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Abstract – ChatGPT is a cutting-edge product 
developed by OpenAI and its emergence has impacted 
various fields, including education. Moreover, the 
burgeoning exploitation of ChatGPT attracts numerous 
scholars and researchers to examine its role in 
educational settings. While the novel tool promises to 
complement the conventional teaching method and 
facilitate individualized learning, plenty of its challenges 
and limitations have been addressed. Hence, this paper 
aims to examine the strengths, weaknesses, 
opportunities, and threats of adopting ChatGPT in 
English language learning from the voices of 5 EFL 
(English as a Foreign Language) English teachers and 5 
ELF undergraduate students at a private university in 
Vietnam. Data were collected from individual 
interviews and then analyzed by the SWOT (Strengths, 
Weaknesses, Opportunities, and Threats) method. In 
addition, ChatGPT’s strengths, weaknesses, 
opportunities, and threats in learning English will be 
discovered via teachers' and students’ perceptions. 
Findings also revealed some mismatches among their 
views. Furthermore, the findings of the present paper 
add a dimensional view of the adoption of the potential 
application in learning English through the lens of users 
to the existing literature on ChatGPT. 
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1. Introduction

The recent release of ChatGPT on November 30, 
2022, has genuinely gone viral internationally since its 
explosive growth in many spheres of human life like 
healthcare, transportation, and education [2]. More 
impressively, in the rapid development of advanced 
technology, there has hardly been any novel 
innovation to capture widespread attention as swiftly 
as ChatGPT does. Within two months, this AI-driven 
language model elicited a remarkable global response 
from academics to internet users discussing its 
exceptional capabilities [3]. ChatGPT is regarded as a 
huge disruptor to the educational field on a global 
scale [4] because the novel online application has 
brought about many pedagogical advantages for 
language teaching and learning, which is being proven 
through plenty of examinations and publications, 
including increasing efficiency [1], [3].  In a 
quantitative study by [26] to examine five hundred 
undergraduate students’ perceptions of adopting 
ChatGPT in higher institutions, its findings showed 
that students positively perceived using the chatbot in 
academic activities, as it offered lots of benefits in 
their educational path. Specifically, using this 
innovative tool in their practice learning scenarios 
enhances students’ motivation, interest, and 
proficiency in numerous aspects of English skills. 
Notably, studies undertaken [14], [3], [13] align with 
these findings, showing that ChatGPT significantly 
assisted students in improving their language skills. 
Additionally, students can experience an authentic-
like learning environment as in classrooms since 
ChatGPT can create human-like conversations [5]. 
Moreover, ChatGPT also plays a role as a 
synchronous tutor in learners’ learning process 
because it responds to questions rapidly, permitting a 
speedy conversation, and supporting teachers in 
giving feedback to students or grading students’ 
written papers [3], [6], [14]. Previous studies 
conducted to examine the implications of ChatGPT in 
language learning in higher education also revealed 
that ChatGPT offers various merits. First, it could 
provide personalization of instruction for learners. 
Teachers could take advantage of this hallmark of 
ChatGPT to assign their lesson plans and select 
materials based on each learner’s needs and interests, 
improving language instruction’s appeal [15], [16].  
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Second, ChatGPT could generate authentic 
language materials. In other words, teachers can create 
authentic language resources for their students to be 
involved in, like news items, reading passages, and 
dialogues, thereby bolstering learners’ language skills 
[15]. 

In addition to its significant potential for language 
learning, ChatGPT has some thought-provoking 
drawbacks [8], [17]. Being aware that ChatGPT could 
provide untruthful and biased answers [7], [15], [17], 
as hackers could try to alter the model to provide 
malicious inputs, causing misinformation or 
undesirable outputs [1]. Another risk is about ethical 
concerns. It is warned that ChatGPT could be used for 
plagiarizing or cheating [8]. As a result, many 
Australian institutions have reverted to traditional 
examinations after discovering that students were 
utilizing the tool for essay writing [32]. ChatGPT 
holds significant promise for engaging learning 
experiences and opening up new avenues for 
educational advancement. Still, it is vital to prudently 
evaluate it before deploying it in diverse educational 
and societal settings due to its potential risks [9], [10]. 
Also, even though ChatGPT was regarded as a 
potential threat to academic integrity by students [8], 
it did not pose a risk when students could use it 
critically, evaluating its potential benefits [18].  
Because of the exponential growth of the implications 
of ChatGPT in language learning, there is a need to 
thoroughly examine its gains and drawbacks from 
users’ experiences. More importantly, there is a dearth 
of research on synchronously implementing ChatGPT 
in educational settings from both students’ and 
teachers’ perspectives. To address this gap, the current 
study will focus on students’ and teachers’ views on 
adopting ChatGPT in English language learning. 
While the specific case is examined here, other 
institutions may also find the approach of value when 
considering using it in their contexts.  

In Vietnam, the use of ChatGPT has been an 
ongoing escalation, but limited studies on AI and 
ChatGPT for the education sector in both quantity and 
quality research have been conducted in this context 
[12]. Little research has also been done on the use of 
ChatGPT by Vietnamese students and teachers at the 
same time in English language learning. 
Notwithstanding those mentioned above, the current 
study aimed to bridge the literature gap by 
investigating students’ and teachers’ perceptions of 
implementing ChatGPT in education. The study 
endeavored to uncover the strengths, weaknesses, 
opportunities, and threats of utilizing ChatGPT in the 
context of English language learning, drawing upon 
the perspectives of EFL teachers and undergraduate 
students at a Vietnamese private university. In other 
words, the study aimed to answer the following three 
research questions  

(RQ1) What are EFL teachers’ perceptions of 
utilizing ChatGPT in learning English through the 
SWOT? 

(RQ2) What are EFL students’ perceptions of 
utilizing ChatGPT in learning English through 
SWOT? 

(RQ3) Do teachers differ from students in terms of 
their perceptions of utilizing ChatGPT in learning 
English?  

 

The findings of the present study have made a two-
fold contribution. To begin, they added the 
understanding of the potential use of ChatGPT to 
learning and teaching the English language, 
contributing to developing effective language learning 
approaches and the responsible use of technology in 
education, particularly at a higher institution level. 
Next, they enriched the existing body of applications 
of AI-enabled tools in the academic environment in 
the specific context of Vietnamese education. 
 
2. Methodology  
 

This study was undertaken in December 2024 with 
the ethical clearance approval of the university where 
the researcher is working.  

 
2.1. Research Participants 

 
Purposeful sampling was used for recruiting 10 

participants, including 5 EFL teachers and 5 EFL 
students with a minimum of four months' experience 
using ChatGPT. Moreover, the author chose 
participants by carefully observing and regularly 
interacting with them to confirm that they were active 
users of ChatGPT. The non-probability sampling also 
allowed an information-rich and insightful 
understanding of using the bot as a learning tool from 
teachers' and students’ views. 

 
2.2. SWOT Analysis 

 
SWOT stands for strengths, weaknesses, 

opportunities, and threats. Initially introduced in the 
early 1950s, it serves as a framework for examining 
organizational strategies [19]. SWOT has been widely 
used in the education context for strategic planning 
and decision-making, as in e-learning settings [20], 
and ChatGPT [21]. In the current study, the SWOT 
framework provided a holistic view of ChatGPT’s 
strengths, identifying its various opportunities for 
English learning, and providing a clear understanding 
of the weaknesses of ChatGPT to uncover potential 
threats that students will face in the future. This will 
assist educators in designing strategies to effectively 
manage and remove these threats through the 
teachers’ and students’ perspectives. 
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2.3. Research Data Collection and Analysis 
 

Data was collected online through semi-structured 
interviews because the participants could not arrange 
their time due to their tight schedules. Initially, the 
researcher introduced the study and ensured the 
participants’ anonymity and confidentiality. Each 
interview lasted approximately 40 minutes. The 
interviews were conducted in Vietnamese to ensure 
the data’s reliability and avoid misunderstanding 
during conversations, and then an audio recording was 
implemented with the participants’ permission. Next, 
the data was transcribed, translated, and analyzed 
thematically. The copy of the transcriptions of the 
interviews was delivered to all participants as member 
checks. For confidentiality, the names of the teachers 
and students were coded as T1, T2, S1, S2, etc, 
respectively.    

Studies by [21], [3] have been used as references 
for the present research to check the reliability of the 
data classification reported by teachers and learners as 
strengths, weaknesses, opportunities, and threats.  

3. Results and Discussion  
 

Based on the answers of the participants from the 
interviews, a SWOT analysis of implementing 
ChatGPT in learning English from the teachers’ and 
students’ lenses was carried out. The results of the 
similarities and discrepancies in teachers' and 
students’ perceptions are presented in Table 1, Table 
2, Table 3, and Table 4, respectively. 
 
3.1. Perceived Strengths 
 

Table 1 displays the strengths of using ChatGPT in 
learning the English language from teachers' and 
students’ lenses. Regarding the perception of easy to 
use, all participants agreed that ChatGPT has a simple 
interface and is easy to use. “It is a simple search 
engine compared to others.” (S1), “I find it easy to 
use.” (T4). 

 

 
Table 1. Strengths of adopting ChatGPT in learning English from teachers’ and students’ perceptions 

 

Teacher Student Initial code Theme 
1,2,3,4,5 1,2,3,4,5 Simple to use, friendly to users, a simple interface, not challenging for 

GenZ to use, familiar with GenZ, a simple tool. 
Perceived as 
easy to use 

1,2,3,4,5 1,2,3,4,5 Helpful for translation, providing many ideas, correcting grammatical 
mistakes exactly, a good tool for improving writing, an effective 
consultant, a good partner 

Perceived of 
usefulness 

1,2,3,4,5 1,2,3,4,5 Using it anytime, anywhere, using it outside the classroom, an effective 
consultant, a good partner, and convenience. 

A personal 
language tutor 

1,2,3,4,5 1,2,3,4,5 Generating new ideas, expanding vocabulary from sample essays, offering 
outlines for essays, correcting grammatical mistakes, helpful for 
paraphrasing, evaluating the level of writing, providing many useful 
words, supporting writing skills; upgrading vocabulary, providing a variety 
of grammatical structures, helpful for translation, vocabulary retention. 

Enhancing 
English Skills 

1,2,3,4,5 1,2,3,4,5 Learning English easily, looking for the answers posed by teachers rapidly, 
being convenient when using it, handy for looking for ideas for writing 
essays, getting high marks, and using ChatGPT to receive good feedback 
from teachers. 

a motivational 
tool 

Additionally, all teachers and students highly 
appreciated its usefulness, highlighting its 
effectiveness in various aspects as providing instant 
responses, a helpful tool for searching for information, 
and serving as an effective consultant. This could be 
illustrated by their responses, “It is a useful tool for 
idea generation, I usually use it for translation.” (S2), 
“I think it can help with accurate correction of 
grammatical mistakes.” (T3). This is in line with [22], 
[23] who found that easy-to-use and usefulness were 
highly perceived by students. Likewise, the two 
constructs of ChatGPT had a positive effect on 
students’ attitudes toward utilizing ChatGPT [24]. 
Moreover, ChatGPT was acknowledged as a versatile 
aid in teaching and learning [3], [17].  

Regarding the third theme, a personal language 
tutor, all respondents regarded ChatGPT as an 
effective consultant and a helpful partner because of 
the flexibility of using the tool anytime and anywhere. 
This was supported through the agreement of ten 
participants: “I can use it whenever I face any 
difficulties, especially when I study at home” (S4), “It 
is useful for them because of its convenience.” (T3). 
The findings are reinforced by the studies of [3] and 
[18] who postulated ChatGPT served as a peer role in 
learning because it could excel in integrating the huge 
amount of learning materials and resources for 
students, and it provided assistance that was more 
easily accessible compared to support provided by 
teachers.  
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Furthermore, all participants stated that ChatGPT 
played a key role in enhancing their English skills. To 
be more specific, while using the tool could positively 
impact speaking, reading, writing skills, and micro 
language skills (vocabulary and grammar), it had no 
impact on listening skills. “I think that ChatGPT helps 
them a lot in improving their English skills except for 
listening skills.” (T5), “I use ChatGPT to search for 
new ideas for making a conversation, and I also use it 
to correct my writing paper.” (S3). Interestingly, [25] 
indicated that even though ChatGPT served as a 
motivator for learners to enhance students’ reading and 
writing skills, ChatGPT did not affect the enhancement 
of listening and speaking skills. These findings are 
inconsistent with a study by [26] who affirmed that 
ChatGPT was beneficial for improving learners’ 
English skills, including listening, speaking, writing, 
and reading. This is logical and implies that teachers 
should support their students in utilizing ChatGPT to 
learn effectively by organizing some training courses 
or recommending practical workshops. Regardless of 
the last theme, a motivating tool, even though both 
teachers and students report that ChatGPT could 
motivate learners to learn English, their descriptions 
were dissimilar. Teachers thought that using the novel 
AI tool significantly affected students’ extrinsic and 
intrinsic motivation “ChatGPT is quite easy to use, so 
students will find it interesting and enjoyable to learn 
English.” (T2), whereas students reported that they 
used it because of completing the assignment to get 
bonus marks, or simply to get compliments from 
teachers.  

Moreover, when being asked about their feelings 
when using ChatGPT, three out of five students stated 
that ChatGPT could help them generate new ideas, but 
there was nothing new, as they could use other search 
tools, such as Google by the release of ChatGPT. “I 
just thought that ChatGPT is useful for generating new 
ideas, I, however, find it nothing special because I 
could use Google for obtaining new ideas.” (S1). On 
the contrary, ChatGPT could bolster students’ intrinsic 
and extrinsic motivation from the teachers’ and 
students’ voices [25]. Additionally, it could also 
enhance students’ engagement in learning, leading to 
an increase in their motivation [27]. This implies that 
learners do need to be trained and informed about the 
potential benefits of ChatGPT to optimize its strengths. 
 
3.2. Perceived Weaknesses 

  
As illustrated in Table 2, the perceived weaknesses 

prone to the adoption of ChatGPT in the context of 
learning English were identified through the views of 
both teachers and students. “Ethical concerns” 
emerged as a prominent theme, with participants 
expressing worries about potential issues such as 
copying and pasting responses, cheating in exams, and 
engaging in plagiarism within the educational setting. 

 
 
 
 
 

 

Table 2. Weaknesses of adopting ChatGPT in learning English from teachers’ and students’ perceptions  
 

Teacher Student Initial code Theme 
1,2,3,4,5 1,2,3,4,5 Copying and pasting the responses, cheating in 

exams, plagiarism in education, using it for 
completing assignments, utilizing tools to 
paraphrase the responses 

Ethical concerns 

1,2,3,4,5 1,2,3,4,5 over-dependent on ChatGPT, creating a bad 
learning habit, copying its responses for 
answering given questions, limiting critical 
thinking, being lazy in thinking, absorbing 
information in a receptive manner, and being 
unwilling to think 

Negative impact on high-order 
cognitive skills 

1,2,3,4,5 1,2,3,4,5 failing to answer abstract concepts, providing off-
topic responses, and revising prompts to gain 
accurate information 

The risk of bias and limiting 
deep understanding 

1,2,3,4,5 1,2 providing correct and incorrect information in an 
answer, providing well-structured responses, 
providing advanced vocabulary, and having a 
good general knowledge background 

Difficulty in evaluating the 
quality of responses 

This was also elaborated via the respondents’ 
answers in the interviews: “The biggest drawback of 
using ChatGPT is that students resort to its utilization 
during exams and ongoing assignments.” (T5), “To be 
honest, I replicate the responses generated by 
ChatGPT and put them in my assignments” (S5).  

This aligns seamlessly with the findings of [8], 
[17], [30], [31], [32], who were concerned about the 
ChatGPT abuse and issues related to plagiarism and 
information leakage. Another significant concern 
highlighted the “negative impact on high-order 
cognitive skills”.  
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Specifically, all participants agreed that over-
dependence on ChatGPT could cause bad learning 
habits, including copying responses without critical 
thinking and being lazy in intellectual engagement. 
This can be explained via the answers from the 
interviewees: “ChatGPT is too convenient for me to 
think about the answers posed by my teachers” (S4), 
“I think that using ChatGPT negatively affects their 
critical thinking and creativity as they rely too heavily 
on the tool.” (T3). A similar finding is echoed by [28] 
who conducted a study to investigate teachers’ 
perceptions of using ChatGPT in language learning; 
their findings revealed concerns about using ChatGPT 
associated with learners’ critical thinking and 
collaboration. A similar concern is found in the study 
of [31], which pointed out that using ChatGPT for 
assignment completion will cause students’ laziness 
and may impede their critical thinking. Similarly, [26] 
reaffirmed that students were concerned about the 
overuse of ChatGPT, leading to the erosion of self-
reliance and critical thinking skills. A notable theme 
was “the risk of bias and the limitation of deep 
understanding.” Ten participants unanimously stated 
that ChatGPT struggled in answering questions 
related to abstract concepts, provided irrelevant 
answers, and even required prompts to be revised for 
accuracy. This implies a potential challenge in the 
tool's ability to navigate complex and nuanced subject 
matter, posing a risk of introducing biases and 
hindering a profound comprehension of abstract 
concepts, which is revealed via answers from the 
interviewees: “Sometimes, ChatGPT is unable to 
respond my queries, and it provides me with 
meaningless or unrelated responses.” (S2), “Students 
have to be wise when obtaining information from 
ChatGPT as it is maybe incorrect.” (T2). This is 
consistent with [18] findings, which stated revising 
prompts was significant for optimizing learning 
effects. This also reveals a limitation in the tool's 
capacity to produce accurate and contextually relevant 
information. Users may experience frustration or 
dissatisfaction when they encounter responses that do 
not address their queries effectively. It is worth noting 
that while ChatGPT can be a powerful language 
model, it may not always perform perfectly, especially 
in handling complex inquiries. Additionally, 
participants expressed “difficulty in evaluating the 
quality of responses generated by ChatGPT”.  

Five teachers raised concerns about how to 
evaluate ChatGPT-generated responses because they 
are presented with well-structured responses, 
advanced vocabulary, and a solid general knowledge 
background. “It is not easy to evaluate the reliability 
and credibility generated by ChatGPT due to the lack 
of references” (T3); however, this issue was 
mentioned and agreed upon by only two students. The 
rest students thought that the responses from the 
chatbot were acceptable as they used other search 
tools to double-check. “I sometimes double-check 
responses provided by ChatGPT and found out there 
is nothing wrong with them.” (S3), but the problem 
here is that they re-checked the information on WIKI 
or unreliable sources as news or magazines.  On the 
contrary, students in a study of [18] reflected critically 
on the information produced by ChatGPT rather than 
accepting it unquestioningly. In other words, they 
always reconsidered ChatGPT-provided responses. 
This implies that it is crucial to strike a balance 
between appreciating the model's capabilities and 
acknowledging its risks. Encouraging students to use 
critical thinking, cross-check information, and verify 
answers from reliable sources can enhance the overall 
reliability of information obtained through ChatGPT. 

 
3.3. Perceived Opportunities  

 
Table 3 reveals potential opportunities for using 

ChatGPT in English language learning from the 
perspectives of the teachers and students. While both 
teachers and students acknowledged it as an 
innovative chatbot for “improving digital 
competence” and “increasing accessibility of 
information”, the last theme, “enhancing high-order 
cognitive skills,” was mentioned through the teachers’ 
lenses. Regarding the improvement of learners’ digital 
competence, it is evident that ChatGPT was not free 
by the time students adopted it in their learnin; 
therefore, to create an account, they had to attempt to 
hire a phone number from foreign countries. This is 
affirmed via answers from the interviewees “I have to 
read lots of information related to creating an account 
for using this chatbot, then I find ways to hire a phone 
number from the US” (S2), “After having an account, 
I devote time to figure out how to use it, how to take 
advantages of this bot into my teaching practices” 
(T2). 
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Table 3. Opportunities of adopting ChatGPT in learning English from teachers’ and students’ perceptions 
 

Teacher Student Initial code Theme 

1,2,3,4,5 1,2,3,4,5 Finding AI tools to avoid being detected for plagiarism; finding 
tools to paraphrase ChatGPT-generated responses; knowing how 
to sign up for an account 

Improve digital literacy 

1,2,3,4,5 1,2,3,4,5 An information-rich source, you can find everything on 
ChatGPT, a wonderful search engine 

Increasing accessibility 
of information 

1,2,3,4,5 0 A double-edged sword, analyzing ChatGPT-provided responses; 
using it as a reference; modifying prompts to achieve expected 
results, recognizing reliable or irrelevant answers 

Enhancing high-order 
cognitive skills 

By the same token, a study undertaken by [17] 
emphasized that adopting ChatGPT ethically and 
effectively, particularly in supporting language 
learning, required teachers and students to upgrade 
their digital competencies, including three core 
aspects: (1) Technological proficiency, (2) 
Pedagogical compatibility, and (3) Social awareness. 
Regarding the increased accessibility of information, 
the novel chatbot allows users to access it from a 
variety of platforms as smartphones, laptops, or 
websites. “It is easy to log in and use it; I type a prompt 
and immediately get responses.” (S3). Undoubtedly, 
ChatGPT is more useful than the previous search 
engines because of its capabilities to provide instant 
responses [23], written-out texts, finding and 
summarizing data, making it easier for students to 
access to wide range of information rapidly [21]. 
Regarding the last theme, enhancing high-order 
cognitive skills, all students in the current study 
perceived the newborn chatbot as harmful, limiting 
their critical thinking skills. Conversely, all five 
teachers described it as “a double-edged sword”, 
implying that if students know how to use it critically, 
it could assist them in bolstering their creativity and 
critical thinking.  

Otherwise, it would potentially devastate their 
higher-order thinking skills. “I think that any AI-based 
tools have two sides, it will be helpful or harmful, 
depending on the way we adopt it” (T3). In fact, 
ChatGPT is a recent tool, and its capabilities and 
influence on education are currently under 
investigation; therefore, teachers have not acquainted 
themselves with it yet and are undecided about 
whether it poses a threat or presents a beneficial 
opportunity [29]. 

 
3.4. Perceived Threats 

 
Table 4 shows the perceived threats associated 

with adopting ChatGPT in the context of learning the 
English language, as articulated by both teachers and 
students. The first theme, labeled "Academic 
integrity," encompasses concerns raised by all 
respondents regarding the potential risks for 
plagiarism and cheating in both open and closed 
exams. This can be stated via the responses from the 
interviewees: “The biggest threat for using ChatGPT 
today is cheating, leading to unfairness and negative 
impact on learning outcome” (T1), “Students using it 
for cheating in examinations assignments is a current 
issue since the release of ChatGPT” (S1).   

 
Table 4. Threats of adopting ChatGPT in learning the English Language from teachers’ and students’ perceptions

Teacher Student Initial code Theme 

1,2,3,4,5 1,2,3,4,5 Plagiarism, cheating, and facilitating in 
open and closed exams. 

Academic integrity 

1,2,3,4,5 1,2,3,4,5 Not enough reliable tools to detect AI-
written papers, few official AI detector 
tools, and ineffective AI content detectors.  

Democratization of plagiarism 

1,2,3,4,5 0 Impacting learning quality, high academic 
results without knowledge, passive 
learners, face validity, negative impact on 
the quality of education, wondering about 
the quality of the learning results, 
counterproductive for learning, and false 
beliefs. 

Devaluing the quality of the future 
workforce 

1,2,3 0 The increasing unemployment rate, the 
underappreciated teacher role. 

Substitution of language teachers 
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This finding is consistent with the findings of the 
previous research [3], [4], [5] students in their studies 
revealed concerns about academic integrity when 
using the bot as a learning tool. The concern is 
advocated by [6] whose findings revealed that 
students using ChatGPT for cheating may develop bad 
habits as plagiarism. Another threat of utilizing 
ChatGPT in learning, perceived by teachers and 
students is the democratization of plagiarism. All 
respondents expressed their concerns of reliable tools 
to detect AI-written papers, and it is the scarcity of 
official AI detector tools that leads to warnings and 
huge challenges. This is elaborated via the 
participants’ answers: “I attempt to check my 
students’ plagiarism by using many anti-plagiarism 
tools. Consequently, these tools reveal different 
results.”, (T3) “After copying the ChatGPT-generated 
responses, I use Quillbot to paraphrase them to avoid 
getting caught.” (S3). It implies that it is the [7]. This 
is supported by [8], who affirmed that the digital tools 
designed to detect AI-generated text (e.g., GPTZero, 
Turnitin) were potentially a game of “cat” and 
“mouse” because it does not tackle the core issue of 
ChatGPT's practical value or the broader ethical 
considerations. Regarding "devaluing the quality of 
the future workforce," all teachers expressed concerns 
regarding the potentially detrimental effects of 
ChatGPT on learning quality. They emphasized 
problems as achieving high academic results without 
genuine knowledge, the fostering of passive learners, 
face validity issues, and a broader negative impact on 
the overall quality of education. Teachers further 
expressed worries about students harboring false 
beliefs and becoming overly reliant on ChatGPT, 
resulting in a detrimental influence on their learning 
outcomes and, subsequently, on the future workforce. 
“It is an urgency that most students strongly believe 
and overly depend on the bot; they even overlook the 
importance of reliability cross-checking, which is a 
danger for themselves and the quality of education.” 
(T1), “I wonder what our society would be like if it is 
run by such people.” (T2). Lastly, under the theme 
"substitution of language teachers,", the initial third of 
teachers expressed extensive societal concerns, 
including the increasing unemployment rate and the 
waning of the teacher's role in adopting ChatGPT for 
learning English.  

These considerations extend beyond the immediate 
academic setting, highlighting ethical implications 
associated with the broader societal impact of AI 
integration in education. Indeed, ChatGPT was 
regarded as a threat to the traditional role of language 
teachers [9] because the role of the teacher and 
teacher-student interaction has faded since the birth of 
this chatbot. However, it is likely harmful or useful 
depending on how it is applied. Teachers can utilize it 
to support their teaching activities effectively and 
efficiently by creating quizzes, giving feedback on 
tudents’ writing [10], and designing lesson plans [11]. 

 

4. Conclusion 
 

Motivated by the scarcity of studies and 
recognizing the critical need to capture the impact of 
ChatGPT in education in Vietnam, this study was 
undertaken to scrutinize the adoption of ChatGPT in 
English language learning through the voices of EFL 
teachers and students at a private university. The 
findings of the study uncovered similarities between 
teachers’ and students’ perspectives regarding 
strengths, weaknesses, opportunities, and threats of 
implementing ChatGPT in learning English; however, 
there was still a gap in terms of opportunities and 
threats. Regarding perceived opportunities, teachers 
regarded ChatGPT as a potential tool for students to 
enhance their higher-order skills (i.e., critical thinking 
skills, creativity) only if they use it effectively, while 
students viewed it as a risk for impeding these skills. 
Regarding perceived threats, teachers foresaw risks of 
utilizing ChatGPT for themselves and society in the 
English language, including the substitution of 
language teachers and lowering the quality of the 
future workforce, respectively. Based on the findings 
of the study, it is recommended that longitudinal 
studies should be conducted to track changes in 
teachers’ perspectives and students' learning 
experiences with ChatGPT over time. Moreover, to 
triangulate the findings, future studies should use a 
mixed-methods design for a more comprehensive 
understanding of the issue under investigation. 
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