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Abstract – The article is devoted to the development 

of group subjectivity in collaborative activities. The 

concept of "subjectivity" and types of subjectivity are 

given. The results of experimental study of potential, 

real, and reflective subjectivity are described. The 

authors conclude that the development of group 

subjectivity will contribute to communication and 

relationships of members of pupils’ groups which are 

revealed in collaborative activities. When the members 

of the group participate in the preparation and 

conducting of collaborative activities actively, they are 

ready for any difficulties and their overcoming. 

Success or failure of teammates causes sincere 

participation of other members of the group (approval, 

support). They show mutual responsibility for 

individual and/or group success and failures in the 

group.  

Keywords – group subjectivity, collaborative 

activities, development 

1. Introduction

The aim of the modernization and development of 

higher education is to form socially active young 

generation which is able to solve the tasks of state’s 
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progressive development of improving quality of life 

and self-realization of people [8-10]. 

Authors [19] consider that collaborative activities 

of pupils will contribute to the development of such 

important qualities as subjectivity which is 

significant in their social and future professional life. 

Today, such quality as subjectivity of a person 

comes in the first place. Subjectivity is recognized as 

ability to be an author and a director of one's own 

life, responsible for his/her choice, actions and 

results. According to [23], subjectivity is treated as a 

person's ability to make changes in the world and 

within himself/herself. This ability is formed within 

his/her individual development [13, 18]. Subjectivity 

is characterized by such qualities as activity, ability 

to develop and integrate in this case. The main 

characteristics of subjectivity are self-determination, 

self-regulation, self-movement and self-improvement 

[1, 2]. We consider that all these qualities can be 

developed within collaborative activities in pupil 

group. Collaborative learning is pedagogical 

approach in teaching and learning, which is a group 

work of pupils, the task of whose is to solve a 

problem, to complete a task, or to create a project. It 

is a social activity in which participants communicate 

with each other, and the learning process is carried 

out through communication [5, 17, 21]. Collaborative 

learning involves creating an atmosphere of 

cooperation and mutual understanding. 

We believe that it is necessary to pursue a dual 

goal within psychological and pedagogical work with 

pupils, i.e. to take into consideration the existing 

level of development of the pupils’ subjectivity and 

to create necessary conditions for its elevation at the 

same time. The emphasis on the subjectivity of the 

individual pupil and the training group altogether 

work on their development from the teachers’ part, 

psychological service, administration of the school 

and require using scientific approaches today [3, 4, 

11]. We believe that subjective approach, which was 

developed actively in psychology and pedagogy in 

recent decades, can contribute to the organization of 
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psychological and pedagogical work with the pupils. 

The focus of the subject attitude is on the 

psychological characteristics of the subject 

(individual and group) as a source, the causes of self-

determination, self-development, self-transformation 

and, accordingly, his/her activity is initiatively 

generated, purposefully realized, perceivably and 

independently regulated, for which the pupil is 

responsible [12, 20, 22]. This attitude allows to 

disclose the psychology of subject as a self-

organizing and self-developing system, to understand 

the relationship, interaction and interrelation of such 

levels of social organization as personality ↔group 

↔society. 

The concept of "subjectivity" is identified as a 

person or a group of high level of development 

which is characterized by individually expressed 

manifestations of various forms and of non-adaptive, 

reproductive and creative activity aimed at the 

transformation of himself/herself and at the world 

around and his/her awareness of himself/herself as a 

subject. This is source of self-determination, self-

organization, self-development, and self-

improvement. Group subjectivity is identified as 

systemic and dynamic quality of a small group, 

which realizes its life activity in the social system 

and interacts as a single one with social environment 

[16, 24]. It includes life situations and it is the source 

of actions and transformations. Authors [14, 15, 25] 

consider that the process of group development is 

carried out in interaction with the subject 

development of its persons who are involved in 

group and they are both interdependent.  

Our study is connected with group development, 

individual development in group and influence of the 

group on the development of each member of the 

group. Gaydar K.M. considers that gradual 

development of a group is associated with change in 

the dominant type of subjectivity of the pupil group 

[6, 7]. We define three types of group subjectivity 

such as potential, real, and reflective one. Each type 

of group subjectivity relates to such properties as 

interconnectedness and interdependence, joint 

activity, group self-reflection.  

Potential subjectivity is distinguished by such 

dominant properties as the interconnectedness and 

interdependence of the members of the group, which 

is the social and psychological prerequisite for the 

formation of a single subject of different types of 

joint activity. The main characteristic of potential 

subjectivity is willingness to help the members of the 

group and overcome difficulties together, which 

shows focusing on their collaborative learning. A 

group belonging to the type of real subjectivity is 

characterized by the manifestation of joint activity, 

which is realized in variety of forms and kinds. Real 

subjectivity is characterized by setting of common 

goals, mutual information, joint decisions and their 

implementation, adherence to the group norms and 

values. The group of the type of reflective 

subjectivity is characterized by such property as 

group self-reflection, due to which its participants 

realize their psychological unity. Group develops 

feeling "We", it is capable of self-assessment of its 

own potentials and conducting self-analysis of its 

strengths and weaknesses.  

2. Materials and methods of development of

group subjectivity

The study was conducted at seven schools of 

Russian Federation in Rostov-on-Don, Voronezh and 

Orenburg. In the first stage of the research we used 

K.M. Gaydar's test "Types of group subjectivity", the 

aim of which was to define the type of the group [6, 

7]. Test was carried out in individual and group 

versions in order to obtain accurate results. Each 

member of the group answered on the test questions 

separately to get individual results. Then the average 

results of the group were counted. Within the second 

case, group had to work out a common opinion 

during the general discussion of each point of the test 

to get a group version. We conducted a test in 110 

groups of 2462 pupils and got the results, that were 

exposed to statistical and qualitative analysis. Within 

the second stage of the research we formed 22 groups 

of pupils (704 pupils from 7th to 11th grade). These 

groups were included in the longitudinal study, and 

they were measured annually. 

3. Results of the study of group subjectivity of

pupils within collaborative activities

The empirical data were quantitatively processed 

and analyzed at a qualitative level. Dynamics of step-

by-step development of the groups was established 

and the obtained data revealed in Table 1. 

Table 1.  Distribution of types of group subjectivity 

Types of 

group 

subjectivity 

Dominant type of group 

subjectivity 
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% % % % % 

Potential 

subjectivity 

68,2 13,6 9,1 30,9 30,9 

Real 

subjectivity 

27,3 63,7 81,8 38,9 38,2 

Reflecting 

subjectivity 

4,5 22,7 9,1 30,2 30,9 
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As one can see, the type of potential subjectivity 

prevailed in two-thirds of the groups of the 7th grade, 

which had an average level of development. The type 

of real subjectivity was developed at the level below 

the average for most of the groups, and the type of 

reflective subjectivity was developed at the low level 

for one group. However, there was 27.3% of 

freshmen groups which had distinguished real 

subjectivity as the dominant type.  

The development of subjectivity continued within 

the 8th grade of study. The type of real subjectivity 

was dominated in two-thirds of the groups. At the 

same time, the types of potential subjectivity and 

reflective subjectivity tended to be below the 

average. The growth of subjectivity in groups was 

also indicated by the fact that the dominant type was 

the reflective subjectivity almost in one quarter of the 

groups, while it hadn’t been revealed practically in 

the groups of the 7th grade pupils. The type of 

potential subjectivity was revealed only in 13,6% of 

the groups of the 8th grade pupils. 

The results of the 8th grade of pupils differed from 

the previous years. Most of the groups (almost 

82.0%) had real subjectivity as the dominant type, 

and, in contrast to the sophomore groups, it was 

above the average. Potential subjectivity and 

reflective subjectivity were dominated only in small 

proportion of groups. 

The changes in the subjectivity in groups are 

revealed within the groups of the 10th grade. At the 

same time, the nature of the subjective development 

changed. This process is of the same type within the 

first three years of studying. That means that one of 

the three types of subjectivity dominate within each 

grade. The development of subjectivity is of a multi-

type nature now. Since its peculiarity is that almost 

two-thirds of groups cannot determine one 

predominant type of subjectivity.  

The change in the nature of the subjective 

development in the groups of the 7th grade could be 

explained that the groups had accumulated sufficient 

potential of development, they were already able to 

organize their life activities and were fully integrated 

into life of organization within the previous period, 

they had a rather rich experience of interaction within 

the group itself and the external environment. The 

personal growth of most of the pupils during the 

training process played an important role, which 

ensured the ability for organized effective interaction 

within the group and beyond it and the productive 

relationships between the group members and the 

group communities. All this allowed the groups to 

enter a new stage of development, that provided their 

intense growth of subjectivity. That meant that not 

only the level of development of a particular type of 

group subjectivity increased, but subjectivity itself 

become more complex and plural systemic quality 

inherited in groups. They were able to manifest 

themselves as subjects in different spheres of 

activities, and their self-consciousness reached the 

level that allowed them to direct reflexive processes 

to themselves, acting simultaneously as a subject of 

self-reflection. At the end, this helped to increase the 

efficiency of group and individual subjectivity.  

The distinction of the final 11th grade is in that, on 

the one hand, it "fixed" the trend of change in the 

character of the development of subjectivity in the 

training groups, which was indicated within the 10th 

grade. Most of the graduates were characterized by 

the absence of one dominant type of subjectivity. The 

last stage of their development could be called three-

typed, because two-thirds of the groups demonstrated 

the same development of all three types of 

subjectivity. It allowed to indicate that the 

development of subjectivity was declining at the end 

of education. All types of subjectivity were 

moderately expressed. The main feature of this stage 

was the preservation of the multi-typed nature of the 

development of subjectivity which was reflected in 

their sufficient opportunities for self-expression that 

was acquired by accumulated experience. But real 

social situation of life, in which they turned out to be, 

determined the attenuation of their subjectivity. It 

was not excluded that many members of the group 

had come to this quite consciously. They reduced 

their activities in group, cut the strength of 

psychological ties and facilitated the upcoming 

disintegration of the group thereby which was 

conditioned by graduating from the school. 

The fact that absolute predominance of the type of 

reflective subjectivity wasn’t found at any stage of 

group development was determined by the specificity 

of the groups of pupils and educational organizations 

in which they were the members. Group activity was 

revealed in the realization of opportunities and 

achievements in various spheres, rather than 

reinforced reflection as the main area in which 

groups manifested themselves. 

4. Discussion

Summing up the results of the conducted study we 

assume step-by-step development of pupil groups 

during the period of study at school. There is one 

type, that is determined by the dominance of one of 

the types of group subjectivity from the 7th grade to 

9th grade of their development. The 7th grade is the 

stage of the middle developed of potential 

subjectivity, the 8th grade is marked by their 

transition to the stage of middle developed to real 

subjectivity, which becomes even more expressed at 

9th grade with further development of the type of 

real subjectivity to the level above the average one. 

The final stage is a three-typed development of the 
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10th grade and 11th grade pupils. All three types of 

subjectivity are equally expressed. 

Thus, the hypothesis has been confirmed. As it was 

expected, the dynamics of step-by-step development 

of group subjectivity that is dominant in terms of 

development level. But, in addition, it turned out that 

this dynamic is also connected with the change in the 

nature of the development of subjectivity of the 

groups, namely, with their transition from the same 

type of development to the multi-typed development. 

Based on the obtained results it becomes clear that 

goal-oriented work of teachers and psychological 

services of school is required in the direction of 

realizing and developing of the potential of 

subjectivity of pupils’ groups, since the life of the 

pupils’ group depends on its further development of 

subjectivity at school. 

5. Conclusion

It is established that actualization of different types 

of collaborative activities is associated with the 

dominance of the type of group subjectivity. Group 

communication and interrelations are dominated in 

groups of the type of potential subjectivity. 

Collaborative activities are dominated in the groups 

of the type of real subjectivity. Equal frequency of 

collaborative activities, communication and 

relationships are dominated in groups of the type of 

reflective subjectivity.  

Summing up, it should be noted, that 

communication and relationships of members of 

pupils’ groups are revealed in collaborative activities. 

It happens due to a complex of factors such as 

interpersonal relationships, specific activities, etc. 

Finally, any activity is mediated and permeated by 

contacts with the other people. Based on 

collaborative activities which are implemented by 

pupils’ groups, they are often engaged in educational 

activities. 
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