these routines to make the
teaching-learning process orderly and effective.
Classroom management routines are crucial for a
safe and secure learning environment, boosting
academic learning, social-emotional development,
and motivation while reducing behavior problems
and increasing productivity [34]. Effective classroom
management, characterized by clear and consistent
routines, plays a vital role in improving teacher-
student interactions and relationships [35].
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This is achieved through the establishment of
clear rules, the implementation of diverse learning
strategies, and the promotion of effective
communication. Teachers who exhibit strong
communication skills, practice empathetic listening,
and offer individualized attention cultivate a positive
classroom environment. This positive atmosphere, in
turn, strengthens the bond between teachers and
students, fostering mutual understanding and trust.

Preservice teachers reported that students actively
participate and cooperate in class activities because
routines are clearly communicated to them. Effective
classroom management increases student
participation, and it develops positive relationships
where active learning enhances engagement [36].
Effective student movement routines involve clear
transition procedures, designated pathways, and
consistent behavioral expectations [34]. These
practices help keep the classroom orderly, minimize
disruptions, and improve both overall classroom
management and learning. Well-structured routines
for student movement, such as those for mornings,
mealtimes, and afternoons, are important. They help
students  understand  expectations,  minimize
confusion, and foster independence. Ultimately, this
approach maximizes teaching time and reduces the
need for constant teacher reminders [37].

4.4. Creating a Positive and Inclusive Learning
Environment

A positive and inclusive classroom is a major
factor in enhancing student engagement, motivation,
and academic success. These environments are
important for students’ personal and academic
growth, and help them feel the sense of belonging
and support their different learning styles. Preservice
teachers who participated in this study generally
acknowledge the positive contribution of field study
and practicum in developing their skills in creating
positive and inclusive learning environments. These
environments accommodate differences and use
diversity of learners in creating a dynamic and
supportive space where students can thrive
academically and personally. For successful teaching
and learning, it is vital for preservice teachers to
build positive relationships with their students. These
strong interactions foster respect and acceptance,
ultimately improving the educational experience for
all [38]. Building positive relationships between
preservice teachers and students can be achieved
through effective communication, active listening,
showing empathy, engaging in collaborative
activities, and involving families in the educational
process, fostering a sense of connectedness and
support for all students [39].

1426

Promoting respect and empathy among students is
necessary for building a supportive learning
environment. Pre-service teachers can nurture these
values using methods that also deepen their own
understanding and application of empathy. Pre-
service teachers can promote respect and empathy by
confronting their own incorrect responses, reflecting
on students’ feelings, and integrating bottom-up and
top-down processes during instruction, fostering a
deeper understanding of students’ emotional states
and enhancing empathetic interactions [40]. Pre-
service teachers can foster respect and empathy in
students by using social-emotional learning (SEL)
strategies, helping students develop self-awareness,
and encouraging strong relationship skills. When the
classroom feels supportive, students gain a sense of
belonging and engage in more positive social
interactions, which are key to building empathy and
respect [41].

Although preservice teachers agree that field
study and practicum help them to differentiate
instruction to meet the needs of diverse learners,
there is an admission on the need for more intensive
trainings along this area. Differentiated instruction
effectively creates inclusive and responsive learning
experiences by addressing students’ varied needs
[42]. For this approach to succeed, schools must
provide full support, sufficient resources, and
adequate teacher training to manage diverse student
characteristics. Training teachers on latest theories
and methods of differentiated instruction is
important. This will enable them to tailor content,
assessments, and teaching strategies to meet
individual student needs [43]. Preservice teachers
who participated in this study also felt the need for
further trainings on effectively addressing issues of
bullying and discrimination. Although they admit
that field study and practicum gave them practical
experiences in handling bullying and discrimination
cases inside the classroom, they still lack the
confidence in doing so. There is therefore a need for
teacher-mentors to carefully guide preservice
teachers in effectively addressing these problems. To
combat these challenges, clear school policies must
be in place, teacher trainings must be carried out,
open communication must be ensured, and peace
must be fostered, while emphasizing that family and
community involvement are key to success [44].
Gender-based discrimination is a common issue in
Philippine high schools. To foster inclusion,
preservice teachers must be trained to create
supportive and inclusive environments to ensure that
all learners feel they belong [45].
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4.5. Designing and Implementing Valid and Reliable
Assessments

Effective educational outcomes depend on
creating valid and reliable assessments. Teachers
should meticulously consider the methods and
frameworks guiding their assessment practices,
making sure they align with established quality
standards. During the training phase of preservice
teachers, teacher-mentors must equip their mentees
with knowledge and skills in designing and
implementing quality assessments. The participants
of this study claimed that they have learned
tremendously from field studies and practicums,
particularly in designing and implementing valid and
reliable assessments. They had a better understanding
on the importance of providing clear assessment
criteria. When students know the goals, they can
focus their efforts better and feel more ownership of
their learning. Clear assessment criteria make it
easier to give useful feedback, so students can see
where to improve and how far they have come. This
clarity motivates them and gets them more actively
involved in class [46], [47]. While there is no direct
link between clearer assessment criteria and better
student performance or increased motivation, there is
also no negative impact on motivation [48]. This
implies that having a basic to moderate level of
explicit criteria may not significantly change student
learning outcomes. However, they support that clear
criteria can aid students in managing their own
learning. Preservice teachers who participated in the
study also affirmed the role of field study and
practicum in helping them create assessments that are
appropriate for diverse learners and aligned with
learning objectives. Creating assessments appropriate
for diverse learners is crucial as it acknowledges their
cognitive and non-cognitive readiness, interests, and

learning  styles.  This  alignment  enhances
engagement, ensures equitable learning
opportunities, and supports effective adaptive

learning, ultimately improving educational outcomes
for all students [49]. Creating assessments aligned
with learning objectives is crucial for fostering deep
learning and critical thinking among diverse learners.
This alignment ensures that assessments effectively
measure  student understanding and  skKills,
maximizing their potential for success in the learning
process [50].

The preservice teachers who took part in this
study acknowledged that field study and practicum
have helped them improve their assessment skills,
they noted that they still need to further enhance their
skills in creating assessments that are fair and
unbiased, in developing rubrics and scoring guides,
and in understanding the importance of validity and
reliability in assessment.
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To achieve this, professional development and
targeted training in assessment practices are essential
to build their confidence and competence in these
areas. They can learn to create fair and unbiased tests
by looking closely at their own beliefs, understanding
different cultures, and recognizing their personal
biases. This idea comes from educational approaches
that focus on fairness and equality [51]. Future
teachers must challenge their own prejudices and
take part in activities that encourage thinking against
bias. This will help them develop fair assessments by
making them reflect critically on their own biases
and teaching methods [52]. To create equitable
assessments, preservice teachers should also use
gender equity principles, incorporate a variety of
resources, and promote group learning. Practical
lessons in their multiculturalism and diversity
courses can further improve their grasp and use of
these ideas [53]. Seasoned teachers can help
preservice teachers in developing rubrics and scoring
guides by engaging them in the creation process,
providing clear performance descriptors, and using

rubrics as a self-assessment tool to enhance
understanding and accountability [54]. This
collaborative ~ approach  fosters a  deeper

comprehension of the assessment criteria and
encourages self-regulated learning among pre-service
teachers. Moreover, the integration of rubrics in
teacher education can significantly improve self-
regulation skills, as evidenced by studies highlighting
their effectiveness in guiding learners’ progress and
enhancing academic achievement [55]. Teacher
training institutions can help preservice teachers
develop skills in creating rubrics and scoring guides
by implementing structured programs similar to the
one at FAESA Centro Universitario. This includes
stages such as planning, developing relevant teaching
materials, executing virtual training, and providing
personalized pedagogical consultancy. By offering
resources like e-books and video tutorials focused on
rubric usage, institutions can ensure preservice
teachers receive comprehensive training, ultimately
enhancing their ability to provide transparent and
meaningful feedback in assessments [56]. Teacher
training institutions can also help preservice teachers
develop skills in creating rubrics and scoring guides
by implementing cooperative-collaborative training
processes. By fostering teamwork among educators
and offering resources that illustrate best practices,
institutions can enhance preservice teachers’ abilities
to design robust evaluation instruments, ultimately
contributing to a shared bank of assessment tools for
future use. Moreover, developing a bank of
assessment instruments can further  support
preservice teachers in refining their rubric design
skills and enhancing the overall quality of
assessments in their future classrooms [57].
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Validity and reliability are basic principles in the
design and implementation of assessments, to
generate results that are meaningful, accurate, and
trustworthy. To strengthen pre-service teachers’
skills on assessment validity and reliability,
structured guidelines and professional development
opportunities should be provided to them. These
should include emphasis on authentic assessment
practices and development of positive mentoring
relationships with their supervising teachers [58].
Preservice teachers can hone their skills in
determining validity and reliability of assessments
through focused training during student teaching,
emphasizing assessment planning, debriefing, and
raising awareness of assessment practices with
mentors, thereby building a strong foundation in
assessment literacy [59]. These imply that
mentorship and focused trainings are effective ways
of enhancing the knowledge and skills of preservice
teachers on assessment of learning.

4.6. Utilizing Formative and Summative Assessment
Strategies

Preservice teachers who participated in this
research strongly declared that their knowledge and
skills in utilizing formative and summative
assessments strategies have been enhanced during
their field study and practicum. It indicates readiness
in assuming the tasks of educating young minds and
objectively gauging students’ learning through
formative and summative assessments. Effective
integration of both formative and summative
assessment strategies can significantly enhance
student learning and engagement in educational
settings. Research indicates that a balanced approach,
which combines the strengths of both assessment
types, can result to improved learning outcomes and
promote a more supportive learning environment.
This balanced approach enhances  student
performance and helps teachers tailor their teaching
methods to better meet the needs of their students
[60]. Moreover, the implementation of formative
assessment practices, such as timely feedback and
self-assessment, has been shown to improve student
engagement and  self-regulation,  ultimately
contributing to academic success [61]. By using
formative assessments, educators can effectively
uncover knowledge gaps and uplift learning
outcomes. This often involves tools like quizzes,
observational records, constructive feedback, and
self-assessment  techniques  [62].  Formative
assessment techniques such as informal questioning,
discussions, and planned tasks serve as checkpoints.
These methods facilitate ongoing feedback, enabling
teachers and students to collaboratively identify
learning states and improve educational outcomes
throughout the learning process [63].
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Formative  assessment  improves  learning
outcomes more than summative assessment.
Integration of formative assessment is therefore
essential for better student performance [60].

Summative assessments play a key role in
determining the extent of students’ learning by the
end of a unit or course. They give teachers a
complete picture of student progress and help them
decide on the best next steps for instruction.
Participants of this study have demonstrated
understanding on the importance of summative
assessments in evaluating learning outcomes.
Techniques in summative assessments typically
include standardized tests, final projects, and
comprehensive exams, which help in evaluating how
well students have learned specific contents and
skills [64]. Although preservice teachers already
have knowledge of the roles of summative
assessments in education, supervising teachers or
cooperating teachers must continue to train them on
its use. Pre-service teachers should be trained in
writing detailed performance objectives that include
summative assessment measures, that will allow
them to understand when and how to assess student
learning effectively. This approach enhances the pre-
service teachers’ skills and promotes a deeper
understanding of assessment’s role in the learning
process. By emphasizing the integration of
summative assessments within lesson planning,
teacher candidates can better grasp the continuous
cycle of assessment and its impact on student
learning outcomes [65].

4.7. Providing Constructive Feedback to Students

Providing constructive assessment feedback is
very important because it helps students understand
their strengths and weaknesses, guiding them on
specific steps for improvement. This targeted
guidance promotes a continuous learning cycle that
enable students to develop self-awareness and take
ownership of their academic progress. Preservice
teachers who participated in this study declared that
their field study and practicum courses have provided
them practical learning experiences that contributed
to their success as future teachers. They particularly
learned how to give feedback that is respectful and
encouraging, and feedback that focuses on student
strengths and areas for improvement. Developing
preservice teachers’ skills in giving respectful and
encouraging  feedback involves  scaffolded
experiences, modeling effective feedback strategies,
engaging in deep reflection, and practicing through
role play, ensuring alignment with evidence-based
pedagogy to enhance their ability to assess student
needs effectively [66].
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This approach fosters a supportive learning
environment and enhances preservice teachers’
confidence in their feedback abilities, ultimately
benefiting their future students’ learning experiences.
Moreover, the integration of structured feedback
training can significantly improve preservice
teachers’ feedback skills, aligning with the findings
that emphasize the importance of mentorship and
classroom experience in developing effective
feedback practices [67]. Deliberate, scaffolded, and
prolonged development of feedback skills helps
preservice teachers develop confidence and
competency in giving feedback [68]. This
comprehensive training approach is essential for
fostering a positive feedback culture, which not only
enhances teacher-student relationships but also
promotes reflective practices in educational settings
[69].

Despite  acknowledgement from  preservice
teachers that their skills in providing constructive
feedback to students have been enhanced during their
field study and practicum, they asserted that they still
need to learn more on how to use feedback to
promote student self-reflection, on use of various
feedback methods, and in involving students in the
feedback process. To address these gaps, targeted
professional development programs should be
implemented, focusing on effective feedback
strategies and fostering a collaborative environment
where students actively engage in the feedback
process. Furthermore, integrating technology into
feedback practices can enhance accessibility and
transparency, promoting more effective
communication between preservice teachers and
students [70]. Effective assessment enhances student
self-efficacy and learning capabilities. Feedback,
therefore, should be constructive, actionable, and
supportive for students [71]. By fostering an
environment that values constructive feedback, both
educators and learners can achieve greater academic
success. Students find feedback most helpful when it
is relevant and tailored to them [72]. This shows that
personalizing feedback is key to helping students
reach their learning goals more effectively. When
students are asked to reflect on the feedback they
receive and grades are temporarily withheld, it
pushes them to dig deeper into that feedback. This
process helps them think critically about their work,
better understand what “quality” means, and
ultimately, improve both their academic performance
and how well they use feedback in the future [73].
Involving students directly in the feedback process is
vital for improving learning outcomes and promoting
active engagement. Involving students in the
feedback process is crucial as it enhances their
engagement, enabling them to monitor, evaluate, and
regulate their own learning [74].
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Feedback from students leads to more effective
teaching practices. This reciprocal process improves
teaching effectiveness and fosters a culture of
collaboration and communication between students
and teachers, ultimately enhancing the overall
educational experience [75]. Moreover, a strong
teacher-student relationship can further amplify the
positive effects of student feedback by creating an
environment where open communication thrives
[76]. This collaborative dynamic encourages mutual
respect and understanding, paving the way for
continuous improvement in both teaching and
learning outcomes.

4.8. Analyzing Assessment Data to Inform Instructional
Decisions

The participants to this study fully understood the
importance of analyzing assessment data as bases in
making instructional decisions. They affirmed that
field study and practicum have helped them use
assessment data in evaluating the effectiveness of
instruction. They also learned to use these data in
identifying student learning needs, and in
implementing  differentiated  instruction.  This
understanding aligns with the principles of Data-
based Decision-Making (DBDM), which emphasizes
the systematic evaluation of student data to enhance
instructional practices and outcomes. Integrating data
analysis into instructional processes helps teachers
pinpoint effective and promotes a school-wide
commitment to ongoing improvement [77].

A major shortcoming observed among preservice
teachers in this study was their failure to understand
the importance of sharing assessment data with
students and parents. This gap in understanding can
obstruct clear communication and collaboration, and
ultimately affect student success and learning
engagement. To address this gap, teacher training
institutions should include trainings that emphasize
the importance of data sharing and collaborative
practices with families. Such training should also
stress the role of family involvement in supporting
children’s learning, especially in inclusive settings.
By equipping preservice teachers with these skills,
collaboration between schools and families, which is
essential for student growth, can be improved [78].
Strong family engagement has been shown to
significantly boost students’ academic performance
and emotional development, underscoring the
necessity of robust partnerships between educators
and families [79]. To achieve these outcomes,
teacher education curricula must prioritize providing
hands-on experiences that enable preservice teachers
to engage directly with families and gain an
understanding of diverse educational perspectives.
Understanding that families are essential partners in
the learning process can lead to more effective
teaching strategies and ultimately improve student
success.
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5. Conclusion

Field study and practicum experiences are vital
for the professional development of preservice
teachers, particularly in developing their classroom
management and assessment proficiencies. These
immersive experiences significantly enhance skills
such as maintaining student engagement, establishing
effective routines, and fostering positive classroom
environments. While preservice teachers showed
slightly less confidence in the area of managing
severe disruptive behavior of students, the overall
impact of field study and practicum on classroom
management remained exceptionally positive.

Similarly, preservice teachers reported substantial
gains in their assessment capabilities, demonstrating
strong agreement in their ability to design and
implement valid and reliable assessments, utilize
both formative and summative assessment strategies,
and provide constructive feedback. Field study and
practicum also helped preservice teachers develop
their skills in analyzing assessment data to inform
instructional decisions; however, they showed less
confidence in sharing assessment data with students
and parents. The high cumulative mean scores for
both classroom management and assessment
proficiency reveal the profound effectiveness of these
practical experiences in equipping preservice
teachers with the essential tools and confidence
needed to address complex issues in classroom
settings.

To further enhance the development of preservice
teachers, it is recommended to strengthen practicum
design and supervision. This means increasing
opportunities for them to observe and practice
advanced behavior management, especially for
severe or complex issues. Providing structured
mentoring and feedback from experienced teachers is
also encouraged, particularly in areas where
preservice teachers feel less confident, such as
implementing  behavior  management  plans.
Additionally, training in assessment practices may be
enhanced through more hands-on experiences in
designing, implementing, and analyzing diverse
assessments, with a focus on rubrics, fairness, and
data-driven instruction. Workshops on effectively
communicating assessment results to students and
parents would also address areas of lower
confidence.

Furthermore, providing inclusive and culturally
responsive classrooms is encouraged. This can be
achieved by expanding field study and practicum
placements to diverse settings and providing targeted
trainings in multicultural education and anti-bullying
strategies. To promote continuous improvement,
reflective practice may be encouraged through
regular self-assessment and peer collaboration.
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Finally, ongoing professional development is
essential, which includes establishing partnerships
with schools for continued mentoring and integrating
new technologies and innovative teaching strategies
into both coursework and practicum experiences.
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