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Abstract – Research into the value orientations of 
teachers and teacher training students builds on 
interdisciplinary approaches in philosophy, psychology, 
sociology, and pedagogy, which confirm the importance 
of values in the process of education and professional 
development of teachers. The literature confirms that 
values are a key element in the moral development, 
motivation, and social behavior of teachers and 
students. The aim of the research was to determine the 
structure of values, attitudes toward values, and the 
importance of motivational factors in the teaching 
profession. The main research questions were to 
determine the structure of values and value orientations 
of teachers and teacher training students, their attitudes 
towards values, and the importance of motivational 
factors in their professional activities. The assumption 
was that higher scores will rather be obtained by 
teachers than by students and that there will be 
insignificant differences between genders. Quantitative 
design with the HO-PO-MO questionnaire was used. 
The results confirmed that teachers achieve higher 
scores in all three areas (value orientations, attitudes, 
motivation) than students, while no statistically 
significant differences were found between genders. 
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1. Introduction

The question of values in education is a topic that 
has been immanent in pedagogical and professional 
discourses on the purpose of education and training, 
as well as their practical aspects, for a long time. 
Pedagogical approaches link values to the moral 
development of the personality. Philosophical 
approaches to values represent a wide range of 
discourses, from morality and the moral development 
of personality to the importance of the value 
orientation of individuals in society and the role of 
personalities in history. The religious approach 
focuses on values as personality traits (virtues), the 
models of which are given in the basic teachings of the 
various religions (in Christianity it is the Bible, the 
Holy Scriptures, the Ten Commandments, the New 
Testament). 

The teaching profession is dealt with from various 
aspects by experts in both theoretical and empirical 
aspects in Slovakia and abroad: [1], [2], [3], [4], [5].  

One of the basic philosophical, religious, 
psychological, sociological and cultural categories is 
the concept of value. Etymologically, this term comes 
from Latin. The words valor, valere mean "to have 
value, to have meaning". Its definitional anchoring is 
rather difficult. In general, however, it can be stated 
that value is a fundamental category of axiology 
(Greek axios - what is valuable), which is (should be) 
an object of special concern and the goal of human 
desires, as well as a criterion of human behaviour. 

   Psychological literature provides different 
approaches to its definition, but also to its inclusion or 
association with different aspects of personality. 
Traditionally, values have been associated with the 
motivational side of personality [6], and represent an 
important part of the motivational structure of 
personality. Values are also considered to be part of 
the character of personality [7]. Values in the given 
subject area are embedded within the framework of 
motivational factors, oscillating between needs and 
goals. 

In recent decades, scholarly debates about value 
orientation have come to the fore in educational 
science and educational practice [8].  
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This discourse on values education in schools and 
educational contexts has become important in view of 
the different values education environments in schools 
in Europe [9].   

Value orientation represents a tendency to prefer 
certain values to other values, i.e., it shows a certain 
personality orientation. The individual's value system 
can be linked with value structure and can be 
understood in terms of an ordering of values [10]. It 
reflects significant personality traits and becomes an 
indicator of a person's orientation and behaviour in 
society. The individual forms a certain value 
orientation and value system in terms of his or her own 
value ideas and opinions. An individual's value 
orientation reflects, on the one hand, conformity (or 
non-conformity) with the individual's needs and 
interests and, on the other hand, the individual's 
orientation towards certain values of the spiritual and 
material culture of society [11]. 

The values that an individual recognizes and is 
attracted to do not form some random grouping but are 
ordered. The arrangement of values of an individual 
represents the individual's value system. Of the 
numerous methodological approaches based on 
formalised and narratological approaches 
(observation, open-ended and structured interviews), 
here are just a few, for example: 

 

- Study of values surveys Spranger's life forms 
(value orientations) [12], 

- The test of noodynamics [13]   ascertains the 
structure of values that form the content and 
framework of the meaning of life [14], 

- Purpose-in-life test identifies the values that give 
meaning to life, 

- Test of target and instrumental values [15], 
- Semantic selection test - matching archetypal 

images to value concepts, 
- VERBI – A list of verbs in the infinitive, by 

completing which the respondent expresses what is 
of value to him/her. 

 
2. Research Methodology 
 

The problem of ascertaining value orientations 
poses relatively challenging pitfalls from 
methodological point of view. Generally, values are 
put in relation to the attitudes and motives that guide 
a person in his or her value-oriented activities. 

Many theories are based on Spranger's typology of 
'ideal' types: theoretical, economic, aesthetic, social, 
political, religious. 

In general, it can be assumed that all actions and 
activities of a person must be determined by a certain 
motivation. The internal incitement to a certain 
activity is understood as a motive and the external as 
an incentive. The influence of incentives depends on 

the development of needs and the possibilities of 
satisfying them. In the relationship between motive 
and value orientation, value orientation is the higher 
structure of personality, which is immediately 
reflected in everyday activity, whether in decision-
making or in the fundamental choice of long-term 
goals. Value orientations summarize all previous life 
experiences, which are transformed in the process of 
ontogenetic development on the basis of the 
satisfaction of needs in social practice through the 
confrontation or acceptance of new and at the same 
time the reassessment of older values [16]. 

The chosen procedure is based on the following 
assumption: 

 

- Value orientations represent the strategic level of a 
person's focus and decision-making; 

- Attitudes to values determine the operational 
dimension, i.e., the decision-making that precedes 
concrete action; 

- Motivational means are "stimuli" in the 
motivational-tactical dimension, i.e., in the real and 
immediate dimension of goal achievement [16].  

 

This methodology ascertains value orientations, 
attitudes towards values and motivations for 
performance. Value orientations are understood as an 
integral part of the personality having a direct 
influence on the formation of motivation and 
aspirational level of an individual.      

Objective of the research: Knowing the value 
orientations of respondents means knowing an 
important regulator of social behaviour. Therefore, the 
main objective was to find out and map the value 
structure and value orientation of teachers and 
students of teaching profession in the Slovak 
Republic. 

Research methods: For the purposes of this 
research, was used quantitatively oriented research, 
which is primarily about working with data in the form 
of numbers and identifying the quantity, range and 
frequencies of the phenomena under study [17]. In the 
research, a questionnaire was used (composed of three 
partial questionnaires) to ascertain value orientations, 
attitudes towards values, and motivation to perform – 
HO-PO-MO [16].  The author used a modified 
Spranger's concept in developing the questionnaire. 
The items in the questionnaires are balanced both in 
terms of abstract and general level. Respondents, 
when completing the questionnaire, assigned a 
ranking to the alternatives in the situations presented. 
The questionnaire is aimed at exploring educational, 
aesthetic, moral, economic and social value 
orientation. The evaluation and obtaining of the raw 
scores consist of simply adding the scores of the 
equally labelled alternative responses in each section 
of the questionnaire i.e., HO, PO, MO separately.  
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Statistical processing: The obtained results of the 
HO-PO-MO questionnaires were first converted 
according to the relevant manual from raw scores to 
statistical units and then compared and processed as 
relevant data in the program Statistica 13. 

Research sample: The research sample consisted 
of teachers and students of the teaching profession in 
the Slovak Republic. A total of 1012 (894 females and 
118 males) respondents from different regions of 
Slovakia participated in the research. The total number 
of teacher education students was 609 of which 74 
were male and 535 were female. Teachers with 
teaching practice are represented by 403 respondents, 
44 men and 359 women.  
 
3. Analysis and Interpretation of the Results 
 

The value orientations observation questionnaire, 
HO, has holistically 12 real-life situations. For each of 
them there are 5 substitution responses. The first place 
is used by the respondent to indicate the alternative 
answer to which he or she imputes maximum 
importance or, conversely, the answer with the 
minimum value will be ranked in the last fifth place 
[16]. These results are presented in Table 1, thereby 
highlighting the average score: 
 
Table 1. Average scores on value orientations in samples 
of teachers in practice and student teachers 
 

Value orientations Average values 
of teachers with 

experience 

Average 
values of 
students 

The level of educational 
value orientation 37,64 35,49 

The level of aesthetic 
value orientation 22,80 25,98 

The level of moral 
value orientation 34,14 33,27 

The level of economic 
value orientation 30,39 27,68 

The level of social 
value orientation 39,61 40,88 

 
When comparing teachers and students, the 

following results were found:  
 

Different results: 
 

- Teachers score on average higher on educational, 
moral and economic value orientation than 
students; 

- Teachers have more than 2 whole higher scores 
in educational and economic value orientation. 
 

   Common results: 
 

- On average, teachers and students put social 
value orientations first; 

- On average, teachers and students put aesthetic 
value orientations last. 

The PO questionnaire is focused on attitudes 
towards values. In this way, it identifies the 
dissociation between value orientation, positive 
attitude towards values and value appreciation. In the 
aforementioned PO questionnaire, the sequence is 
similar to that of HO cognition. Chronologically, 4 
circumstances are presented. For each, 8 substitution 
answers are offered. In solving the questions, 
respondents put the alternative answers in order by 
adding a score from 8 to 1 [16]. Table 2 presents the 
average scores of samples, just like in Table 1.  
 
Table 2. Average scores on attitudes in samples of 
teachers in practice and student teachers   
 

Attitudes to values Average 
values of 

teachers with 
experience 

Average 
values of 
students 

Degree of attitude 
towards artistic values 14,73 14,57 

Degree of attitude 
towards moral values 24,23 23,47 

Degree of attitude 
towards economic 

values 
19,55 16,80 

Degree of attitude 
towards scientific 

values 
21,82 17,78 

Degree of attitude 
towards social values 20,43 20,23 

Degree of attitude 
towards the value of a 

popular song 
9,23 9,96 

Degree of attitude 
towards the values of 

discipline 
12,95 16,72 

Degree of attitude 
towards the values of 

health 
22,20 24,91 

 

When comparing teachers and students, the 
following results were found:  
 

   Different results: 
 

- On average, teachers put moral attitudes to 
values on the first place; 

- On average, students put the attitudes towards 
health values on the first place; 

- The biggest difference between teachers and 
students is in science values and discipline 
values, with scores around 4.  
 

   Common results: 
 

- On average, teachers and student put attitude 
towards moral values on the first place; 

- Very close result is the attitude towards social 
values: teachers 20.43 and students 20.23 and 
values of popular song: teachers 9.23 and 
students 9.96; 

- On average, teachers and students have a last-
place attitude towards a popular song. 
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The third questionnaire, containing in its final 
version 10 items from the repertoire of stimuli, relates 
to interests, individual experience of achievement, 
material rewards, conditions of promotion, 
interpersonal relationships to the social welfare of the 
work performed. A parallel with past questionnaires is 
the ranking of the intended, individual motivators, 
MO, with the highest relevance score of 10 points and 
the lowest of 1 point [16]. Table 3 shows the mean 
scores across the samples as reported in the previous 
tables.  
 
Table 3. Average scores of the weights of the 
environmental stimulus elements in the samples of 
teachers in practice and student teachers 
 

Motivators Average values 
of teachers with 

experience 

Average 
values of 
students 

Satisfying an interest 24,50 22,32 
Subjective experience 

of achieved results 22,45 22,00 

Exciting impact of 
working conditions 13,43 13,60 

Freedom of work 
mode or work pace 14,75 15,04 

Rewards for work 19,41 17,47 
Opportunity for career 

progression 12,80 13,63 

Experiencing 
competitiveness, 
surpassing others 

9,30 10,36 

Experiencing the 
contribution of one's 
own efforts to society 

18,66 17,56 

Experiencing the 
recognition of co-

workers 
15,45 14,92 

Experiencing 
recognition from a 

superior 
14,73 17,68 

 
   When comparing teachers and students, the 
following results were found: 
  

Different results: 
 

- The biggest difference between teachers and 
students is in experiencing recognition from 
supervisor, teachers 14.73 and students 17.68 
and reward for work teachers 19.41 and students 
17.47.  

 

Common results: 
 

- On average, teachers and students put satisfying 
an interest on the first place; 

- A very close result is the exciting effect of 
working conditions teachers 13.43 and students 
13.60; 

- On average, teachers and students put 
experiencing competitiveness, surpassing others 
on the last place. 
 

The obtained results were also statistically 
analyzed using STATISTICA 13 (Tibco). Correlation 
analysis was used to find out the relationships between 
the variables, comparison of individual variables such 
as gender or student/teacher was done by ANOVA 
analysis. Table 4 demonstrates the average score for 
each item of the questionnaire and also the overall 
average scores for the HOPOMO questionnaire. 
 

Table 4. Average scores for each questionnaire item as 
well as overall average scores for the HOPOMO 
questionnaire  
 

Variable N Mean SD Min Max 
HO a 1012 36,6 6,37 15 91 
HO b 1012 25,2 7,16 3 66 
HO c 1012 33,3 4,84 3 79 
HO d 1012 27,9 6,64 8 65 
HO e 1012 40,8 7,24 4 99 
HO total 1012 163,8 10,71 127 400 
PO a 1012 15,1 5,81 4 39 
PO b 1012 24,3 5,49 4 37 
PO c 1012 17,2 4,39 4 32 
PO d 1012 19,0 5,94 4 112 
PO e 1012 20,3 4,48 5 60 
PO f 1012 9,3 6,42 3 32 
PO g 1012 15,3 5,24 4 35 
PO h 1012 24,5 6,12 4 74 
PO total 1012 145,0 8,99 75 260 
MO a 1012 23,0 5,99 3 30 
MO b 1012 22,8 5,36 4 30 
MO c 1012 13,3 4,99 3 28 
MO d 1012 14,8 4,45 4 29 
MO e 1012 17,4 5,66 1 30 
MO f 1012 13,2 4,69 2 30 
MO g 1012 10,1 5,32 3 30 
MO h 1012 18,1 5,08 3 30 
MO i 1012 15,0 4,64 3 29 
MO j 1012 17,1 5,56 3 30 
MO total 1012 164,9 6,14 110 278 
HO rel 1012 32,8 2,14 25 80 
PO rel 1012 18,1 1,12 9 33 
MO rel 1012 16,5 0,61 11 28 

 
Values rel. are the relative values obtained by 

dividing the total score by the number of questions in 
each item of the HOPOMO questionnaire. The 
average score is highest for item HO e (40.8) and 
lowest for item HO b (25.2). The overall average score 
for HO is 163.8, indicating that respondents have, on 
average, a high value orientation. The highest average 
score is for item HO h (24.5) and the lowest for HO f 
(9.3). The overall average score for PO is 145.0, which 
is lower than that for HO but still significant. The 
highest average score is for item MO a (23.0) and the 
lowest for MO g (10.1). The overall average score for 
MO is 164.9, which is the highest of all three 
categories. The relative values indicate that HO has 
the highest average score per question.  
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The results show that the respondents scored higher 
average scores in the value orientation area compared 
to the value attitudes and motivational factors area. 

Correlation analyses between the total scores of the 
HOPOMO questionnaire items are summarized in 
Table 5. 
 

Table 5. Correlation between the total scores of the 
HOPOMO questionnaire items. Significant correlations 
are marked in bold 
 

Variables HO total PO total MO total 
HO total 1,0000   
PO total 0,1594 1,0000  
MO total 0,1615 0,1552 1,0000 

 

The correlation coefficient between the total scores 
for HO and PO is 0.1594. This result indicates a weak 
positive correlation. That is, higher scores in one of 
these categories tend to be associated with higher 
scores in the other category, but this association is not 
strong. The correlation coefficient between the total 
scores for HO and MO is 0.1615. This result also 
suggests a weak positive correlation, meaning that 
higher scores in HO are associated with slightly higher 
scores in MO. The correlation coefficient between the 
total scores for HO and MO is 0.1552. This result 
shows that there is a weak positive correlation 
between the two categories. 

Hence, all correlation coefficients are positive but 
relatively low (around 0.15 - 0.16), suggesting that 
there is only a weak positive association between HO, 
PO and MO. That is, changes in one category are only 
weakly associated with changes in the other 
categories, and none of these correlations are strong 
enough to be considered significant for practical 
purposes. 
 
Table 6. Correlations between items of the HOPOMO 
questionnaire - significant correlations are marked in bold 
 

Variables HO total PO total MO total 
HO a 0,4153 0,0552 0,0938 
HO b 0,2318 0,0860 0,0802 
HO c 0,4328 0,0321 0,0563 
HO d 0,2457 0,0362 0,0518 
HO e 0,3702 0,0476 -0,0081 
PO a -0,0110 0,2221 0,0117 
PO b 0,1075 0,1435 0,0440 
PO c 0,0268 0,1970 0,0888 
PO d 0,0550 0,3412 0,0208 
PO e 0,0535 0,3224 0,0347 
PO f -0,0608 0,0750 0,0281 
PO g 0,0099 0,1241 0,0403 
PO h 0,0919 0,2366 0,0042 
MO a 0,0758 0,0287 0,1048 
MO b 0,0627 0,0299 0,1152 
MO c 0,0292 0,0327 0,1096 
MO d 0,0164 0,0472 0,1019 
MO e -0,0094 -0,0244 0,1083 
MO f 0,0286 0,0010 0,1422 
MO g -0,0501 -0,0141 0,1089 
MO h 0,0634 0,0512 0,1079 
MO i 0,0064 0,0324 0,1280 
MO j -0,0330 0,0083 0,1599 

The correlation coefficients indicate how strongly 
the individual items are linked to the overall scores in 
the respective categories (Table 6). 

Value Orientation (HO): HO a has a strong positive 
correlation with the total HO score (0.4153), 
indicating that this item contributes significantly to the 
total value score. HO c also shows a strong positive 
correlation with the total HO score (0.4328). HO e has 
a moderately strong positive correlation with the total 
HO score (0.3702). 

Attitudes toward values (PO): PO d has a strong 
positive correlation with the total PO score (0.3412), 
indicating that this item contributes significantly to the 
total PO. PO e has a moderately strong positive 
correlation with the total PO score (0.3224). PO a 
shows a moderately strong positive correlation with 
the total PO score (0.2221). 

Motivators (MO): MO j has the highest correlation 
with the total MO score (0.1599), although it is still a 
relatively weak positive correlation. MO f also has a 
higher, but still weak positive correlation with the total 
MO score (0.1422). 

Items HO a and HO c have the highest correlation 
with the overall HO score, indicating that they are the 
most important items for this category. In the PO area, 
items PO d and PO e are the most important. The MO 
area has lower correlations overall, with the most 
significant item being MO j. 

These correlations indicate which specific items in 
the HOPOMO questionnaire contribute most to the 
overall scores in the respective categories, and thus 
provide useful insights into the structure and 
importance of individual items within the 
questionnaire. 

Several important conclusions can therefore be 
drawn from Table 6: 

Strongest correlations within value orientation 
(HO): Items HO a and HO c have the highest 
correlation coefficients with the total value orientation 
score (0.4153 and 0.4328, respectively). This suggests 
that these two items are the most significant 
contributors to the total value orientation score and 
strongly influence how respondents perceive their 
value orientations. 

Moderate correlations within attitudes towards 
values (PO): Items PO d and PO e have significant 
correlation coefficients with the total PO scores 
(0.3412 and 0.3224, respectively). Thus, these items 
play a key role in how respondents identify with their 
POs. Item PO also has a significant impact with a 
correlation coefficient of 0.2221. 

Weak correlations within motivators (MOs): The 
MO j and MO f items have the highest correlations 
with the overall moral orientation score (0.1599 and 
0.1422, respectively), although these correlations are 
still relatively weak. This suggests that, compared to 
HO and PO, the individual items in MO are less 
strongly correlated with the total score, and thus no 
particular item significantly affects the total MO. 
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Low or negative correlations: Some items, such as HO 
e with MO total (-0.0081) and PO f with HO total (-
0.0608), show very low or negative correlations, 
indicating that these items have little or opposite 
effects on total scores in other categories. 
   Hence, it follows that in identifying the key items, 
HO a and HO c are the most important items for HO, 
while PO d and PO e are the key items for PO. There 
are only very weak correlations in the interaction 
between the categories (HO, PO, MO), suggesting that 
these categories are largely independent. These 
findings provide important information for 
interpreting the results of the HOPOMO questionnaire 
and help to identify which items are most relevant to 
the individual orientations of the persons assessed. 
The following figures present the results of a 
comparison of individual sections of the HOPOMO 
questionnaire between groups of respondents 
(teachers – students, men – women). The aim is to 
highlight differences in value orientation, attitudes to 
values, and motivational orientation depending on 
professional affiliation and gender. 
Figure 1 shows the differences in value orientation 
(HO part) between teachers and students of the 
teaching profession. Teachers achieve higher average 
scores, which indicates that values are more firmly 
anchored in their professional profile. 
 

 
 

Figure 1. Comparison of the HO part of the questionnaire 
between teachers and students 

 
Differences between teachers and students 

(Figure 1): 
 

Value orientation (HO): Teachers have a stronger 
or different value orientation compared to students. 
This difference may be influenced by their 
professional background and experiences that shape 
their value system. Higher scores indicate that 
teachers place more emphasis on values, which may 
be due to their role as educators and moral role 
models. 

 

Attitudes towards values (PO): Teachers scored 
higher on attitudes towards values compared to 
students. This difference may be due to their years of 
teaching experience and professional development. 
Teachers are more likely to hold stronger or more 
clearly defined attitudes towards values, which is 
consistent with their role in educating young people. 

Performance Motivation (MO): Teachers are more 
motivated to perform than students, which may be 
influenced by their professional responsibility and 
their drive to achieve high standards in education. 
Higher motivation may be a result of their work 
environment, where performance and results are key 
indicators of success. 

 

Figure 2 illustrates differences in attitudes toward 
values (PO). Teachers score higher than students, 
indicating their more stable and consistent attitudes 
toward value issues compared to students. 

 

 
 

Figure 2. Comparison of the PO part of the questionnaire 
between teachers and students 

 

Figure 3 presents differences in motivational 
orientation (MO). The results show that teachers 
achieve a higher level of performance motivation, 
which may be related to their professional experience. 

 

 
 

Figure 3. Comparison of the MO part of the questionnaire 
between teachers and students 
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Figure 4 shows value orientation by gender. The 
results do not show statistically significant differences 
between men and women. 

 

 
 

Figure 4.  Comparison of the HO section of the 
questionnaire between genders 

 

Figure 5 compares attitudes toward values by 
gender. The scores are balanced and do not indicate 
significant differences between male and female 
respondents. 

 

 
 

Figure 5 Comparison of the PO section of the 
questionnaire between genders 

 

Figure 6 shows the motivational orientation of men 
and women. No statistically significant differences 
between the sexes were found in this area either. 

 

 
 

Figure 6. Comparison of the MO section of the 
questionnaire between genders 

The graphs above show that there are statistically 
significant differences between teachers and students 
in value orientation, attitudes towards values and 
performance motivation. Teachers show higher scores 
in all three areas. In contrast, there are no statistically 
significant differences between genders in any of 
these areas. 

 

Differences between men and women: 
 

Value orientation (HO): There is no statistically 
significant difference between men and women (p-
values > 0.05). Value orientation is similar in both 
genders. This suggests that gender does not have a 
significant impact on how individuals perceive and 
evaluate their value systems. 

Attitudes towards values (PO): there is also no 
statistically significant difference between men and 
women (p-values > 0.05), suggesting that gender does 
not play a significant role in shaping their attitudes 
towards values. 

Performance Motivation (MO): There is no 
statistically significant difference between men and 
women (p-values > 0.05). Motivation to perform is 
similar for men and women, which means that gender 
does not have a significant effect on their drive and 
desire to perform. 

 

The HO-PO-MO questionnaire, once the results 
have been evaluated, provides a relevant number of 
levels on value orientations, attitudes towards values, 
and the differential impact of motivational resources 
on performance. The objective was to apply the 
questionnaire to teachers from the practice and 
students of the teaching profession. Vonkomer 
implemented the questionnaire in the 1990s with 
primary school graduates, 4th year students of 
grammar school (boys and girls), matriculants - 
candidates for technical and humanities studies (boys 
and girls), educators - candidates or graduates of 
university studies. In his findings in constructing the 
questionnaire, he observed proportionally correlated 
and different result.  

Already at the time the questionnaire was 
compiled, various anomalies, i.e., very low aesthetic 
value orientations and high raw scores, were found in 
some PO (attitudes towards values) samples, e.g., in 
attitudes towards popular song (mean score 9.7). 
These results also show lower aesthetic value 
orientations in attitudes towards popular song (mean 
score 9.6). Another example includes the average 
score of the stimulating environment elements of the 
competition between the collaborators in the author's 
samples was 24.4, in this research it was 9.83.  These 
findings can be used to better understand differences 
between groups and modify educational approaches 
and programs to meet their needs. 
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The factors also reflect the inner consistency of 
personality and its ability to find a balance between 
individual needs and social expectations. Ultimately, 
they shape not only individual lifestyles, but also the 
quality of interpersonal relationships and social 
integration [18], [19].  This allows to analyze the how 
value orientations are reflected in the development of 
key competencies, moral responsibility, and the 
ability to actively participate in social life [20], [21].  
 
4. Conclusion 
 

Cognition of value orientations, attitudes toward 
values, and the weight of motivational resources 
constitute that significant area (or three relatively 
separate structures) of personality cognition that is 
manifested by one's actions, behaviours, and 
achievement of life goals. In school education, it is 
primarily concerned with the formation of attitudes 
towards the spiritual and material culture of society 
and, through attitudes, the formation of the 
individual's (student's) value orientation and the 
formation of a subjective value system. Therefore, the 
study of value orientations fully predicts the cognition 
of changes in a person, as a result of newly created 
circumstances, the awareness of values for one's own 
internal superstructure and the resulting social 
practice. It is understandable, then, that this is a 
difficult and complex issue.  

Investigations of the value system of individuals 
confirm that it may (or may not) be identical to the 
value system of society. An individual's value system 
need not the inclusion of all society's values, but only 
those that the individual recognises and that motivate 
him or her. It also expresses the individual's evaluative 
relationship to reality. The research findings provide 
valuable insights for educational institutions, teachers 
and policy makers who can use this information to 
improve the educational process and support the 
individual development of students of the teaching 
profession and teachers in practice. 
 
References: 
  
[1]. Emmerová, I., & Jablonský, T. (2023). Teachers and 

their sompetences in the prevention of problem and 
risky behaviour of pupils.  Ad Alta: Journal of 
Interdisciplinary Research, 13(1), 95-98.  
Doi: 10.33543/j.1301.9598 

[2]. Jablonský, T., Kolibová, D., & Matúšová, S. (2012). 
European Values and Cultural Heritage - a New 
Challenge for Primary and Secondary School 
Education. University of Debrecen. 

[3]. Jablonský, T., & Matúšová, S. (2013). Učiteľ a 
hodnoty: európske hodnoty a kultúrne dedičstvo – výzva 
pre vzdelávanie (ISBN 978-80-561-0089-9). Verbum. 

[4]. Maaranen, K., et al. (2019). Teacher education matters: 
Finnish teacher educators’ concerns, beliefs, and 
values. European Journal of Teacher Education, 42(2), 
211-227. Doi 10.1080/02619768.2019.1566317 

[5]. Novocký, M., & Rovňanová, L. (2021). Relation 
Between the Implementation Frequency of Reflexive 
Methods and Self-Efficacy of Lower Secondary School 
Teachers. Ad Alta: Journal of Interdisciplinary 
Research, 11(1). 

[6]. Pardel, T. (1977). Motivácia ľudskej činnosti a 
správania: Kapitoly zo všeobecnej psychológie. 
Slovenské pedagogické nakladateľstvo. 

[7]. Salbot, V., & Kačáni, V. (2006). Hodnoty a výchova 
adolescentnej mládeže. Psychologické dny 2006. 
Prožívání sebe a měnícího se světa: sborník z 
konference 7.-9. září 2006, Olomouc. Filozofická 
fakulta, Katedra psychológie.  

[8]. Bennack, J. (2006). Erziehungskonzepte in der Schule: 
Praxishilfen für den Umgang mit Schülerinnen und 
Schülern. Beltz. 

[9]. Koppen, J. K., Lunt, I., & Wulf, C. (Eds.). (2002). 
Education in Europe. Cultures, values, institutions in 
transition. Waxmann. 

[10]. Prunner, P. (2002). Výzkum hodnot. Euroverlag. 
[11]. Boroš, J. (2001). Základy sociálnej psychológie pre 

študujúcich humánne, sociálne a ekonomické vedy. 
IRIS. 

[12]. Allport, G. W., Vernon, P. E., & Lindzey, G. (1960). 
Study of values (3rd ed.). Houghton Mifflin.  

[13]. Popielski, K. (1991). Analiza poczucia sensu życia: 
Test noo-dynamiki (T. ND): wprowadzenie. Redakcja 
Wydawnictw Katolickiego Uniwersytetu Lubelskiego. 

[14]. Frankl, V. E. (1963). Man’s search for meaning: An 
introduction to logotherapy. Washington Square Press. 

[15]. Rokeach, M. (1973). The nature of human values. 
Free press. 

[16]. Vonkomer, J. (1991). Dotazník na zisťovanie 
hodnotových orientácií, postojov k hodnotám a 
motivácie výkonu HO-PO-MO. Psychodiagnostika. 

[17]. Gavora, P., et al. (2010). Elektronická učebnica 
pedagogického výskumu. Univerzita Komenského. 
[accessed: 15 June 2025] 

[18]. Atherton, O. E., et al. (2021). Stability and change in 
personality traits and major life goals from college to 
midlife. Personality and Social Psychology 
Bulletin, 47(5), 841-858. 

[19]. Buchinger, L., et al. (2024). Codevelopment of life 
goals and the Big Five personality traits across 
adulthood and old age. Journal of Personality and 
Social Psychology, 126(2), 346. 

[20]. Scholz-Kuhn, R., et al. (2025). Children’s personal 
values and their behavior in the classroom in the early 
elementary school years: mapping longitudinal 
trajectories. European Journal of Psychology of 
Education, 40(3), 75. 

[21]. Toker Gökçe, A. (2021). Core values in education 
from the perspective of future educators. SAGE 
Open, 11(2), 21582440211014485. 

 
 

https://www.webofscience.com/wos/woscc/full-record/WOS:001027245000016
https://www.webofscience.com/wos/woscc/full-record/WOS:001027245000016
https://www.webofscience.com/wos/woscc/full-record/WOS:001027245000016
https://doi.org/10.33543/j.1301.9598
https://doi.org/10.1080/02619768.2019.1566317

	[8]. Bennack, J. (2006). Erziehungskonzepte in der Schule: Praxishilfen für den Umgang mit Schülerinnen und Schülern. Beltz.
	[9]. Koppen, J. K., Lunt, I., & Wulf, C. (Eds.). (2002). Education in Europe. Cultures, values, institutions in transition. Waxmann.
	[10]. 32TPrunner32T38T, P. (2002). Výzkum hodnot. Euroverlag.
	[11]. 38TBoroš, J. (2001). Základy sociálnej psychológie 38Tpre študujúcich humánne, sociálne a ekonomické vedy. IRIS.
	Untitled

